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I. INTRODUCTION
In this first report analyses the integration of refugee families in Europe based
upon the fieldwork carried out in the three countries participating in the
UNINTEGRA Project: Greece, Portugal and Spain. In this first part, the CIFRE
questionnaire was used for the collection of data and information, and then
continued with the Life Stories of refugee women. In the second Report, we
analyse the Europeans’ attitudes towards refugees, based upon the fieldwork
carried out in the three countries participating in the UNINTEGRA project:
Greece, Portugal and Spain. For data and information collection, we used the
CAFARE questionnaire and we subsequently proceeded with semi-structured
interviews with headmasters of schools in which boys and girls from third-party
countries are being taught. In the case of this questionnaire, the data was
analysed with IBM-SPSS statistics package version 24. In order to analyse the
interviews with headmasters, we used the content analysis which was carried
out with NVivo.

II. THE INTEGRATION OF REFUGEE FAMILIES IN EUROPE
II.1 THE CIFRE QUESTIONNAIRE. PSYCHOMETRIC SCALE STUDY
We devised a specific questionnaire for the research following a bibliographical
revision at an international level. The questionnaire was translated into Spanish,
Portuguese, English, French, Arabic, Russian and Farsi (see Appendix 1).
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Figure1. Questionnaire design process

The instrument consists of 36 closed-ended and Likert-type questions. The
instrument has the following sections:
a) Socio-demographic questions: family member filling out the questionnaire,
age.
b) Family profile: marital status, household in the country of origin, household
in the host country, children, schooling of the children.
c) Migratory project: country of origin, countries of residence, transit time,
residence status, main reason to leave the country, main reason to live in the
current country, length of residence, localities/cities of residence.
d) Educational and employment profile: level of education, knowledge of
languages, jobs in the country of origin and host country, difficulties to study
in the host country, access to employment, obstacles to employment.
e) Financial details: type of housing, economic situation, aid.
f) Integration scales. Regarding the scales that make up this first questionnaire,
they were prepared in such a way that we could measure the integration process
of families of refugees, seekers of asylum, international protection or
subsidiary protection. Based on the model developed by Ager & Strang (2008),
we designed five Likert-type scales: the first focusing on the involvement of
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families in the education of their children; the second on the degree of
satisfaction in the host country (Spain, Greece and Portugal); the third, the
assessment of the importance and fulfilment of their future expectations; the
fourth, factors that influence the problem solving; and the fifth, assessment of
their life in the host country at the employment, health, social, educational, and
housing levels. In each of them, the values in which the family member could
position themselves ranged from 1 to 4, taking into account that the response
options were: 1 “not at all”, 2 “a little”, 3 “quite a bit”, and 4 “a lot”. Or, 1
“strongly disagree”, 2 “disagree”, 3 “indifferent”, 4 “agree”, and 5 “strongly
agree”.
In order to analyse its reliability and validity, we carried out an exploratory and
subsequently confirmatory factor analysis, which we detail below.
Scale 1: Families’ involvement in education
This scale analyses the involvement of families in the education of their children
enrolled in different levels of the education system. Using as a basis the factors that
influence the degree of family involvement in education, we set up a scale initially
made up of twelve items (12), out of which none was removed after performing the
Exploratory Factor Analysis (EFA) of the Main Components.
Table 1: Matrix of rotated components Scale 1
ITEM
1. You attend meetings at your children’s school
2. You met your children’s homeroom teacher
3. You attend celebrations or parties at your children’s school
4. You participate in the activities organized by the Students’
Parents’ Association
6. You encourage your children to study and work hard
7. You explain your children why it is important to study
8. You control your children’s attendance at school
9. You control the study schedule of your children at home
10. You tell your children what to expect if they don’t study

Factor I

Factor II

Factor III

.790
.807
.821
.840
.759
.825
.764
.608
.643

5. You help your children with their homework

.756

11. You have time to help your children with their homework
12. You are prepared to help your children with their homework

.878
.759
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The dimensionality of the scale was determined by an Exploratory Factor Analysis
(EFA), following the Principal Components extraction method and a Varimax
rotation. The sample size complies with the criterion generally agreed upon by
methodologists, i.e. between 5 and 10 subjects per item. The KMO tests = .824 and
χ2 (66) = 839.07 p < .001 reported good sampling adequacy and a significant
correlation between items, respectively.
The initial extraction distinguished between three (3) significant factors: organic
participation (items 1, 2, 3 and 4); family control (items 6, 7, 8, 9 and 10); and
family support (items 5, 11 and 12) that explain 66.82% of the variance. Moreover,
a good internal consistency was revealed (α values ranging between .82 and .87).
More specifically, the results of the matrix of rotated components are the following:
Factor I: Organic participation (α= .87): item 1 (.790), item 2 (.807), item 3
(.821), and item 4 (.840).
- Factor II: Family control (α= .84): item 6 (.759), item 7 (.825), item 8 (.764),
item 9 (.608), and item 10 (.643).
- Factor III: Family support (α= .82): item 5 (.756), item 11 (.878), and item
12 (.759).
Next, a Confirmatory Factor Analysis (CFA) was performed to check the validity
of the construct (see Table 2). All the regression weights, as well as the covariances, were significant (p<.05).
-

Table 2: Goodness-of-fit indicators of the Scale 1 model
χ2

df

p

χ2 /df

GFI

CFI

RMSEA [ CI ]

SRMR

157.04

52

.000

3.02

.93

.92

.064 [.057-.082]

.051

The χ2 (52)=157.04, p=0.000 test reported the distance between the sample and
hypothetical variance/covariance matrices, indicating that said value should not be
significant to assert the non-existence of discrepancy between both matrices
(Bentler and Bonett, 1980). This statistical value is very sensitive to the size of the
sample (with n≥200 is usually significant). Therefore, it must be accompanied by
other indexes, amongst which the most important are:
- GFI (Tanaka and Huba, 1985), which takes values between 0 and 1 and may
be interpreted as a multivariate coefficient of determination. A value above
.90 indicates a good fit.
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-

CFI (Bentler, 1990), which is a comparative fit index, and values between
.90 and .95 indicate a good fit as well.
- RMSEA (Steiger and Lind, 1980) that accounts for the difference between
the population correlation matrix and the one proposed in the model of the
used sample. Values lower than .08 indicate a good fit.
- SRMR (Hu and Bentler, 1999) which is the standardised root mean square
residual, and, like in the previous case, values between .05 and .08 indicate
a good fit.
Taking into account the parameters that the cited authors established for each of the
indices, we found that the values obtained indicated a good fit.
Scale 2: Perceived quality of life
The purpose of this scale is for the family member to assess to what extent they
consider that the matters they are asked about can affect their degree of satisfaction
or dissatisfaction with their life in Spain, Greece or Portugal. These issues are
linked, on the one hand, to the satisfaction with the social relationships established
with the people of the host country and, on the other, with those of their country of
origin. In addition, satisfaction with their own health status and that of their family
is also studied.
We set out the scale with a total of ten (10) items, out of which, after carrying out
an EFA of the Main Components, none was deleted.
Table 3: Matrix of rotated components Scale 2
ITEM
2. With Spanish/Greek/Portuguese friends
3. With your current living conditions
5. With the support from Spaniards
6. With your participation in the Spanish/Greek/Portuguese social
life
9. With how the Spanish/Greek/Portuguese treat you
1. With friends who are from your country of origin
4. With the support from people from your country of origin
10. With the treat you receive from people of your country with
whom you have a relationship
7. With your health
8. With the health of the relatives who live with you

Factor I

Factor II

Factor
III

.843
.761
.741
.713
.529
.822
.785
.685
.858
.854
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The KMO tests=.798 and χ2 (45) = 918.87 p < .001 reported good sampling
adequacy and a significant correlation between items, respectively. In this case, the
initial extraction distinguished between three (3) significant factors: satisfaction
with the interpersonal relationships established with people of the host country
(items 2, 3, 5, 6 and 9), of the country of origin (items 1, 4 and 10) and with their
health status (items 7 and 8), which explained 64.15% of the variance, showing a
good internal consistency (α values ranging between .68 and .79). More
specifically, we present the results of the matrix of rotated components as follows:
-

-

Factor I: Satisfaction with the relationship with people of the host country
(α=.79): item 2 (.843), item 3 (.761), item 5 (.741), item 6 (.713), and item
9 (.529).
Factor II: Satisfaction with the relationship with people of the country of
origin (α=.68): item 1 (.822), item 4 (.785), and item 10 (.685).
Factor III: Satisfaction with the health status (α=.77): item 7 (.858), and item
8 (.854).

Once the factor analysis was conducted and the three factors that make up this scale
were identified, we carried out a CFA in order to determine the construct validity.
It was found that all the factorial weights, as well as the co-variance, were
significant (p<.05).
Table 4: Goodness-of-fit indicators of the Scale 2 model
χ2

df

p

χ2 /df

GFI

CFI

RMSEA [ CI ]

SRMR

121.52

33

.000

3.68

.95

.93

.078 [.063-.093]

.050

Again on this scale, the χ2 (33)=121.52, p=0.000 test reported the non-significant
distance between sample and hypothetical variance/covariance matrices. On the
other hand, the indices gathered in Table 4 also showed a good fit.
Scale 3: Future expectations
The questionnaire includes a scale in which a series of items are proposed in order
to analyse the importance given to their future expectations, as well as their degree
of fulfilment. Among these issues, training and employment, mobility, or stability
in the host country were addressed.
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First, an EFA of the Main Components was carried out by selecting the fulfilment
section. The initial extraction distinguished between three (3) significant factors
with good reliability. Subsequently, the calculation of factorial validity was
performed for both core issues (importance and fulfilment), obtaining a good fit in
both cases.
Table 5: Matrix of rotated components Scale 3
ITEM
1. To find a job that I like
2. To have a house
8. To train for work
9. To complete university studies
5. To be able to return to my country
6. To bring my family to Spain/Greece/Portugal
7. To move to another country

Factor I
.783
.766
.758
.733

Factor II

Factor III

.859
.690
.611

3. My children to go to university
4. To be appreciated by my Spanish neighbours
10. To have a happy life

.770
.603
.500

Thus, the KMO tests = .816 and χ2 (45) = 449.76 p < .001 reported good sampling
adequacy and a significant correlation between items, respectively. In this case, as
a first factor we found training and employment, which correspond to items 1, 2, 8
and 9; the second was stability in the host country, with items 5, 6 and 7; and,
finally, the third factor was related to mobility, which contains items 3, 4 and 10.
The three factors explained 61.56% of the variance, and the α values (ranging from
.60 to .78) showed a good internal consistency. More descriptively, the matrix of
rotated components showed the following results:
- Factor I: Training and employment (α=.78): item 1 (.783), item 2 (.766),
item 8 (.758), and item 9 (.783).
- Factor II: Stability in the host country (α=.61): item 5 (.859), item 6 (.690),
and item 7 (.611).
- Factor III: Mobility (α=.60): item 3 (.770), item 4 (.603), and item 10 (.500).
Taking into account the analysis scheme used both in the first and the second scale,
we then applied the CFA, in order to determine the validity of the construct. All the
regression weights, as well as the covariance, were significant (p <.05).
Table 6: Goodness-of-fit indicators of the Scale 3 model – Importance
χ

df

p

χ2 /df

GFI

CFI

RMSEA [ CI ]

SRMR

58.28

33

.004

1.76

.97

.92

.042 [.023-.059]

.004

2
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The test χ2(33)=58.28, p=.004 reported a non-significant distance between sample
and hypothetical variance/covariance matrices. Once again, the indices in Table 5
show a good fit of the model.
Table 7: Goodness-of-fit indicators of the scale 3 model – Fulfilment
χ2

df

p

χ2 /df

GFI

CFI

RMSEA [ CI ]

SRMR

86.44

33

.000

2.62

.96

.95

.061 [.045-.076]

.036

The test χ2(33)=86.44, p=.000 reported a non-significant distance between sample
and hypothetical variance/covariance matrices, as with the first part of the same
scale. Similarly, the indices in Table 6 show a good fit of the model.
Scale 4: Problem solving
This scale is aimed at analysing the procedure followed by the refugee to solve
problems arising in the process of integration in the host community. The included
questions are linked to the planning of the solution, search for a support network,
self-reflection and denial. At the beginning, there were fifteen (15) items on the
scale, but after performing the EFA of the Main Components, six (6) of them had
to be removed, resulting in a scale of nine (9) items.
Table 8: Matrix of rotated components Scale 4
ITEM
1. I try to do something, to fight them
6. I avoid making hasty decisions, and I wait for the right
moment to act
9. I make a plan and I follow it
11. I’m learning from experience and I have improved as
a person
7. I speak with people who are in the same situation, to see
what they are doing
8. I look for support from my friends and people close to
me
12. I talk about my feelings to other people
4. I tell myself that I have no problems
14. I focus on my tasks to forget about it, as if nothing
happened

Factor
I
.653

Factor II

Factor
III

.656
.640
.703
.711
.770
.746
.821
.784
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The KMO tests = KMO=.657 y χ2(36)=324.706 p<.001 reported good sampling
adequacy and a significant correlation between items, respectively. The initial
extraction distinguished between three (3) significant factors: planning of the
solution (items 1, 6, 9, and 11), search for a support network (items 7, 8, and 12)
and self-reflection (items 4 and 14), which explain 55.69% of the variance. We also
observed a good internal consistency, as shown by the α values (ranging from .60
to .74). More specifically, the matrix of rotated components obtained the following
results:
-

Factor I: Planning of the solution (α=.63): item 1 (.653), item 6 (.656), item
9 (.640), and item 11 (.703).
Factor II: Search for a support network (α=.74): item 7 (.711), item 8 (.770),
and item 12 (.746).
Factor III: Self-reflection (α=.60): item 4 (.821), and item 14 (.784).

As in the scales described so far, a CFA was conducted in order to confirm the
validity of the construct.
Table 9: Goodness-of-fit indicators of the Scale 4 model
χ2

df

p

χ2 /df

GFI

CFI

RMSEA [ CI ]

SRMR

58.77

30

.001

1.95

.94

.90

.047 [.029-.064]

.051

The test χ2(30)=58.77, p=.001 reported a non-significant distance between sample
and hypothetical variance/covariance matrices, as with the other scales analysed. In
addition, the indices in Table 8 showed a good fit to the model.
Scale 5: Life in the host country
Finally, the questionnaire includes a scale with a series of items about life in the
host country. Among other issues, it addresses rights as a
Spanish/Greek/Portuguese citizen, identification as a citizen of the host country,
access to employment, trust in public policies, and social ties in the community. For
its elaboration, we took into account the studies conducted by Puma, Lichtenstein,
and Stein (2017), and Beversluis, Schoeller-Diaz, Anderson, Anderson, Slaughter,
and Patel (2016). These studies used a scale composed of 25 items, following Ager
and Strang’s definition (2008) of the integration, which highlights four framework
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categories in the integration process: means and markers, social connection,
facilitators and foundations.
On the same vein, the grouping of items presented in the original scale corresponds
to the integration domains proposed: language and cultural knowledge (items 1, 2,
and 3), security and stability (items 4, 5, 6, and 7), social ties with refugees (item
8), social ties with the host community (items 9, 10, and 11), relationship with the
government of the host country (items 12, 13, and 14), employment ( items 15, 16,
17, and 18), housing (items 19, and 20), education (item 21), health (item 22) and,
finally, rights and citizenship (items 23, 24 and 25). Initially, the scale was made
up of a total of twenty-six (26) items, out of which, after performing an EFA of the
Main Components, ten (10) were removed, resulting in a final scale consisting of
sixteen (16) items.
Table 10: Matrix of rotated components Scale 5
Factor
I

ITEM
22. For me and my family, health care
services are as easily available as for our
Spanish/Greek/Portuguese neighbours
23. If possible, I would like to be a
Spanish/Greek/Portuguese citizen
24.
I
am
treated
equally
as
Spanish/Greek/Portuguese under the law
25. I have an official identification card that
is recognized by local authorities and
businesses
26. I do everything in my power so that my
son/daughter could make friends here
1. I often see myself as if I were
Spanish/Greek/Portuguese

2.

I

feel

comfortable

talking

with

Spanish/Greek/Portuguese in my daily life

3. I often watch TV or listen to the radio in
Spanish/Greek/Portuguese

4. Spain/Greece/Portugal feels like home to
me
6. My Spanish/Greek/Portuguese neighbours
treat me badly because I am a refugee
7. During the past month, the police have
arrested me because I am a refugee
8. I am isolated from the rest of my fellow
refugees

Factor
II

Factor
III

Factor
IV

Factor
V

.717
.655
.746
.743
.720
.733
.666
.607
.723
.793
.838
.684
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12.
The
Spanish/Greek/Portuguese
government is making efforts to improve
the lives of refugees
14. The local government is concerned
about the refugee-related issues
10. I often attend community meetings,
sports or other similar events, with
Spanish/Greek/Portuguese and refugees
11. My Spanish/Greek/Portuguese neighbours
and I help each other if necessary

.750
.828
.798
.612

The KMO tests=.824 y χ (66)=839.07 p<.001 reported good sampling adequacy
and a significant correlation between items, respectively. The initial extraction
distinguished between five (5) significant factors: rights as a citizen in the host
country (items 22, 23, 24, 25, and 26), identification as a citizen in the host country
(items 1, 2, 3, and 4), access to employment (items 6, 7, and 8), trust in public
policies (items 12 and 14), and social ties in the community (items 10 and 11),
which explain 59.02% of the variance. We also observed a good internal
consistency (α values ranging from .60 to .79). More specifically, the results of the
matrix of rotated components are the following:
- Factor I: Rights as a citizen in the host country (α=.79): item 22 (.717), item
23 (.655), item 24 (.746), item 25 (.743), and item 26 (.720).
- Factor II: Identification as citizen in the host country (α=.68): item 1 (.733),
item 2 (.666), item 3 (.607), and item 4 (.723).
- Factor III: Access to employment (α=.69): item 6 (.793), item 7 (.838), and
item 8 (.684).
- Factor IV: Trust in public policies (α=.69): item 12 (.828), and item 14
(.828).
- Factor V: Social ties in the community (α=.60): item 10 (.798), and item 11
(.612).
As in the scales described so far, a CFA was conducted in order to confirm the
validity of the construct.
2

Table 11: Goodness-of-fit indicators of the Scale 5 model
χ2

df

p

χ2 /df

GFI

CFI

RMSEA [ CI ]

SRMR

288.87

104

.000

2.70

.93

.90

.063 [.055-.072]

.051
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The test χ2(104)=288.87, p=.000 reported a non-significant distance between
sample and hypothetical variance/covariance matrices, as it happens with the other
scales analysed. Moreover, the indices in Table 10 showed a good fit to the model.
In short, the five (5) scales included in this questionnaire aimed at families of
refugees, seekers of asylum, subsidiary or international protection in Spain, Greece
and Portugal showed both a good internal consistency and construct validity. The
items that finally make up each of them correlated significantly and positively with
the total of the scale. Similarly, the goodness-of-fit indicators corroborated, in all
cases, the validity of the construct.
II.2 PARTICIPANTS IN THE STUDY
The sample consisted of 442 subjects living in Greece (45.5%), Portugal (22.6%),
and Spain (31.9%).
Most of the participants in this study are fathers (n=159) and mothers (n=150),
although we also have a large number included in a category called ‘others’ (n=112)
which comprises legal guardians or adults without children.
These are people aged below 45 years old, although most of the sample (41%) are
between 26 and 35 years old. Thus, the average age is 34.83 years.
Graph 1: Age
45
40
35
30
25
20
15
10
5
0

41
29,4
16,5
10
3,2
Under 25
years old

Between 26 Between 36 Between 46 Over 55 years
and 35 years and 45 years and 55 years
old
old
old
old

Basically, they are either married or single.
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Graph 2: Marital status
Single
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Widowed
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Living together/unmarried partners

4,1
4,8
2,1
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58,6

They come from an Asian or American countries. Specifically, the most represented
countries in each case are: from Asia, Syria stands out (28.5%), as well as
Afghanistan (11.1%), Iraq (5.9%), and Iran (4.3%); from America, Venezuela
stands out (19.2%); Congo (3.8%) in the African continent; and Ukraine (2%) in
Europe. Even so, the list includes 40 countries.
Graph 3: Continent of origin
55,4

60
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23,3

20
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3,7

0

0

Europe

Africa

Asia

America

Oceania

Since they left their country and before reaching their current destination, 56.8% of
the participants claimed to have been in other countries. A total of 45 locations were
mentioned. Moreover, 58 people crossed a minimum of two countries before
settling in Greece, Spain or Portugal.
Precisely, for most of them, it took more than a year (%) since they made the
decision to leave their home until getting to the host country.
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Graph 4: Period of time since leaving their country until arriving in
Spain/Greece/Portugal
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They are, above all, refugees or asylum seekers.
Graph 5: Residence status in Spain/Greece/Portugal
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The main reason for leaving their country was to escape war (40.8%) or persecution
(52%).
Graph 6: Main reason to leave your country
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In many cases, the option to live in Greece, Spain or Portugal was imposed by
international agencies and organizations (resettlement), but also by personal choice
based primarily on the security and protection (21.1%) offered by these countries
or on already having a support network for family members (16.6%) or friends
(5.7%).
Graph 7: Main reason to come to Spain/Greece/Portugal
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They had been living in their new country for an average of 15 or 16 months. Most
of them (47.51%) had been in the host country for a period of time ranging from 8
to 20 months, with 26.02% of the sample exceeding this time. Since they arrived in
their new country, 53 of them (5%) had been living in other towns or cities.
Graph 8: Residence time in the host community
Until 7 months

Between 8 and 20 months

26,02

Over 20 months

26,47

47,51

Their household in the country of origin was made up of a couple with children
(62.6%), followed by single-parent families (17.2%). In fact, the average number
of people in their household was 5.35. The average in the case of their household
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in host countries dropped to 4.02. In fact, the representation of the different
households decreased except in the case of others, which significantly increased.
Graph 9: Members of your household in the country of origin and country of
residence
Household in your country of origin
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52.9% have between 1 and 2 children, 32.9% between 3 and 4, and 14.1% have
more than five. The maximum number of children is 11 and 12. In most of the cases,
these are children under 6 years of age (28.4%) or between 6 and 11 years old
(31.4%), in addition to 18.9% who are between 12 and 16 years old. Consequently,
these families need the education system in order to school their children.
Graph 10: Age of the children
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Although their sons and daughters mostly live in Spain, Greece or Portugal, that is,
with their parents, the number of those who live in other countries is also important.
Table 12: Country of residence of the children
Afghanistan
Germany
Argentina
Austria
Belgium
Canada
Chile
Colombia
Congo
Spain
United States
France
Greece
Guinea
Iran
Iraq
Kuwait
Lebanon
Netherlands
Nigeria
Pakistan
Peru
Portugal
Qatar
Syria
Somalia
Sweden
Switzerland
Turkey
Ukraine
Venezuela

Frequency
12
19
1
2
1
2
1
19
16
178
2
1
275
2
4
3
7
7
2
4
5
4
186
2
12
6
3
3
10
2
16

A total of 213 families had their children enrolled at a school in the host country,
mainly in Primary Education (58%), Early Childhood Education (35.3%), and
Compulsory Secondary Education (27.4%).
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Graph 11: Educational level of the children
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61.2% of parents with children enrolled in the national education systems (n=201)
stated that their children had different kinds of difficulties in school. These
difficulties were not caused by feeling rejected by their peers, or by the lack of
support and involvement of teachers and institutions or by the rejection of their
culture, but by the limited command of the official languages of the country
(67.8%). Under the umbrella of other difficulties, there are those related to learning,
an illness of the child, and feelings of frustration, or low motivation for studying.
Graph 12: Children’s difficulties in school
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official languages of the country
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Rejection of their culture
Other difficulties in school

The same problems were encountered by the adults who were studying (n=143).
The low level of proficiency in official languages is again the biggest obstacle to
studying (30.2%), followed by the difficulties of recognition of degrees (11.9%)
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and by another group of difficulties (22.2%), including those of following classes,
the lack of concentration or the problems to finance the related costs.
Graph 13: Difficulties as a student in the host community
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II.3 INTEGRATION FACTORS
We analysed the four integration factors (Means and markers, Social Connections,
Facilitators and Foundations) looking for differences according to the
sociodemographic variables: Residence time in the country, type of housing,
educational level, current economic situation, form of family, comprehension of the
language of the country, and the person who filled out the questionnaire. We used
ANOVA, Student’s t-test, Kuskall-Wallis, and Chi-square tests.
II.3.1 MEANS AND MARKERS
Analysing the data on the educational level of the members of families of refugees,
seekers of asylum, subsidiary or international protection, it was observed that
38.6% had a university degree and a similar percentage (35.4%) graduated
Secondary Education, showing that most (74%) of the respondents had a medium
to high level of education. However, 21.4% only completed Primary Education and
4.6% declared that they had no studies (see Graph 14).
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Graph 14: Education level
Primary Education
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Most of these people had worked (79%) in their countries of origin, and only 21%
had not. However, these percentages were reversed when analysing the
employment status in the host country: 74.8% did not have a job compared to 25.2%
who did.
Taking into account the participants in our study (refugees, seekers of asylum,
subsidiary or international protection), who had a job in the country of origin
according to their distribution by professional sectors, other service activities were
represented the most (19.6%), followed by jobs in the professional, scientific and
technical field (13.9%), jobs in education (9.6%), activities of households as
employers, undifferentiated goods- and services-producing activities of households
for own use (8.1%), manufacturing industries (7.5%), wholesale and retail trade,
repair of motor vehicles and motorcycles (6%), and accommodation and food
service activities (5.7%).
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Graph 15: Job classification in the origin country
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If we focus on the receiving community, the distribution shows a remarkable
change, since the most representative sectors are education (14.1%); activities of
households as employers, undifferentiated goods- and services-producing activities
of households for own use (14.1%), accommodation and food service activities
(13.1%), other service activities (13.1%), wholesale and retail trade, repair of motor
vehicles and motorcycles (10.1%), manufacturing industries (9.1%), and
information and communication (6.1%).

24

18

20

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

Graph 16: Job classification in the host community
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When studying the access to employment in the host country, 57.3% of the subjects
stated that they found work through their friends, followed by 43.9% who obtained
a job thanks to a social organization. At a considerable distance, there are those who
found a job through ads (29%) published in newspapers or on the Internet, those
who directly contacted the employer (25.8%) or through an employment office
(16.1%). Access to a job through other channels (16.7%) includes family contact.
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Graph 17: Access to employment in the host community
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These people encountered obstacles in accessing employment (61.4%).
Specifically, 59.6% stated they faced difficulties due to having no papers, 43.3%
due to a lack of linguistic proficiency, 34.9% due to a lack of recognition of their
qualifications, 16.7% due to restriction of rights, 9.5% due to their social
background and, finally, 6.8% indicated religious reasons. It should be noted that
14% of the subjects pointed to other reasons, including communication problems,
not having the support of social organizations or a lack of work experience.
Graph 18: Obstacles in access to employment
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They stated living in apartments (59.5%), or houses (19.7%). In addition, 10.4%
lived in a social organization and 3.1% in a camp, a figure that coincides with that
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of those residing in a hostel or pension (3.1%) and, finally, 4.2 % of respondents
did not indicate any housing.
Graph 19: Type of housing
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Focusing on the economic situation, the seekers of asylum, subsidiary or
international protection were asked to assess their present economic situation,
compared with that of their neighbours and their expectations in two years' time. It
should be noted that the assessment was negative given that the average scores in
the first two cases are very far from the arithmetic average. On the other hand, future
expectations regarding their economic situation were more positive.
Table 13: Average and standard deviation regarding perception of
economic situation

2.18

Standard
deviation
.964

2.29

1.076

3.47

1.231

Average
Current economic situation
Economic situation of your household
compared to your neighbours
Economic situation of your household in
two years

In this case, some participants (58%) pointed out that their current economic
situation was bad or very bad; 35.1% assessed it as fair, whereas a small number of
the respondents (6.9%) defined it as good or very good.
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Graph 20: Current economic situation
40

35,1

31,6
26,4

30
20

6,7

10

0,2
0
Very bad

Bad

Regular

Good

Very good

When comparing their economic situation with that of their neighbours, the
majority claimed to have a much worse (25.3%) or worse (37.6%) situation. Only
12.6% of the subjects stated that the economic situation of their household was
better or much better than that of their neighbours.
Graph 21: Economic situation of your household compared to your neighbours
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Finally, they were more optimistic about their economic future. Thus, 47% believed
that the economic situation of their household would improve, and although 24.6%
did not know what their situation would be like in two years’ time, only 16.4% said
it would be worse.
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Graph 22: Economic situation of your household in two years’ time
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In short, the participants had a medium-high level of education, they did not have a
job in the host country, but they had worked in their countries of origin. Precisely,
the main obstacles to accessing employment were having no papers, language
proficiency or a lack of recognition of their qualifications. They lived in houses or
apartments and assessed their economic situation as bad or very bad, and in any
case worse than that of their neighbours.
II.3.2 SOCIAL CONNECTIONS
A social support network is extremely important for their integration. That is why
we inquired about the support received from organizations, families and friends,
but also participants level of involvement in the education of their children, as well
as in the school they go to.
55% of the sample stated that they received some type of aid in the country in
which they live. This includes the support of international organizations (30.1%)
such as the Red Cross or United Nations organizations, or social entities (31.4%)
in the country. Curiously, the percentage of those who affirmed that this help came
from organizations or governmental entities was down to 27.1, and it was even
lower when referring to local organizations (16.1%). The family, both in the
country of origin and in the host country, does not exercise that role, which is not
attributed to friends either.
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Graph 23: Support in the host community from organizations, entities, relatives or
friends
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As shown in the table below, families scored highly on the scale of involvement
in the education of their children, since in all values they exceeded the arithmetic
mean (2.5). It should be noted, above all, that they encourage their children to
study and make an effort (3.72), and they explain to them why it is important to
study (3.63). In the opposite corner, but always above the average, there is the
participation in the activities organised by parents’ associations (2.64), as well as
a lower attendance at school celebrations or parties of their children (2.77).
Table 14: Family involvement in children’s education
ITEMS
You attend meetings at your children’s school
You met your children’s homeroom teacher

M
2.86
2.93

SD
1.031
.997

You attend celebrations or parties at your children’s school
You participate in the activities organized by the Students’ Parents’
Association
You help your children with their homework

2.77

1.107

2.64

1.150

2.85

1.187

You encourage your children to study and work hard

3.72

.686

You explain your children why it is important to study

3.63

.797

You control your children’s attendance at school

3.56

.837

You control the study schedule of your children at home

3.36

.964

You tell your children what to expect if they don’t study

3.59

.771

You have time to help your children with their homework

2.92

1.120

You are prepared to help your children with their homework

3.09

1.062
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Out of the three factors in the Family Involvement scale, we observed that the parents
obtained the highest score in the control (items 6-10) of the education (mean = 3.6),
followed remotely by the family support to education (5, 11-12) (mean=2.95) and
families’ organic participation (items 1-4) in school activities (mean = 2.8).
We examined whether there were differences in the three factors depending on the
length of residence in the country. To this end, we divided the sample into three
quartiles: up to 7 months, from 8 to 20 months, and more than 20 months. However, no
differences were found in any of the factors based on this variable.
Table 15: Family involvement according to length of residence

Organic
participation

Family
control

Family
support

N

Mean

Standard
deviation

Until 7 months

117

2.75

.489

Between 8 and
20 months

210

2.80

.622

Over 20 months

115

2.82

.561

Until 7 months

117

3.57

.342

Between 8 and
20 months

210

3.57

.455

Over 20 months

115

3.57

.378

Until 7 months

117

2.96

.521

Between 8 and
20 months

210

2.91

.680

Over 20 months

115

3.00

.533

We analysed in this scale whether there were differences depending on the
educational level of the person who filled out the questionnaire. First, we should
note that the assumption of independence is fulfilled, therefore we used ANOVA.
The three factors were significant: Organic participation (F (2, 414) = 8.33, p <
.001); Family control (F (2, 414) = 3.89, p < .021); and Family support (F (2, 414)
= 18.38, p < .001).
In the case of Participation, differences occurred between those who had basic and
university studies (MPrimary - MUniversity = -.27, p= .001), but also between the latter
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and those who graduated Secondary Education (MSecondary - MUniversity = -.19, p=
.011). Parents with a higher level of education participate more in the school
activities.
Once again, in terms of Family Control, the differences were between those who
had Primary and University studies MPrimary – MUniversity = -.14, p= .032), since those
with a higher educational level exercise greater control.
In the case of Support, the differences were found among the parents with Primary
and Secondary education (MPrimary - MSecondary = -.23, p= .009), Primary and
University education (MPrimary -MUniversity = -.44, p= .001), and Secondary and
University Education (MSecondary - MUniversity = -.21, p= .008). These data show that
the higher the educational level, the greater the support.
Table 16: Family involvement according to the level of education

Primary studies
Organic
participation

Family
control

Family
support

Secondary
education
University studies
Primary studies
Secondary
education
University studies
Primary studies
Secondary
education
University studies

N

Mean

Standard
deviation

110

2.66

.653

147

2.74

.525

160

2.93

.559

110

3.50

.548

147

3.55

.395

160

3.64

.311

110

2.70

.691

147

2.93

.570

160

3.14

.518

The space where these people live determines their social connections, in this case,
at school. Thus, we found statistically significant differences in Organic
participation (t (165.29) = 2.32, p = .021), and Family support (t (145.29) = 2.18, p
= .031). In both cases, those who lived in a house, apartment or flat obtained a
higher score.
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Table 17: Family involvement according to the type of housing in the host country
N

Mean

Standard
deviation

House or apartment

305

2.83

.627

Hostel/pension, social
organization or camp

80

2.68

.458

House or apartment

305

3.58

.436

Hostel/pension, social
organization or camp

80

3.48

.407

House or apartment

305

2.96

.635

Hostel/pension, social
organization or camp

80

2.81

.527

Housing in the host country
Organic
participation

Family
control

Family
support

The assessment of the present family economic situation also obtained different
answers. The differences were significant in Organic participation (F (2, 406) =
5.19, p =.006), among those who assessed their economic situation as very bad and
acceptable (Mvery bad - Macceptable = - .21, p = .008), and in Family support (F (2, 406)
= 18.38, p = .044), also between the same groups (Mvery bad - Macceptable = - .18, p =
.044). In both cases, those who had an acceptable economic situation obtained a
higher score.
Table 18: Family involvement according to the economic situation

Organic
participation
Family
control
Family
support

Very bad
Bad
Acceptable
Very bad
Bad
Acceptable
Very bad
Bad
Acceptable

N

Mean

Standard
deviation

134
106
169
134
106
169
134
106
169

2.68
2.76
2.90
3.56
3.58
3.57
2.85
2.95
3.02

.517
.577
.631
.438
.365
.437
.567
.608
.643
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In terms of knowledge (at the most basic level) of the language of the host country,
different answers were also obtained in the three factors: Organic participation (t
(413) = -5.90, p = .001); Family control t (413) = -4.67 p = .001) and Family support
t (413) = -3.81, p = .001. In all cases, those who understand the language obtained
a higher score.
Table 19: Family involvement according to the comprehension of the language of
the host country

Organic
participation
Family control

Family support

Comprehension
of the language

N

Mean

Standard
deviation

No

181

2.62

.552

Yes

234

2.94

.550

No

181

3.49

.465

Yes

234

3.66

.236

No

181

2.84

.551

Yes

234

3.06

.612

In short, half of the participants received help from international organizations or
social entities, but not from local administrations. They clearly control the
education of their children (especially those who had a higher level of education
and understand the language of the country), and to a lesser extent, support their
children in education or participate in school celebrations or in family associations.
In any case, the parents who have the highest level of education, understand the
language of the host country, live in a house/an apartment and have an acceptable
economic situation, are the most likely to help or participate.
The research carried out with immigrants demonstrated that school can be a
magnificent integration space for families and their children, hence the importance
of parents knowing how the educational system of the host country works and the
role played by the families in education.
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II.3.3 WELFARE
II.3.3.1 PERCEIVED QUALITY OF LIFE
Refugees or asylum seekers are, in general, satisfied with their lives in the host
country. However, they did not reach the arithmetic average (3) when assessing
their satisfaction with their current living conditions or with the support provided
by people from their country of origin. Their highest level of satisfaction is with the
treatment received from the natives of the country in which they live.
Table 20: Perceived quality of life
ITEMS

M

SD

With friends who are from your country of origin

3.53

1.185

With Spanish/Greeks/Portuguese friends

3.63

1.026

With your current living conditions

2.76

1.267

With the support from people from your country of origin

2.73

1.226

With the support from Spaniards/Greeks/Portuguese

3.25

1.283

With your participation in the Spanish/Greek/Portuguese social life

3.25

1.234

With your health

3.28

1.308

With the health of the relatives who live with you

3.26

1.227

With how the Spaniards/Greeks/Portuguese treat you

3.70

1.025

With the treat you receive from people of your country with whom you have
a relationship

3.37

1.198

In any case, the data on the three factors of the quality of life scale are very similar:
satisfaction with the people of the host country (3.32), satisfaction with their health
status (3.27) and satisfaction with the people of their country of origin (3.21).
We observed that there were statistically significant differences according to the
length of residence in the Health factor (F (2, 439) = 5.454, p =. 005). The post hoc
analysis indicated that the differences occurred between those who had been in the
country less than 20 months and those who had been there for 20 months or more
(M7 months - M20 = -.400, p= .011), but also between the latter and those who had not
been there for year (M11 months - M20 = -.33, p=.020). The more time they spend, the
more likely they are to be satisfied.

35

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

Table 21: Perceived quality of life according to length of residence

N

Mean

Standard
deviation

117

3.20

.830

210

3.32

.719

115

3.41

.759

Until 7 months

117

3.28

.818

Between 8 and 20
months

210

3.23

.809

Over 20 months

115

3.10

.855

Until 7 months

117

3.13

1.029

210

3.20

1.050

115

3.53

.900

Until 7 months
Satisfaction
with the host
country
Satisfaction
with the
country of
origin

Health

Between 8 and 20
months
Over 20 months

Between 8 and 20
months
Over 20 months

We found significant differences in the three factors depending on the type of
housing they lived in. Thus, those who lived in a house, apartment or flat obtained
higher scores in Satisfaction with the host country (t (104.88) = 4.27, p = .001),
Satisfaction with the country of origin (t (383) = 3.72, p = .001) and Health status
(t (383) = 2.24, p = .025).
Table 22: Quality of life perceived according to the type of housing in the host
country

Satisfaction
with the host
country
Satisfaction
with the
country of
origin
Health

Housing in the
host country
House or apartment
Hostel/pension,
social organization
or camp
House or apartment
Hostel/pension,
social organization
or camp
House or apartment
Hostel/pension,
social organization
or camp

N

Mean

305

3.42

Standard
deviation
.718

80

2.94

.932

305

3.29

.835

80

2.90

.867

305

3.33

1.055

80

3.03

1.038
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We also found significant differences between the subjects of the sample in this
scale when comparing the data according to their economic situation. Thus, the
three factors were significant: Satisfaction with the host country (F (2, 406) = 25.88,
p < .001); Satisfaction with the country of origin (F (2, 406) = 5.85, p = .003) and
Health status (F (2, 406) = 22.52, p < .001).
Table 23: Perceived quality of life according to the economic situation

N

Mean

Standard
deviation

Satisfaction
with the host
country

Very bad

134

2.96

.888

Bad

106

3.36

.647

Acceptable

169

3.57

.675

Satisfaction
with the
country of
origin

Very bad

134

3.07

.983

Bad

106

3.12

.800

Acceptable

169

3.38

.748

Very bad

134

2.86

1.132

Bad

106

3.18

.968

Acceptable

169

3.63

.909

Health

In terms of satisfaction with the host country, we obtained significant differences between
those who were in a very bad and bad situation (Mvery bad – Mbad = -.40, p < .001), but also
between the former and those who are in a good situation (Mvery bad - Macceptable= -.62, p <

.001). Those with the worst situation obtained the lowest score.
When focusing on the country of origin, significant differences occurred between those
who were in a very bad situation and those who assessed their situation as acceptable (Mvery
bad – Macceptable = -.31, p = .007) and between those who were in a bad and acceptable
situation (Mbad - Macceptable = -.26, p < = .049). The latter showed more satisfaction

with the people of their country of origin.
In terms of health, differences occurred again between those who were in a bad situation
and those in a good situation (Mvery bad – Macceptable = -.77, p < .001; Mbad - Macceptable = .46,

p < = .001). Once again, those who had an acceptable economic situation
obtained a higher score.
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When comparing the perceived quality of life according to the comprehension of
the language of the country of residence, we observed statistically significant
differences in Satisfaction with the host country (t (413) = -5.90, p = .001);
Satisfaction with the country of origin (t (251,235) = -3.42 p = .001) and Health
status (t (413) = -4.96, p = .001). In all cases, those who understand the language
obtained a higher score.
Table 24: Quality of life perceived according to the language of the host country

Satisfaction with the
host country
Satisfaction with the
country of origin
Health

Comprehension
of the language

N

No

181

3.08

.781

Yes

234

3.51

.710

No

181

3.05

.880

Yes

234

3.33

.794

No

181

2.99

1.051

Yes

234

3.49

.977

Mean

Standard
deviation

When analysing these factors according to the type of household, given that the
groups are of different sizes, we first verified the assumption of independence, an
indispensable requirement for the application of a parametric test. As shown in the
Run test table, only the Satisfaction with the host country index meets this
assumption. Therefore, we analysed the differences with the non-parametric test of
Kruskal-Wallis.
Table 25: Run test
Satisfaction
with the host
country

Satisfaction with
the country of
origin

Health

Test valuea

3.32

3.23

3.27

Cases < Test Value

170

221

165

Cases > = Test value

272

221

277

Cases in total

442

442

442

Number of runs

201

162

188

Z

-,929

-5.714

-2.016

Sig. asymptote (bilateral)

.353

.000

.044
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It seems that single-parent families are the ones that most value the relationship
they have with people from their country of origin, but also with the natives. A
higher score was obtained only in the health factor.
Table 26: Quality of life perceived according to the type of family

Satisfaction
with the
host
country

Satisfaction
with the
country of
origin

Health

Couple with
children
Couple without
children
Father/mother
with children
Other
Couple with
children
Couple without
children
Father/mother
with children
Other
Couple with
children
Couple without
children
Father/mother
with children
Other

N

Mean

Standard
deviation

226

3.38

.770

24

3.37

.695

53

3.22

.825

100

3.22

.817

226

3.29

.776

24

3.12

.785

53

2.82

.852

100

3.23

.886

226

3.35

1.088

24

3.09

1.211

53

3.31

1.007

100

3.06

.835

However, the following table shows that there were no significant differences in the
Satisfaction with the host country variable, unlike the case of the Satisfaction with
the country of origin (χ2 (403, 3) = 13.63, p = .003). The corresponding post hoc
analysis showed significant differences between nuclear and single-parent families
(MCouple with children – MSinglemother = .473, p = .003). The couples with children showed
more satisfaction with the relationship they had with people from their own country.
In addition, we also found these differences between single-parent families and
other family forms (MSinglemother – MOther = -.414, p = .032). Other families showed
more satisfaction than those made up of only one adult.
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Finally, there were significant differences in terms of health status χ2 (403, 3) =
8.42, p=.038. However, no significant differences were observed between pairs of
means.
Table 27: Statistical contrastsa,b

Chi-square
df
Sig. asymptote

Satisfaction with
the host country

Satisfaction with
the country of
origin

Health

3.325

13.629

8.419

3

3

3

.344

.003

.038

In short, the refugees were satisfied with their health status, both at an individual
and family level, and also with the people, although they valued the natives more
positively than those of their country of origin. In any case, those who understood
the language, had lived in the host country for a longer period of time, had a better
economic situation and lived in houses were more satisfied with the health status.
Those who understood the language, had a better economic situation, lived in
houses and were part of nuclear families, valued the relationship with their fellow
citizens more highly. Finally, those who were satisfied with the natives were those
who also understood the language, had a better economic situation, and lived in
houses.
In order to favour their integration process, these families should have a social
support network and need to be informed about the services and mechanisms which
they use. The social services are therefore essential in this process.
II.3.3.2 FUTURE EXPECTATIONS. IMPORTANCE AND FULFILMENT
The data show that there is a gap between the importance that these people give to
certain situations and their degree of fulfilment. What they want most is having a
happy life, finding a job they like, having a house and their children to go to
university. However, they do not want to move to another country or return to their
own.

40

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

Table 28: Importance of future expectations
Importance

Fulfilment

M

SD

M

SD

To find a job that I like

3.64

.780

2.26

1.216

To have a house

3.64

.725

2.44

1.146

My children to go to university

3.61

.820

2.85

1.252

To be appreciated by my
Spanish/Greeks/Portuguese neighbours

3.46

.813

3.10

.945

To be able to return to my country

2.28

1.198

1.84

1.080

To bring my family to Spain/Greece/Portugal

3.10

1.140

2.18

1.184

To move to another country

2.10

1.159

1.97

1.128

To train for work

3.50

.902

2.54

1.254

To complete university studies

2.91

1.235

2.07

1.247

To have a happy life

3.85

.448

3.02

1.055

ITEMS

The analysis of the expectations by factors showed that the most important variable
was clearly the stability (mean=3.53), although it also indicated a high level of
fulfilment (mean=2.72), since they were in a safe country, which, in many cases, is
the target of a migratory journey not without dangers. This variable is followed by
that of training and employment (mean=3.35), the factor where the lowest degree
of fulfilment was reached (mean=2.29). Finally, and in line with the abovementioned ideas, mobility was the variable with the least importance (mean=2.19).
We observed that there were statistically significant differences according to the
Length of Residence in the scale of importance in the Training and employment
factor (F (2, 439) = 5.56, p =. 004). The differences were found between the two
groups who had been in the country for less time (M7 months – M11 months = .207 p =
.011). Those who had spent less than 7 months gave more importance to training
and employment.
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Table 29: Importance of future expectations according to length of residence

Importance
Training and
Work

Importance
Stability

Importance
Mobility

Until 7 months
Between 8 and 20
months
Over 20 months
Until 7 months
Between 8 and 20
months
Over 20 months
Until 7 months
Between 8 and 20
months
Over 20 months

N

Mean

117

3.45

Standard
deviation
.434

210

3.25

.689

115
117

3.41
3.50

.554
.390

210

3.52

.363

115
117

3.57
2.22

.327
.760

210

2.23

.815

115

2.07

.683

When comparing the data according to the person who filled out the questionnaire,
we also found significant differences in the same factor (F (2, 439) = 4.59, p =.
010). The post hoc analysis indicated that there were no differences between the
father and the mother or between the father and others, but there were between the
mother and other family members (Mmother – Mothers = -.207, p= .015), since the
mother gives less importance to training and employment.
Table 30: Importance of future expectations according to the person who fills out
the questionnaire

Importance
Training and
Work
Importance
Stability
Importance
Mobility

Father
Mother
Other
Father
Mother
Other
Father
Mother
Other

N

M

SD

159
150
133
159
150
133
159
150
133

3.31
3.27
3.47
3.56
3.51
3.51
2.12
2.25
2.20

.588
.701
.468
.362
.359
.365
.761
.783
.762

Once again, in the Training and employment factor, we found statistically
significant differences when considering the educational level reached by the
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participant (F (2, 414) = 21.51, p < .001). The post hoc analysis indicated that these
differences occurred between Primary and Secondary Education (MPrimary MSecondary = -.44, p= .001) and between Primary and University Education (MPrimary
- MUniversity = -.41, p= .001). The educational level determined the importance given
to Training and employment. The higher the level of education, the more this factor
stands out.
Table 31: Importance of future expectations according to the educational level
N

Mean

Standard
deviation

Primary studies

110

3.03

.760

Secondary
education

147

3.48

.501

University studies

160

3.45

.524

Primary studies

110

3.57

.329

Secondary
education

147

3.54

.350

University studies

160

3.50

.408

Primary studies

110

2.27

.918

Secondary
education

147

2.21

.734

University studies

160

2.11

.744

Importance

Importance
Training
and Work

Importance
Stability

Importance
Mobility

When analysing the data according to the assessment of their current economic
situation, the factor Training and employment was found to be significant (F (2,
406) = 2.27, p = .015). Specifically, the differences occurred between those who
were in very bad and acceptable situations (Mvery bad – Macceptable = .19, p = .024).
Those who had a very bad economic situation obtained a higher score.
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Table 32: Importance of future expectations according to the economic situation
N
Importance
Training and
Work
Importance
Stability

Importance
Mobility

Mean

Standard
deviation

Very bad

134

3.48

.515

Bad

106

3.30

.623

Acceptable

169

3.28

.682

Very bad

134

3.58

.291

Bad

106

3.49

.399

Acceptable

169

3.51

.411

Very bad

134

2.14

.820

Bad

106

2.28

.765

Acceptable

169

2.16

.799

Next, we analysed whether there were changes in these factors, taking into account
the composition of the household. Since the assumption of independence was not
fulfilled (see Table 32), we used a non-parametric test to calculate the differences.
Table 33: Run test
Importance
Training and
Work

Importance
Stability

Importance
Mobility

Test valuea

3.35

3.53

2.19

Cases < Test Value

173

162

182

Cases > = Test value

269

280

260

Cases in total

442

442

442

Number of runs

172

176

165

-3.956

-3.102

-4.927

.000

.002

.000

Z
Sig. asymptote (bilateral)
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Table 34: Importance of future expectations according to the type of family

Importance
Training and
Work

Importance
Stability

Importance
Mobility

Couple with children
Couple without
children
Father/mother with
children
Other
Couple with children
Couple without
children
Father/mother with
children
Other
Couple with children
Couple without
children
Father/mother with
children
Other

N

Mean

226

3.26

Standard
deviation
.645

24

3.55

.357

53

3.42

.576

100
226

3.49
3.54

.543
.367

24

3.62

.241

53

3.45

.334

100
226

3.56
2.19

.396
.784

24

2.26

.627

53

2.16

.754

100

2.15

.868

As we can see, there were significant differences in the Training and employment
factor (χ 2 (403, 3) = 13.51, p = .004). The corresponding post hoc analysis indicated
that such differences occurred between the nuclear families and other families (M
Couple with Children – M Other families = -.23, p = .021). The latter families gave more
importance to the Training and employment.
Table 35: Statistical contrastsa,b

Chi-square
df
Sig. asymptote

Importance
given to work

Importance
given to
stability

Importance
given to
mobility

13.51

5.201

.527

3

3

3

.004

.158

.913

However, statistically significant differences were found again in the Training and
employment factor in the Fulfilment scale (F (2, 439) = 3.88, p =. 021), but in this
case, post hoc analysis indicated that the differences were found between those who
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had been in the country for 7 months and those who had been for more than 20
months (M7 months – M 20 months – = .279 p= .026). As expected, those who had lived
for a longer period in the host country assessed more positively the degree of
fulfilment because they had already found a job, were receiving training or were
studying a university degree.
Table 36: Fulfilment of future expectations

Fulfilment
Training and
Work

Fulfilment
Stability

Fulfilment
Mobility

N

Mean

Standard
deviation

Until 7 months

117

2.45

.764

Between 8 and 20
months

210

2.26

.788

Over 20 months

115

2.17

.795

Until 7 months

117

2.72

.614

Between 8 and 20
months

210

2.71

.572

Over 20 months

115

2.72

.582

Until 7 months

117

1.99

.685

Between 8 and 20
months

210

1.90

.744

Over 20 months

115

1.78

.753

The differences in this factor were also observed (F (2, 414) = 3.05, p < .048)
according to the educational level. However, the post hoc analysis was not significant.
Table 37: Fulfilment of future expectations according to the educational level

Fulfilment
Training and
Work
Fulfilment
Stability

Fulfilment
Mobility

N

Mean

Standard deviation

Primary studies

110

2.17

.832

Secondary education

147

2.25

.825

University studies

160

2.40

.769

Primary studies

110

2.81

.621

Secondary education

147

2.65

.636

University studies

160

2.71

.548

Primary studies

110

1.88

.805

Secondary education

147

1.87

.726

University studies

160

1.93

.740
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When comparing the data according to the current economic situation, we found that the
stability factor was significant (F (2, 406) = 3.09, p = .046). The differences occurred
between those who were in a very bad situation and those who considered it acceptable
(Mvery bad – Macceptable = -.17, p = .0248=. Those who had an acceptable economic
situation obtained a higher score.
Table 38: Fulfilment of future expectations according to the economic situation

Fulfilment
Training and
Work
Fulfilment
Stability

Fulfilment
Mobility

N

Mean

Standard deviation

Very bad

134

2.19

.882

Bad

106

2.29

.755

Acceptable

169

2.34

.794

Very bad

134

2.61

.648

Bad

106

2.72

.573

Acceptable

169

2.78

.577

Very bad

134

1.81

.786

Bad

106

1.91

.696

Acceptable

169

1.95

.774

When crossing these three factors according to the type of home in the host country,
we should first note that the assumption of independence was not fulfilled, thus a
non-parametric test was used for the calculation of the differences.
Table 39: Run test
Fulfilment Training
and Work

Fulfilment
Stability

Fulfilment
Mobility

Test valuea

2.29

2.72

1.90

Cases < Test Value

155

144

158

Cases > = Test value

287

298

284

Cases in total

442

442

442

Number of runs

134

152

151

-7.142

-4.681

-5.499

.000

.000

.000

Z
Sig. asymptote (bilateral)
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Table 40: Fulfilment of future expectations according to the type of family

Fulfilment
Training and
Work

Fulfilment
Stability

Fulfilment
Mobility

N

Mean

Standard
deviation

Couple with children

226

2.32

.805

Couple without children

24

2.06

.598

Father/mother with
children

53

2.36

.805

Other

100

2.18

.848

Couple with children

226

2.78

.611

Couple without children

24

2.56

.263

Father/mother with
children

53

2.81

.612

Other

100

2.51

.597

Couple with children

226

1.94

.769

Couple without children

24

1.74

.451

Father/mother with
children

53

1.90

.767

Other

100

1.75

.710

As shown, there were significant differences in terms of Stability (χ2 (403, 3) =
21.52, p < .001), and a post hoc analysis showed significant differences between
couples with children and other situations (MCouple with children – MOthers= .27, p = .003),
and also between single-parent families and the ‘Others’ group (MMother – MOthers=
.31, p = .031). Nuclear and single-parent families gave greater importance to
stability.
Table 41: Statistical contrastsa,b

Chi-square
df
Sig. asymptote

Fulfilment Training
and Work

Fulfilment
Stability

Fulfilment
Mobility

4.593

21.525

7.017

3

3

3

.204

.000

.071

The most important thing for the future is clearly training and employment, along
with stability. The importance of training and employment stands out for those who
had spent less time in the host country, for the father and other family members,
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those who had a higher educational level, a worse economic situation and were
nuclear or single-parent families. However, the highest degree of fulfilment in
training and employment was for those who had spent more time in the host
country, while those who had reached the greatest stability were nuclear and singleparent families and those with a better economic situation.
Given these data, there is a need to have a good career guidance plan, including
information on certification of competences, and training in language skills.
II.3.3.3 COPING WITH PROBLEMS
Refugees face the problems assuming the planning strategy for the search of
solutions, among which we should mention: trying to do something and fight them
(mean=3.29) and learning from the experience (mean= 3.22). At the opposite end,
there are self-reflection, denying the problem (mean=2.20) or focusing on their
tasks to forget about it, as if nothing happened (mean=2.25). Finally, the search for
support is not an option either, and even less to talk about their feelings to other
people (mean=2.07).
Table 42: Coping with problems
ITEMS

M

SD

I try to do something, to fight them

3.29

.951

I tell myself that I have no problems

2.20

1.104

I avoid making hasty decisions, and I wait for the right moment to act

2.94

1.053

I speak with people who are in the same situation, to see what they are doing

2.77

1.069

I look for support from my friends and people close to me

2.62

1.061

I make a plan and I follow it

2.90

1.066

I’m learning from experience and I have improved as a person

3.22

.911

I talk about my feelings to other people

2.07

.997

I focus on my tasks to forget about it, as if nothing happened

2.25

1.049

Differences were found in the factors related to Planning (F (2, 414) = 18.32, p < .001)
and Support (F (2, 414) = 5.03, p < .007), depending on the education level. The analysis
indicated that in terms of Planning, the differences were found between those who had
Primary and Secondary Education (MPrimary - MSecondary = -.27, p= .001), but also between
those with Primary and University Education (MPrimary - MUniversiy = -.43, p= .001). Those

49

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

who least employed the planning strategy are those who had basic studies. Similarly, in
terms of Support, the differences were found between those who had Primary and
Secondary studies (MPrimary - MSecondary = -.27, p= .009), since the latter are the ones that
most report this strategy.
Table 43: Coping with problems according to the educational level

Planning

Support

Selfreflection

N

Mean

Standard deviation

Primary studies

110

2.82

.678

Secondary education

147

3.10

.577

University studies

160

3.26

.505

Primary studies

110

2.30

.772

Secondary education

147

2.58

.692

University studies

160

2.51

.670

Primary studies

110

2.21

.812

Secondary education

147

2.25

.755

University studies

160

2.19

.827

Self-Reflection (F (2, 406) = 5.41, p =.005) is a significant factor when considering
economic situation. The differences occurred between those with a very bad and
bad situation (Mvery bad – Mbad = -.28, p = .021) and between the latter and those who
were in a good situation (Mbad - Macceptable = .30, p = .010). As we can see, those
without a bad economic situation use more strategies of self-reflection.
Table 44: Coping with problems according to the economic situation

Planning

Support

Self-reflection

N

Mean

Standard deviation

Very bad

134

3.08

.620

Bad

106

3.02

.582

Acceptable

169

3.12

.623

Very bad

134

2.55

.807

Bad

106

2.42

.663

Acceptable

169

2.47

.678

Very bad

134

2.15

.770

Bad

106

2.44

.753

Acceptable

169

2.14

.841
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The comprehension of the language of the country of residence also introduced
significant differences. More specifically, in the Planning strategy (t (413) = -2.73,
p = .007), since those who know the language seemed to use it more to solve
problems.
Table 45: Coping with problems according to the language knowledge

Planning
Support
Self-reflection

Knowledge of
languages

N

Standard
deviation

No

181

3.00

.674

Yes

234

3.16

.542

No

181

2.52

.751

Yes

234

2.47

.688

No

181

2.25

.800

Yes

234

2.20

.800

Mean

In order to deal with the problems, they had, they clearly used planning strategies,
especially those who had language proficiency, and a higher level of education.
II.3.4 FACILITATORS
Knowing the language of the country where one lives is a fundamental aspect in the
integration. Only 56.4% of the sample understood the language of the host country
(keeping in mind the number of people from Latin America and leaving in Spain
that were part of the sample), 52.3% spoke it, and there were fewer who had writing
and reading skills. A significant number of people were fluent in Arabic, understood
and spoke it, but they were not as good at reading and writing it. Likewise, 49%
understood English, and 41% could speak, write and read in this language.
Table 46: Knowledge of languages
Comprehension

Speaking

Reading

Writing

No

Yes

No

Yes

No

Yes

No

Yes

Language of the
host community

43,6%

56,4%

47,7%

53,3%

51,1%

48,9%

52,9%

47,1%

Arabic

59,6%

40,4%

59,1%

40,9%

61,1%

38,9%

61,6%

38,4%

English

51%

49%

58,9%

41,1%

58,4%

41,6%

58,9%

41,1%

Other language

18,6%

81,4%

18,3%

81,7%

25,5%

74,5%

25,9%

74,1%
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We therefore observed that 81.4% of them understood and spoke other languages,
as expected: out of the 206 subjects that mentioned other languages, most referred
to Farsi (72), Kurdish (44), French (37), and Turkish (21).
Consequently, in the family environment they were speaking other languages
(mean=2.52), followed by Spanish (mean=1.77), Arabic (mean=1.66) and almost
never English (mean=1.27).
Table 47: Use of language in the family context
Mean

Standard deviation

Language of the host community

1.77

.836

Arabic

1.66

.916

English

1.27

.550

Other language

2.52

.831

In summary, only half of the sample understood, spoke, read and wrote in the
language of the country where they lived. Let us bear in mind that an important part
of the sample was from Venezuela.
II.3.5 FOUNDATIONS
This scale, which we call as integration-related, is made up of five factors with
means above the arithmetic mean of the scale (3). An analysis by items allowed us
to observe that there were very few items that did not exceed it.
Table 48: Integration
ITEMS

M

SD

I often see myself as if I were Spanish/Greek/Portuguese

2.839

1.12

I feel comfortable talking with Spaniards/Greek/Portuguese in my daily life

3.737

.96

I often watch TV or listen to the radio in Spanish/Greek/Portuguese

3.438

1.16

Spain/Greece/Portugal feels like home to me

3.444

1.12

I often attend community meetings, sports or other similar events, with
Spaniards/Greek/Portuguese and refugees

3.105

1.18

My Spanish/Greek/Portuguese neighbours and I help each other if necessary

3.415

1.08

The Spanish/Greek/Portuguese government is making efforts to improve the
lives of refugees

3.250

1.14

The local government is concerned about the refugee-related issues

3.053

1.02
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I work with Spaniards/Greeks/Portuguese every day

3.014

1.14

I get paid fairly for the work I do compared to my
Spanish/Greeks/Portuguese neighbours

2.847

.96

I have a bank account in Spain/Greece/Portugal

3.316

1.37

For me and my family, health care services are as easily available as for our
Spanish/Greeks/Portuguese neighbours

3.487

1.27

If possible, I would like to be a Spanish/Greeks/Portuguese citizen

4.160

1.06

I am treated equally as Spaniards/Greeks/Portuguese under the law

3.590

1.09

I have an official identification card that is recognized by local authorities
and businesses

3.793

1.24

I do everything in my power so that my son/daughter could make friends
here

3.864

1.07

The highest score was obtained in the factor Rights and citizenship (mean=3.78),
since the respondents considered that they could access health services and were
treated equally under the law as the natives, they had an identification card, they
did everything they could so that their children had friends in the country of
residence, and they would like to be citizens of the country. Moreover, in the factor
Identification as a citizen (in the original model Language and cultural knowledge),
a high mean was also obtained (3.36), because they felt comfortable talking with
the nationals of the host country to do the things of their daily life, watch TV or
listen to the radio in Spanish and they seemed to feel at home in their new country
of residence. But they did not see themselves as Spaniards, Greeks or Portuguese.
We should also note the mean obtained in the factor called Ties with the community
(3.26) (in the original model, Social ties) in which we can see the mutual help
between the participating subjects and their neighbours from the residence country;
and also in “Trust in public policies” with a mean of 3.15 (in the original model,
Social ties), which points to the trust in the governments of the three countries but
also in the local administrations to improve their situation.
The most negative assessment, in line with what we had pointed out, is the
employment factor (mean=3.06), in which the disagreement with the following
statement stands out: “I get paid fairly for the work I do compared to the natives of
the country”.
In short, they were sure that they would like to be citizens of Greece, Portugal or
Spain, they did everything they could so that their children had friends in the
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country where they lived and had an official identification card that is recognised
by local authorities and companies. However, they did not see themselves as
Spaniards, Greeks or Portuguese, and considered that they are not fairly paid for the
work they do compared to the natives of the country. In other words, their life
project seems to be clear, but the journey has just begun.
We analysed whether there were statistically significant differences in the five
factors that make up the integration scale according to different variables using the
one-way ANOVA test and the Student’s t-test.
Table 49: Integration according to the person who filled out the questionnaire

Rights and
Citizenship

Identification

Employment

Trust in public
policies

Neighbourhood

Member of the
family who fills
in the
questionnaire

N

Mean

Standard
deviation

Father

159

3.86

.902

Mother

150

3.82

.899

Other

133

3.62

.688

Father

159

3.38

.760

Mother

150

3.30

.885

Other

133

3.40

.694

Father

159

3.08

1.004

Mother

150

3.01

.920

Other

133

3.08

.849

Father

159

3.17

1.003

Mother

150

3.09

.981

Other

133

3.19

.835

Father

159

3.31

1.055

Mother

150

3.25

.907

Other

133

3.19

.895

Significant differences were observed only in the Rights and Citizenship factor (F
(2, 439) = 3.45, p =. 033) according to the person who filled out the questionnaire
(father, mother and other family members). The post hoc analysis indicated that
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there were no differences between the father and the mother, nor between the
mother and others, but there were significant differences between the father and
others (Mfather – Mothers = .247, p= .045), since the father obtained the highest score
in rights.
To study the differences in the factors according to the Length of Residence, we
divided the sample into three quartiles: up to 7 months, 11 months of residence
time, and 20 or more months.
Table 50: Integration according to length of residence
Residence time in the host
country (months)
Rights and
Citizenship

Identification

Employment

Trust in public
policies

Neighbourhood

N

Mean

Standard
deviation

Until 7 months

117

3.65

.855

Between 8 and 20 months

210

3.80

.890

Over 20 months

115

3.85

.747

Until 7 months

117

3.26

.740

Between 8 and 20 months

210

3.37

.788

Over 20 months

115

3.44

.823

Until 7 months

117

2.70

.868

Between 8 and 20 months

210

3.28

.984

Over 20 months

115

3.01

.757

Until 7 months

117

3.16

.874

Between 8 and 20 months

210

2.98

1.013

Over 20 months

115

3.43

.825

Until 7 months

117

3.10

.947

Between 8 and 20 months

210

3.31

.974

Over 20 months

115

3.31

.932

Indeed, the length of residence led to an increase of means in all factors. The more
months of length of residence, the higher the level of integration. However, the
Analysis of Variance indicated that the factors where we found statistically
significant differences were Employment (F (2, 439) = 15.944, p =. 000) and Trust
in public policies (F (2, 439) = 8.340, p =. 000).
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More specifically, the post hoc analysis indicated there were differences in the
Employment factor between those who spent 7 and 11 months (M7 months - M11 months
= -.582, p= .000) in the host country, between those who spent 7 months and 20 or
more (M7 months - M20 months = -. 313, p= .031), and between those who spent 11
months and those who had already been there for over 20 months (M11 months – M20
months = .104, p= .037). Our data indicated that labour integration improved with the
increasing number of months of residence in the host country.
Our data also revealed that the integration process was easier for the adults with a
university degree.
Table 51: Integration according to the educational level

N

Mean

Standard
deviation

Primary studies

110

3.74

1.079

Secondary education

147

3.70

.851

University studies

160

3.86

.704

Primary studies

110

3.27

.829

Secondary education

147

3.32

.839

University studies

160

3.49

.709

Primary studies

110

3.28

.989

Secondary education

147

2.86

.961

University studies

160

3.08

.887

Primary studies

110

2.92

.848

Secondary education

147

3.22

.990

University studies

160

3.24

.998

Primary studies

110

3.24

.987

Secondary education

147

3.20

.920

University studies

160

3.32

1.040

Levels of Explicitness

Rights and
Citizenship

Identification

Employment

Trust in public
policies

Neighbourhood

Thus, there were statistically significant differences in the following factors:
Identification (F (2, 414) = 3.05, p < .049), Employment (F (2, 414) = 6.24, p <
.002) and Trust in public policies (F (2, 414) = 4.39, p < .013).
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The post hoc analysis for Identification did not find any difference by pairs. In the
Employment factor, the differences occurred between those who had Primary and
Secondary Education (MPrimary - MSecondary = .42, p= .002). Interestingly, people with
Primary education obtained a higher score.
Regarding the factor Trust in public policies, we found differences between those
who had Primary and Secondary Education (MPrimary - MSecondary = -.30, p= .047,
showing that people with Secondary education were more trusting. However, these
differences also occurred between those who had basic and university studies
(MPrimary -MUniversity = -.33, p= .023), the latter showing the greatest confidence in
public policies.
Clearly, people who lived in houses, apartments or flats obtained higher scores in
all the scale factors.
Table 52: Integration according to the type of housing
N

Mean

Standard
deviation

House or apartment

305

3.84

.862

Hostel/pension, social
organization or camp

80

3.51

.905

House or apartment

305

3.42

.774

Hostel/pension, social
organization or camp

80

3.09

.934

House or apartment

305

3.10

.938

Hostel/pension, social
organization or camp

80

2.85

1.084

House or apartment

305

3.19

.983

Hostel/pension, social
organization or camp

80

3.05

1.071

House or apartment

305

3.28

.991

Hostel/pension, social
organization or camp

80

3.12

1.027

Housing in the host country
Rights and
Citizenship

Identification

Employment

Trust in public
policies

Neighbourhood

The Student’s t-test showed that the differences between both groups were
statistically significant in Rights and citizenship (t (383) = 7.08, p = .002),
Identification (t (109.146) = 2.91, p = .004) and Employment (t (383) = 2.04, p =
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.042). In all cases, those who lived in a house, apartment or flat obtained a higher
score.
The level of integration also varied in accordance with the assessment of one’s
current economic situation.
Table 53: Integration according to the economic situation
Current
professional
situation
Rights and
Citizenship

Identification

Employment

Trust in public
policies

Neighbourhood

N

Mean

Standard
deviation

Very bad

134

3.70

.887

Bad

106

3.65

.790

Acceptable

169

3.93

.887

Very bad

134

3.27

.902

Bad

106

3.31

.801

Acceptable

169

3.47

.735

Very bad

134

2.81

.880

Bad

106

3.08

.901

Acceptable

169

3.24

1.028

Very bad

134

3.10

1.121

Bad

106

3.14

.897

Acceptable

169

3.20

.912

Very bad

134

3.06

1.006

Bad

106

3.37

.951

Acceptable

169

3.34

.995

Specifically, we found that these differences were statistically significant in three
out of five integration factors: Rights and citizenship (F (2, 406) = 4.35, p = .013),
Employment (F (2, 406) = 7.65, p = .001) and Neighbourhood (F (2, 406) = 3.82, p
= .023).
The post hoc analysis for Neighbourhood did not find any difference by pairs. In
the employment factor (Mvery bad - Macceptable = -.43, p = .001) and in the rights factor
(Mbad - Macceptable = -.28, p = .033), the differences occurred between those who

58

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

assessed their situation as very bad and bad and those who defined it as acceptable.
Those who had an acceptable economic situation obtained a higher score.
It is clear that the knowledge of the language of the host country, at the most basic
level of comprehension, influences the integration of a foreign person and it
becomes evident, above all, in the Employment factor. We should keep in mind that
the linguistic issue was reported as a key obstacle to finding work.
Table 54: Integration according to the language of the host country

Rights and
Citizenship
Identification

Employment
Trust in public
policies
Neighbourhood

Knowledge of the
language of the
country.
Comprehension

N

Mean

Standard
deviation

No

181

3.67

.914

Yes

234

3.89

.785

No

181

3.15

.849

Yes

234

3.53

.727

No

181

2.83

.845

Yes

234

3.25

.983

No

181

3.19

.929

Yes

234

3.13

.992

No

181

3.12

.954

Yes

234

3.38

.979

The t-Student’s test showed that the differences between both groups were
statistically significant in all the factors, except for Trust in public policies: Rights
and citizenship (t (413) = -2.70 p = .007), Identification (t (354,228) = -4.81 p =
.001), Employment (t (413) = -4.64 p = .001) and Neighbourhood (t (413) = -2.66
p = .008). People who comprehended the language obtained higher scores in all
cases.
When considering the factors with the “Household members in the host country”
variable, we had to check, as in the previous case, the independence assumption.
As shown in the Run test table, only the Rights and Citizenship and Employment
indices met this assumption. We analysed these two indices by means of a
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parametric contrast and, for the rest, as well as the differences applying the nonparametric test of Kruskal-Wallis.
Table 55: Run test

Test valuea
Cases < Test Value
Cases > = Test
value
Cases in total
Number of runs
Z
Sig. asymptote
(bilateral)

Rights and
Citizenship

Identification

Employment

3.78
136

3.36
186

3.06
167

Trust in
public
policies
3.15
184

306

256

275

258

262

442
174
-1.712

442
192
-2.389

442
192
-1.702

442
176
-3.901

442
199
-1.518

.087

.017

.089

.000

.129

Neighbourhood
3.27
180

Table 56: Integration according to the type of family

Rights and
Citizenship

Identification

Employment

Trust in public
policies

Neighbourhood

N

Mean

Standard
deviation

Couple with children

226

3.91

.916

Couple without children
Father/mother with children
Other
Couple with children

24
53
100

3.59
3.66
3.61

.499
.916
.719

226

3.39

.787

Couple without children
Father/mother with children
Other
Couple with children

24
53
100

3.24
3.39
3.37

.617
.977
.754

226

3.08

.956

Couple without children
Father/mother with children
Other
Couple with children

24
53
100

2.84
3.05
3.07

.895
.900
.950

226

3.09

.979

Couple without children
Father/mother with children
Other
Couple with children

24
53
100

3.22
3.19
3.25

.806
.796
1.053

226

3.30

.942

Couple without children
Father/mother with children
Other

24
53
100

3.08
3.40
3.11

.725
1.003
1.083
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Significant differences were observed only in the Rights and Citizenship index (F
(3, 399) = 3.89, p = .009). The corresponding post hoc tests showed significant
differences between married couples/couple with children and others (Couple with
Children - Others): M1 - M4= .30, p = .034. The rights in nuclear homes obtained
higher scores.
In short, they were sure that they would like to be citizens of Greece, Portugal or
Spain, they did everything they could so that their children had friends in the
country where they lived and had an official identification card that is recognised
by local authorities and companies. However, they did not see themselves as
Spaniards, Greeks or Portuguese, and considered that they were not fairly paid for
the work they did compared to the natives of the country. In other words, their life
project seems to be clear, but the journey has just begun.
The analysed data allowed us to affirm the need to work on four fronts: training and
access to employment, a social support network, school, and language skills.
II.4 LIFE HISTORIES OF REFUGEE WOMEN
With the personal accounts of the refugees or asylum seekers women, we seek to
offer, in an interpretive framework, information about the development of different
stages of their lives, focusing the attention uniquely in one of the most vulnerable
groups and pillars of integration, such as women.
Life histories, through in-depth interviews, allow us to know the experiences of
integration of refugee and asylum seekers families from a female perspective,
analyzing information related to their life projects in their origin country, process
of decision taking to leave the country and the migratory journey till getting to study
their expectancies in the country of residence.
To this end, interviews which allowed us to know the experiences of life of 14
women related to the elements of interest that we have just mentioned were
conducted. In general terms, it is about analyzing, from a female perspective, the
process that develops from the forced displacement of their origin country until the
integration of new receiving country (see Appendix 2).
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II.4.1 LIFE HISTORIES OF REFUGEE WOMEN (SPAIN)
The women who have participated in this phase of the project were selected to
obtain information of reality represented by country of origin and different ages,
although with certain similarity in their time of residence in Spain.
Interviewed
Origin
Age
Civil status
Duration of
residence in
the host
country

Education
Level

Mother
(M1)

Adolescent Adolescent
(A1)
(A2)

Mother
(M2)

Student
(S)

Syria
32 years
Married

Syria
15 years
Single

Syria
17 years
Single

Venezuela
37 years
Married

2 years and 2
months

1 year
(Left Syria in
2011)

1 year
(Left Syria in
2012)

1 year

8 months

Mandatory
secondary
Education (2º
ESO)

Mandatory
secondary
Education (4º
ESO)

Bachelor of
Public
Accounting
and Diploma
in
Government
Internal
Audit

Bachelor of
Dentistry

Student

Student

Cook

Unemployed

Couple with
children

Extended
family
(Uncles and
cousins) and
their brother

Professional
Training

Current job
Unemployed
situation
Household
composition
Couple with
in the
children
country of
origin

Couple with
children

Couple with
children

Venezuela
27 years
Married

Once life histories have been completed, their analysis was proceeded employing
the qualitative software NVivo, which allowed us establish categories for the
structuring of the assessments issued by the refugee or asylum-seeking women
interviewed. Following this line, we identified three main areas of analysis, starting
with life in the country of origin, the journey of the trip and life in the host country.
1. Life in the country of origin
The interview begins with the story of life in the country of origin, this being a
theme that defines reality and the decisions that derive from it. The experiences of
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the interviewed They focus on two fundamental points. On the one hand, on women
who arrive in Spain through the UNHCR Resettlement Plan, coming from Syria
and previously residing in Lebanon; and on the other, about women for whom Spain
was their first choice because they have extended family already in the country.
With respect to the description of the situation in their country of origin before the
problematic that precipitated their departure began, the interviewees agreed in
normality as a characteristic feature of their daily lives. That is, stability prevailed
at the family, social, educational and labor levels. However, they were already
beginning to see difficulties and insecurity in their countries that led them to
consider the option of moving away geographically.
“I was very good. Our circumstances were fine, and my husband was working.

I was a housewife. I had my son when I graduated from professional training
and I joined the work, but I could not attend to my son” (M1).
“I was living with my parents and so, with the situation there, I was going to
do it all my life because I was not going to be able to leave. There was a
shortage of absolutely everything. I had a good life, in fact there, the apartment
where we live is our own, it belongs to my parents. But of course, all this was
completely complicated by the political fact. I worked as a dental assistant and
in a family business, while studying. I felt that I could not become
independent. There are no options at all. And you see yourself and say: or I
stay here, working and living to the day practically and not reaching anything”
(S).
“When we were in Syria, at that time the war had not started. I was in the
elementary school room. At that moment, after my uncle died, we had an
embargo where we were, and we could not leave. We went to AlHasakeh. We
stayed in it for about two years, and then we went to Lebanon, so we did not
see much of the war. But at an educational level, education was fine. When
we went to AlHasakeh, we lost a year, because we came in the middle of the
year and they did not let us enter the school. We did not have books like those
of the rest of the students who already went to the school in that city, we had
to be without books, but we passed. Life was very beautiful and it was not like
now, that each one is occupied is busy with their life. We stayed in Lebanon
for almost 6 years. So we did not see anything about the war” (A2).

In the speech, we recognize specific references to their goals and dreams in the
country of origin, which are continuing their life there, continuing to grow
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educationally and professionally and settling down as a family. It should be noted
that, in the case of Syrian families, with residence already in Lebanon, they point
out that their life project would be establishing their lives in that country.
“We dreamed of living a stable life, and watching our children grow” (M1).
“My intention was to graduate, was to have my independence, to be able to
have my things, to have my apartment or my car to later form a family. I would
also like to do a graduate studies” (S).
“Before coming here, I wanted to study something related to business” (A1).
“My expectations were to continue growing professionally. To be able to
travel abroad, to let my children know other countries, to give them a good
education” (M2).
“When I was in Lebanon, I wanted to continue my studies there. I wanted to
get into economics and social sciences and I even wanted to do journalism. I
had planned the things I wanted to do in the same country, because I was
settling there. I liked the place where I lived and was used to. I was not very
affected by the fact that my brothers were far from me, because it was when I
was a little girl” (A2).

Regarding the specific fact that determines the decision to leave their country of
origin, the interviewees agree that the lack of security and prosperity, as well as the
danger that was increasing with the passage of time were the main factors that
propitiated this change in their realities. They do not expose a specific event but a
set of circumstances that were aggravated and making permanence in the country
untenable. So, stopping at Venezuelan women, the departure occurs directly to
Spain. Not so in the case of the Syrian woman and adolescent, since the departure
takes place in Lebanon by proximity, and to be carried out in a period of time in
which they had the idea of returning with a certain speed back to their country.
“The lack of security and the arrests have become numerous. They started to
arrest people, for no reason, and my husband was afraid and we left” (M1).
“The situation in Venezuela, in addition to the day to day, my mother is a
political activist and now things have become a bit difficult with respect to
that. She received threats. We accompanied her in marches. My brother is
younger than me and we moved the students, me in college, my brother
already in a level of younger people. Many colleagues fell prisoners. You
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could find yourself in a judicial situation that you can't even defend yourself,
they put who they want and you stay there” (S).
“We were in AlHasakeh. There was no bread, no gas, no light. The light was
cut 24 hours, and for bread you need from 7 in the morning until 12 at night
to get four bags of bread. In 2012 my father was jailed for a year. I don't
remember how long; I was a child. When he got out of jail, we decided to
leave the country” (A1).
“Because things got worse. My older brother lived abroad, he was very
worried, he said we should go out, my middle brother was close to the age of
military service, and my family was very worried about him. All these things
made us leave. Mom and dad have decided, that is better to go out, better for
everyone” (A2).
“It was a series of things that I was seeing, that I was feeling that affected me
emotionally and psychologically, what I saw, what I heard. It was a very long
process. Also to run away from what we were seeing” (M2).

In line with the above, travel planning, in the case of Syrian families, is given by
the husband and ultimately by UNHCR. In contrast to what was expressed by
Venezuelan women, it is they who take the initiative and make the departure to
Spain effective.
“My husband, at first, went to Lebanon, worked two months. He had found
work there and a house, and we went with him” (M1).
“I had been considering it for a few months, I was always in the situation: if I
do, if I do not, but in the end I decided. It was a family level decision because
I didn't have a life either because you went out and you don't know if you're
going to arrive” (S).
“Afterwards, everyone went to a place, to Jordan, the last time we said
farewell to them when we went from alHasakeh to Homs…” (A1).
“I made the decision at the perfect time. My husband did not want to. He said,
I'm going to wait, I'm going to trust my country. And I respect his decision. In
fact, I postponed, almost for two years or a year and a half to come here.
Because here I had ... Let's see, I had the opportunity to go to the United States,
but I was afraid of the subject of terrorism. Until the time came that I said no,
we leave or I go with the children and you stay and he told me to leave first”
(M2).
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Thus, being Spain and Lebanon their first country in the itinerary of their trip, they
reveal that this first decision is the result of the presence of family members already
in these countries, as is the case of women seeking asylum from Venezuela, and
geographical proximity for refugee women from Syria. Thus, for the latter case,
Norway was one of the destination countries initially raised within the UNHCR
Resettlement Plan.
“We were just thinking of going out to Lebanon. That is, just to get away from
the war a bit. We had never thought of Europe. Because it is the closest country
to Syria. And we had relatives who had gone before” (M1).
“My first destination was Spain, because I have my aunt here. Having a family
member in the country makes things much easier for you. Apart from my aunt,
my brother was here too” (S).
“Directly to Lebanon. Once my father got out of jail, we decided to go directly
to Lebanon. We didn't think about anything in Europe, but when life became
hard in Lebanon, they called us and told us we were going to travel. At first,
they chose Norway, but later when we did two interviews, they told us that the
Norwegian government did not accept that we had more than four children or
something, I don't know. Then they told us that they would change our trip to
Spain, if we accepted, we would continue the trip, if we did not accept, we
would continue in Lebanon and they close the file. Then my mother and father
made the decision” (A1).
“We left to Lebanon. My older brother had been traveling for a long time,
since he was 16 years old, he went to Lebanon about two or three times. For
the first time, he went to the South, went to Sour, and there were families he
knew. So when we left, he told us to go to Sour, as there are people who know
him, and the area is fine. From the beginning we were determined to go to
Sour, so we didn't go to Beirut and we looked for an apartment in Sour. The
city is small and has no problems, and we had people who we knew” (A2).
“My brother who had been living here in Spain for many years, and that I
already knew what the atmosphere was like here. South America is almost the
same as in Venezuela, only a little softer. So, I did not want ... Set aside,
education in Spain is very good because it is very demanding. So, no, I prefer
there. I also had my brother to support me as I start. In other countries, I had
no one” (M2).
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As a result of displacement, the most difficult situation to accept is the separation
that occurs from the family nucleus. The interviewees agree that this fact, including
dropping out of school or work, is the most difficult reality to assume in the process.
“To leave my parents and family, and to leave my country. The decision was
very difficult.” (M1).
“That my family is still there, because the same as I lived and the people for
whom I wanted to leave my country are still there and they still live it. It's
hard” (S).
“That we leave the country where I lived and where I wanted to study and do
something that benefits the country” (A1).
“Although I was very young, but it was difficult to leave the country. Also,
for my sister it was difficult, that she was not only married and was going to
stay, she was also pregnant. That is, she was going to give birth in two months.
She is my only sister. And I saddened me a little, she was going to be alone.
And when we left, it was difficult at first, I thought hopefully it would not take
long to return, my mother said that it would be only a few months and we
would return, and then, little by little, we were assimilating that we were not
going to return, and we got used to living there and we adapted to live in
Lebanon. And we said farewell to my sister on the last day, but we did it over
the phone, and I thought it was better that way because it was going to be more
difficult for me, and then we left. And when we crossed the borders, the
atmosphere changed, the air changed, everything changed” (A2).
“to leave my mother, my father and my husband. And apart from that, that is,
everything you fought for, what you strove to get your job, you lose it” (M2).

Concern or restlessness are the feelings that predominate in the interviewees in
order to leave their country. Likewise, the situation in Lebanon due to the presence
of a large number of refugees from Syria was deteriorating and this led to these
people having to live on two occasions to say goodbye to their surroundings and
move towards Spain.
“When we left, we thought it was a two-month thing. I carried with me a small
bag for me and for the children thinking that the situation would end soon, and
then we were afraid that we would not return” (M1).
“Arrive and be a burden for my aunt. I have a little brother that I have to take
care of, I feel he needs me. Feeling like I have to get ahead anyway. And my
biggest fear was to be a burden and finding a way to get ahead and achieve
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everything I set out to do. I feel that things are already taking their course, but
I still have that fear of doors closing for me a little in terms of work. I feel like
I was abandoning my family, that I was leaving my country at the time of
crisis” (S).
“I was worried about our relatives, what was going to happen to them when
we left Syria. And later when we are going to see each other again. I was also
worried about my studies” (A1).
“At the beginning, when it was time to leave, everything was normal, even the
country was quiet. But the last year, 2016, at that time, the situation began to
get very tense in Lebanon for the Syrians, and among them. That is, they have
had problems with each other for a long time, but now they appeared more
since we were there. In the last season I was afraid that we would not continue
in Lebanon. The whole situation was tense, so in general, you're going to be
tense of that something happens with you” (A2).
“Fear, like fear, no. I have never felt it. A little uncertainty about how I am
going to do and how I am going to start. I am a Christian and I know that God
is always with me and does not forsake me. The farewell was quiet, a little
painful, yes, because that day my mother, my father and my husband were at
the airport. I didn't want anyone else to leave. And it was a little difficult for
me, especially to the children because I did not get to say that we were coming
to stay” (M2).

2. Travel path
Regarding the journey taken from their country of origin to the final destination,
the interviewees from Venezuela move with their passport and their baccalaureate
degree. However, it is not possible to obtain a university graduate degree for any of
the two. Both prepared the trip with the help of relatives who were already in Spain.
On the opposite side are the refugee women from Syria, who travel with hardly any
documentation to Lebanon and that is where they obtain the status of refuge,
moving to Spain through UNHCR and receiving Spanish non-governmental
organizations.
“In the end I left my parents' house and we took documents, like the family
book, birth certificates for the children but we didn't have passports. We didn't
need passports to travel between Syria and Lebanon. In addition, I have only
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a baccalaureate certificate, but I did not get the certificate of vocational
training” (M1).
“It is impossible to buy a plane ticket from Venezuela at this time. My aunt
helped me from here to buy it. We sold a lot of things, to have a part and return
it here and we don't even reach half of it, we even sold gold” (S).
“I travelled with my family by car, we rented it. That is, someone drove us
from Syria to the borders with Lebanon, and from there to Beirut and then we
continued. But documents, really, I don't remember anything because we were
all very young children, and we had neither certificates nor anything. But
maybe my father took the military service documents, may be, I don't know,
and only this” (A1).
“Everything was normal, because we didn't think of staying there, we were
going to be there for a while and come back, that's why we didn't say goodbye.
The documents that we took, at the beginning, in 2012 there was not a very
restricted control, I remember that you would leave with the identity card and
the documents, for example, because we were under 18, my brother and I. So,
with birth certificate and these things. Only the important documents that each
family has. When they go to get the card, they give them a document before
giving them the identity card. There were not many complications between
the Syrian and Lebanese borders as now. What I am telling you was 6 years
ago” (A2).
“We travelled with a passport. My baccalaureate certificate was the only thing
I could homologate. I cannot apostille the one of the university, it was
impossible for me. I brought money to start and to help my brother. Because
you know how much money you spend monthly, on food and in your daily
life. Thus, if I were unemployed for two or three months, I would have money
to spend that time” (M2).

Specifically, from Syria they move to Lebanon by car, since in the year in which
these families traveled, crossing the borders did not require great complexity.
Starting from this reality, from UNHCR and after following the process that they
develop through interviews and medical examinations, a flight is enabled in which
refugees are transferred, which are distributed with disparity throughout the Spanish
geography. In the case of women asylum seekers from Venezuela, the itinerary
continues without problems, but it is necessary to highlight that they travel to
Bogotá, in order to leave their country with more economic ease.
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“We travelled, we left home, me, my brother and my sister, three families left
at that time, and it was very difficult for my mother, because three people in
the family went out with her whole family. The first night we stayed at the
house of a family whom my father knew. We slept there and then crossed the
border. At that time it was very difficult to cross, the situation was very
difficult. I didn't want to travel, that idea was totally out of my mind, but
because of my daughter's illness, we made the decision to leave because,
perhaps, here is a treatment that improves the situation. They interviewed us.
Every time we renew UNHCR's files, they asked us what our situation was
like and we told him, and they took note of everything. They also tried to help
with my daughter's treatment, her treatment was difficult and she was given
physiotherapy sessions. We were there as refugees and we traveled from
Lebanon to Spain” (M1).
“Since I arrived, I have been here. The first months I was with my passport,
but when you ask for asylum they give you a card. Direct flights from
Venezuela to Madrid are very difficult to get, so it is easier to make
Venezuela-Bogotá, and from Bogotá to Madrid” (S).
“From Syria to Lebanon, we drove by car, we stayed like 12 hours in the car
and there was traffic jam. When we arrived at Abu Rummaneh in Lebanon,
we were stuck in a traffic jam to stamp the documents and enter Lebanon.
There, we stayed for 3 hours just to stamp the papers” (A1).
“We went out with Pullman bus. From Aleppo to Lebanon and then to Sour.
We came to Spain through UNHCR, they organized everything. We did an
interview, and after the interview, after a while they told us to Spain. It took
about a year until they told us this. And then you have to do more than one
interview, every 3 or 6 months. So we continued having interviews until we
reached the last phase. They do a complete medical check-up, that you cannot
enter the country without having everything done, so that they can insure. And
then, after doing the medical check-ups and with our documents and passports,
we were able to leave and the plane was only for the refugees that came to
Madrid” (A2).
“I went Venezuela-Miami, Miami – Madrid, Madrid-Porto. But from Porto to
Vigo, we went by bus, and already in Vigo my brother picked us up” (M2).

As for the difficulties encountered in the trip as a woman, the interviewees point
out that they have not suffered any obstacle or inconvenience along the way.
Although, they emphasize that the fact of traveling meant an emotional situation
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which was difficult to face. Along these lines, the changes in the destination country
are because they are not the ones who choose the final destination.
“They chose Spain for us” (M1).
“We wanted to go to Jordan before, but at the same time we wanted to get
passports to get out of Jordan, but they closed the borders, so we couldn't go,
and we had no place other than Lebanon, and we went to Lebanon” (A1).

In view of the above, they reiterate the abandonment of the country in which they
resided as the most difficult time of the trip.
“I thought only about my daughter. I could possibly refuse to travel at any time
because I was totally against leaving. I made that decision for my daughter, I
did not want to repent and be an obstacle, my husband or I, in the treatment of
my daughter, because maybe here I can have a treatment. I was afraid, that if I
didn't accept, I would regret it later. Our situation in Lebanon was fine, we didn't
need to travel” (M1).
“The fact of having lost the flight. I thought I lost the plane. I lost everything,
the situation had not been my fault because it was in the immigration queue”
(S).
“I left my cousin with whom I had grown up and when we wanted to go out to
Lebanon, not to Spain, her mother passed away and was not with her when she
died. We were about to take the exams and left in the middle of the course when
I was studying. I had only a few months left to reach the ninth grade” (A1).

In this line, the element or figure of support that facilitated them to overcome
difficult moments in the trip was in some cases the family from the country of origin
or religion. In addition, they highlight the work carried out by organizations such
as the Red Cross or the Ronsel Foundation in this process.
As for the expectations in the host country, the interviewees agree that the idea they
had about Spain was positive at a social, cultural and educational level. It is true
that they point to the differences existent between the societies of both countries,
but as a negative element, they only indicate labor insertion.
“I came here with the idea of continuing my studies, to work, to get ahead, but
I can't because I don't have a work permit and, in fact, studying is also
complicated because I am a foreigner, since the enrollment is higher” (S).
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“I expected to find something better here, as they used to tell us what happens
in France and Germany, that salaries are higher. But the rest, socially and
culturally, has been the same as I expected” (A1).
“At first you think it is very different, but then you see that it is not. All the
difference is in the nature and in the form of architecture. They have many
different things from ours, in terms of culture in general, referring to society,
but they are also similar. Because wherever you go, they are similar, that is, the
whole issue depends on the ancient culture. Because its European culture is
different from the Eastern culture. Therefore, their society is one way or ours is
one way, but in the end they are similar. The same people, the same way of
speaking, the same relationships” (A2).
“I already knew Spain, and I know there is a quality of life. And that was what
I was looking for my children. Being able to go outside and not be scared. To
go to a supermarket and if you have the money to buy whatever you want. And
go to a pharmacy and if your head hurts, give me a headache pill. What moves
here is the hospitality industry, you have to look for something in the hospitality
industry because we cannot stand with your arms crossed, waiting for
administrative work to arrive. You have to look for work, and if this is what you
have, you have to do it. You are very calm, you are more demure, more
cautious” (M2).

3. Country of destination
In the speech of refugee women or asylum seekers, the description of the arrival in
the receiving country is characterized by the presence of a feeling of strangeness in
a new environment, but also in the hope of a new context.
“In Lebanon, we were close and we went to Syria twice, we were visiting and
returning, there was the possibility of going back and forth, but now this is not
possible. It is far away and you have to go by plane, and now if we want to go,
we need passports and it costs money to have them” (M1).
“At the social level, at first, the first months, I was practically ‘tied up’, I didn't
want to leave. I took the course at the Red Cross, as a school monitor, and it
was the first institution that opened the doors for me” (S).
“I felt a little that the atmosphere was strange to me, because everyone was
talking about things I didn't understand. And the difference is just the place.
People are very good here, better than in Lebanon” (A1).
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“In Madrid, as each organization took two or three families, we were distributed
in different areas of Spain. Each organization takes families and assumes
responsibility for them. Once you have registered with UNHCR, it is considered
that you have applied for asylum” (A2).

Particularly, nostalgia for family distance is the most obvious feeling among the
interviewees. However, they want to integrate into the new community and affirm
that their progress in this area is positive.
“I felt nostalgic. I felt sad because I left my family (my parents). It's hard,
because I didn't have the idea of travelling in my mind, nor do I like to travel”
(M1).
“The first months I arrived here, it was very difficult for me to go out. I had a
hard time going outside. I felt guilty for abandoning my family and for leaving
my country. I felt totally useless” (S).
“I like being here, it's better than in Lebanon. Everything here is organized, it's
not like Lebanon. I have felt that there is something more beautiful” (A1).
“Currently, I am not integrated. But starting to adapt. I liked the situation,
because the country is nice in general. I didn't know it much, but I didn't have a
negative reaction. My brother was very confused and sad, it affected him more
than me. My parents said that we were staying here - that this is enough- because
if you want to go to another country, the same thing will happen, you have to
stay, settle down and learn the language. I like it because the place is different,
and something new, but at the same time it is a bit complicated. Life and society
is much easier to deal with, and that's why I like this more. As there are many
good things, I feel very happy and I get very optimistic, there are possibilities”
(A2).
"The tranquility. It saddens me because apart from my family that is still there,
I know that there are many people who are doing much worse” (M2).

In the account, they observe difficulties or obstacles that, as a woman, they perceive
in the host community, they fundamentally highlight the language barrier and the
complexity of their learning, as well as the adversities they must overcome in order
to insert themselves in the workplace.
“The language is difficult, you need time to learn it and integrate with people. I
only have the problem of language and the nostalgia for the distance with the
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family, but in other aspects everything is perfect. It bothers me a lot when I can't
express myself or that someone understands something wrong about me” (M1).
“All the difficulties I see are because I am a foreigner, I always perceive it this
way because it is like the first barrier I feel. There are jobs that tell you that you
have to be a certain age or that you have to be a man” (S).
“There were no difficulties except for the language. And I wanted to pass last
year to continue as I was and to not lose the year. This is the difficulty, which
made me very sad, because if I had known the language, I would surely have
passed. That is, I have never suspended a course in my life. Only this year
because I don't know the language” (A1).
“Complicated because the language is different, you have to start something
new. You have to be very patient. It was necessary to be very patient at that
time. At school, communication is fine and a bit tiring, because you have to
explain or to translate what you are thinking. And with studies I find it
sometimes difficult. At the family level there are no difficulties, because I did
not feel that there is much difference, we used to live in the same way as now.
I feel worried about my parents, when they want to talk to people, and learning
the language is difficult for them. When I go out, I find no difficulty dealing
with them and all the difficulty lies in the language, there is nothing else that I
find difficult, and frankly their way of life does not concern me” (A2).
“It is very difficult to combine this issue. If I could study and work, I would be
delighted. It is much easier for women to find work, because to begin with,
women can get jobs, babysitting, taking care of a person, taking care of the
house, ironing …” (M2).

Focusing the attention on the difficulties observed as refugees or asylum seekers,
they distinguish society's ignorance of this term and the consequences that result
from it, and the delay in the bureaucratic processes of these applications.
“There is no difference, I did not feel that there is a difference. Here they do not
make you feel that you are a refugee, and there is nothing such as this is an
immigrant and this is a citizen. As long as you live in the same place, you have
to do what you have to do and take the things you have to take, there is no
difference. Here, there are not many difficulties” (A2).
“A red card the first one, exactly. And with that, it is what I identify with, there
are many who do not know the red asylum seeker card. It is something still
unknown here. I present it at the banks, and they doubt it, because they think it
something false” (S).
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“The six months I had to spend without being able to work through the asylum
application procedures” (M2).

In light of the difficulties presented by the interviewees, they also point out the
measures or actions they take to try to overcome them. So, in terms of language,
women from Syria go to Spanish classes facilitated by the various organizations
with which they have direct contact. In addition, they indicate the financial
assistance provided by the social services of the City Council in which they reside.
Regarding the socialization process, they emphasize that they have a close
relationship with people in the host community, despite the language barrier. Even
so, we registered a case, in which the absence of interaction with people from the
receiving country is affirmed.
“I never mix with anyone, and I never speak with anyone, and there are no
Syrians here. Nor are there more children in the building, ours are the only ones.
They always make noise and the neighbors complain. It is the only thing; it is
difficult for us” (M1).
“I met really wonderful people in the course. The people, in the institutions, in
the Red Cross, in the lodge ... I met people who want to help you, who listen to
you, the truth that I had a good impression. There is the girl from Nigeria,
Venezuelan people who have their Spanish nationality. I have met people from
many countries and the truth with everyone well” (S).
“My classmates are very good, they help me a lot even if I have difficulty in the
language, they explain to me. But I like to sit in the library and read a book”
(A1).
“Dealing with them is easy. You don't have to think long before talking to
anyone. [...] Seriously, here, no, I usually ask [someone] knowing that his
reaction is going to be natural. It will not have a problem or something similar.
I have friends at school, classmates, they are my friends there, but nothing more,
because I haven't been here for a long time” (A2).
“But more than anything with people like that from South America, from other
countries, but with Spaniards, little, really. [...] The relationship is respectful,
especially with the Spanish. I cannot say that I have a friend or a circle of
friendships, specifically, of Spaniards” (M2).

If we stop in social relations with people from the country of origin, these are scarce,
since in Spain the number of people from Syria, and more specifically, in Galicia is
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reduced. However, there is a high percentage of people from Venezuela or some
South American country, so the interactions are more in this case.
“There are no Syrians here. It would have been better if there was any family
with us, then you would feel less nostalgia. There are people from Morocco, but
the relationship is very superficial, we only talk in the street” (M1).
“In the waiter course I have met two guys who have been a short time too. [...]
People who are going through something similar take me as a reference. And I
think we are all helping and we go there, and you are creating that network” (S).
“I have not found people from my country here in Spain. There is a girl from
Aleppo who came with us on the same program, we go out once a week
together, and catch up on the school” (A1).
“There are not many Syrians here. There is only one family and they have a
daughter, and she is my friend. But now as we are in school, she doesn't have
time, and neither do I.” (A2).
“My friend is Venezuelan, the other is Dominican, and this is my circle, so
far” (M2).

Specifically, focusing attention on the relationship with the different organizations
with which they have contact, they consider of great importance the work that they
develop in the receiving country in the labor insertion of refugees or asylum seekers,
through training courses in specific work niches such as hospitality.
Focusing on the changes, positive or negative, or the lessons learned from the
integration in the host community, the women interviewed agree on the breadth of
their perspective of life, on a greater facility for communication with other people
or on a growing individual independence.
“I was very shy and couldn't communicate with people. And now, I feel I can
have a conversation, that is, I became a little more open. I liked it here that I
study again and go to school” (M1).
“Expand things. I focus more on the world, I do not focus on what is happening
now in Venezuela and its chaotic situation. My world was Venezuela, the vision
of things and there are many people who are having a hard time. In Venezuela
I was frustrated. I felt that it didn't matter what I did, that it wasn't enough” (S).
“My vision of the world has changed, after what happened. After the events that
happened to us (in Syria) and that nobody was at our side in the crisis. And the
positive things that I felt and the ones that changed all my goals were that, I
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wanted to be a doctor, but then I felt that it wasn't pleasing. And for this reason,
I don't know if I have to say that I am grateful to the crisis (in Syria) or not, but
if it weren't for this, I wouldn't have thought of the idea of design. I have learned
that when I came to Spain, I had a certain impression of people when I was in
Lebanon, but when I came here to Spain I have had another idea, the Spaniards
are different, they have sympathy with you, if something bothers you, so I felt
that something has changed me, my vision towards the world has changed”
(A1).
“My mentality here, as I have left from one country to another, that seems
normal to me to deal with people, that my thinking is not very limited.
Independence, depending on oneself, and not feeling sad for everything. I am
faster and more aware, more mature” (A2).
“The only thing I didn't think was that there could be people who can do so
much harm to so many people. That the ambition of power was so big. At least
I know that here I will have a quality of life that I hope my children value and
that they are grateful” (M2).

In addition, women agree that the decision to leave their countries was correct, since
in the host community they have the possibility of developing in all facets of their
lives. Particularly, in one case, there was regret for traveling from Lebanon to Spain
with UNHCR, since she is now farther from her family and unable to see them again
any time soon. Hence, all have gone through difficult times when they thought they
were wrong, this is also due to the short time of residence in this country.
Specifically, except for a woman who wishes to return to Lebanon, the interviewees
intend to establish themselves with stability in Spain, developing educationally and
in employment. That is, they have no intention, in the short term, of moving to
another country or to their country of origin.
“I always think about when I will return, that is, I never think about continuing
my life here and establishing myself. If I find myself forced to stay here, I may
have other ideas and dreams. I'm going to stay here, adapt and live like all the
people” (M1).
“The career, that is, job, becoming independent. I really would like to stay here
in Spain. In fact, I would like to study and obviously later I would like to start
a family. The first is to be trained and also professionally trained, and now job
stability” (S).
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“I would like to be a designer, and if not, what I hope to achieve, is to study
business. I feel capable of doing these two specializations, and I will not get
discouraged no matter how much I have to study. I will keep trying until I get
it. And I wanted to go to study in Italy, because they say that art there is better”
(A1).
“And upon arriving here, my ideas have changed a bit. For example, now I can
think about studying translation, or something else. I also like psychology. But
I think in general, my ideas have not changed much, what has changed is the
atmosphere” (A2).
“I want to take root here. And well, later on, I don't know, when I grow up, I
suddenly go to Venezuela because I still have my house there and I have family,
but I think for the moment here. A stable job” (M2).

Focusing on the yearnings that the interviewees may feel regarding their life in the
country of origin, they all agree that the distance with their family or being able to
have a closer communication with it is what they miss most. Also, life before
thinking about the departure or the memory they have of how their country was
before facing the current problem.
Finally, after recounting their life experiences, they allude to a disparity of
recommendations for women who may experience similar situations. So well, selfconfidence, patience and perseverance stand out as the attitudes that should
predominate in this process. They recommend that if you find yourself in this
situation, make the decision to live and adapt. However, we found a woman who
disagrees and affirms that Spain is not a suitable country to progress and
recommends not traveling to this country. On the other hand, in contrast, they
accentuate the possibilities that this country offers at the socio-cultural and
educational level, while enhancing the representation of the figure of women in this
society.
II.4.2 LIFE HISTORIES OF REFUGEE WOMEN (GREECE)
LH1

LH2

LH3

Age

31

34

Marital Status

Single

44
In a
relationship

LH4
(through
interpreter)
40

Single

Married

LH5

LH6

18

18

Single

Single
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Nationality

EritreanEthiopian

Armenian

Nigerian

Iranian

Afghan
living in Iran

Afghan living
in Iran

Duration of
stay in Greece

9 years

6 years

10 years

2 months

3 years

2.5 years

Highest level
of education

High
school

PhD

High
school

University

Current
work/studies

None

Greek
language
lessons

None

English
language
lessons

Theme

Education

Dreams/Goals

Currently
going to
school
High school
and
additional
English
lessons

Code
Importance of learning the local language
Realization of staying in Greece
Education as a tool towards a better life
Continuing studies – Challenges
Previous dreams

New dreams
Living arrangements in Greece
Difficulties finding housing & work – support from
Housing &
organizations
Work
Cultural differences
Situation in camps
Political/Cultural reasons
Other personal reasons
Reasons to
leave country Who made the decision
Life back home
What they miss from their country
No documents
Documentation Withholding their documents
False ID
Greece was not the destination country
Destination
Which was the destination country and why
country
Reasons to stay in Greece

Currently in
college

Studying in
college

Number of
Women
5
3
3
3
6
6
6
6
1
2
4
2
6
6
6
5
2
2
5
5
5
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The journey

Emotions
throughout the
Journey

Expectations
vs. Reality
Life –
Changing
Experience

Concerns about the journey
No concerns before the journey
Means of transportation
Contact with smugglers
Change in plans
Perceived difficulties due to gender difference and
traumatic experiences
Other difficulties during the trip: health issues, practical
issues and separation from family
Fear
Uncertainty

2
4
6
5
5

Loneliness
Desperation
Hope

2
3
4

Expectations of life in Greece

4

First Impressions of Greece
Reality: identity, social life, work, practical issues
Relationship with Greek people
Life lessons obtained
Assessment of their experience and choices
Advice to other women
Dreams for a better life

4
5
6
6
5
5
6

4
3
5
3

1. Education
1.1. Importance of learning the local language/ 1.2. Realization of staying in Greece
Almost all of the women spoke about the importance of learning Greek. They
believe that Greek is a difficult language to learn but believe that it is of great
importance to take classes and learn it in order to be able to communicate in Greece.
I understood that they were more likely to believe that it is important to learn the
Greek language when they started to realize that there is a high chance of them
staying in Greece and not leaving for another country – as might have been their
original plan. It seems that the realization of the situation being permanent made
them prioritize the importance of learning the language.
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“no just I was learning Greek language also from the first year that I was here I
went to school but I saw that I am going to Germany but still I was going and
after that when I realized I studied more, before no I just was going to the
school” – LH6

1.3. Education as a tool towards a better life
Half of the women that were interviewed spoke about the central role that education
holds in their life. All three women mentioned that education is what can help them
progress and grow as a person and most importantly as an independent woman.
Two of these women are continuing their education in Greece, one of them is
attending high school and the other one is studying in college to become a flight
coordinator. Both of them spoke about the limited educational opportunities that
were offered in their country (they are both from the same country – Afghan
women, who lived in Iran) and compared them to the fact that they are currently
very happy to be attending challenging classes and gaining knowledge. All three
women believe that the way to create a better life for themselves in their new
country is through education.
“yes the women and all the girls they should be thinking about themselves,
what they want, what they want of this world, they should study, they should
know all things about their selves about anything and not just thinking about
marriage or I don’t know another country that gives us a good situation, no if
you try you can fly” – LH5
“Because when we arrived Lesvos, I started to learn Greek and English too.
Because I didn’t know any English word, any Greek word. I should to contact
with the people, to communication. And I learn I said to myself “here is better
than Iran, here is not Iran, if I study I can achieve what I want to be” and I said
“here is it doesn’t matter if it is Germany or Greece or anything like that” – LH5

1.4. Continuing studies – Challenges
Four out of the six women mentioned that they are attending some short of classes
in Greece (either language classes or continuing school/college). One of the women
attending classes said that she was very happy from her classes and that her teachers
make the effort to speak slowly so that everyone can understand what is being
taught. However, a few challenges were also mentioned regarding studying in
Greece. First of all, one of the women mentioned that she faced some difficulties
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regarding her child’s education in Greece because in order for her child to be
enrolled in a public school he needed to complete some vaccinations but as the
family came to Greece without any documents the doctors refused to vaccinate him
without having his health booklet. Another woman, who is currently attending
classes in a college mentioned that although she is enjoying the classes very much
it is very challenging to participate in a class that is carried out in a completely
foreign language.
“you should first go for the vaccination, when after running for the hospital and
taking appointment in the doctor, doctor said because you don’t have a health
book we cannot vaccinate you. So they took an appointment in another hospital
until they can decide if they will vaccinate him or not” - LH4
“LH6: no it’s okay because when the teacher is teaching when I don’t
understand something I feel because it’s very difficult and I feel that (emotional)
R: it’s okay don’t worry if you want we can move on it’s fine, whatever you
prefer. Do you want to stop for a bit?
LH6: no I feel that maybe I am stupid that I cannot understand and I am saying
to myself that because I was born in Iran I am saying to myself that why my
family went to Iran from the first time, why they didn’t move to other country,
like Greece or other country? R: I understand that it must be difficult, it’s very
hard to be in another country and to learn the language and the language is very
hard in Greece, it’s amazing what you are doing
LH6: yes but also I cannot stop and I don’t want to stop because I have to finish my
study” – LH6

2. Dreams/Goals
2.1. Previous dreams / 2.2. New dreams
All of the women that were interviewed spoke about the dreams and goals that they
had in the past, when they were still living in their countries and their new current
dreams and goals. For some of the women, these dreams changed over time whereas
for others they have remained the same. All of the women spoke about dreams and
goals related to their education and career. Their previous dreams were more likely
to be a bit more general such as related to being able to go back to school and finish
it, go to university or progress in their jobs. Their current dreams were more likely
to be more specific such as dreaming of becoming a lawyer or a pilot. One of them
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mentioned that she does not want to be seen as a “refugee girl” anymore, but by
becoming a lawyer she wans to be seen as a person with the identity of a lawyer.
“LH5:Okay, my goals was in Iran, was for going to school just that for study
R: So you wanted to start going to school again?
LH5: Yes, education but I couldn’t
R: Okay, why didn’t you go to school?
LH5: Because I had job and I had to work” – LH5
“LH5: I want to be lawyer
R: lawyer, wow
LH5: yes, I want to study hard and I don’t want to be all the time as a refugee
girl”
- LH5
“…when I am younger I tell you my dreams is nursing, yes I like to be nurse
because I have a good mind but I don’t start at school because my life is cut so
the all things I will tell you…” – LH1
“Now, when a woman become a mum her life stops. And me I tried to not follow
this, I tried to feel myself person first, after mum and wife and if I do this well,
my kids and my husband respect me more, they will respect me more. This is
my opinion. If I give my person like a gift they will think it can be like this. So
that’s why I’m thinking to make some career for me first. And of course, I am
thinking about kids’ future to get good education” – LH2
“yes, when I was living in X, actually I was misled that was very very sure, it
wasn’t my intention to come to Europe to sit down sometimes job, sometimes
no job. My intention was I am going to live with family, work with them, we
have some money then I’ll go back to school, that was my dream there I was
wow, I was so excited coming but unfortunately when I came when I planned
it everything crumbled” – LH3
“LH3: my dreams for the future is that to be a better person
R: to be a better?
LH3: to be better than this, I mean to just to look for a way, the opportunity to
be educated” – LH3

3. Housing & Work
3.1. Living arrangements in Greece/ 3.2. Difficulties finding housing and work –
support from organizations/ 3.3. Cultural differences
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Each woman spoke about her housing situation in Greece. One woman lives in a
guesthouse for women together with her daughter and eight other women. Three of
the women live in apartments together with members of their family. One woman
lives with her family in a school together with other families and another woman
lives in an apartment with other refugee women, whom she didn’t know before
living with them. They all spoke about the difficulties of finding a house/apartment
for them to live in and the help they received from organizations, such as NGOs
that helped them find housing. Some of the women mentioned that they have
changed a few homes throughout their time in Greece, for example one woman
mentioned that she first lived in a church together with her family and then moved
into the school. One of the women spoke about cultural differences that were the
reason for her to change housing. Specifically, she spoke about her experience
living with other refugee women, who were of a different religious and cultural
background, i.e. not Muslim, which led to her wanting to move from that house due
to such cultural differences that were reflected in their behaviour. In addition,
although none of the women currently work in Greece, a few of them mentioned
that they would like to find a job and they are in contact with organizations in order
to help them find employment opportunities. One of them mentioned that when she
first arrived in Greece she used to work as a cleaning lady in a house and later as a
carer for an elderly woman. However, she has not worked again after becoming a
mother.
“LH1: I love very much this house I swear God because my daughter she is
very loving
R: she loves the house?
LH1: yes when I go somewhere, mum when are we going home? She miss
very much here” – LH1
“actually yes, yes there is, as I said especially at this time that I don’t really have
a job and I am searching for it is very difficult for me and as a woman, as a
single parent without assistance from anybody. It’s really difficult…to me. So
I fight because my God, I can’t do otherwise even when I am crying and I look
at my son I am happy but the situation remains the same. You can be happy but
it is different, my heart is bitter so I am facing those things as a woman that this
is very difficult that assessment, the baby I have nobody there for support so I
say it is a difficult time for me even as I am talking to you right now it is very
difficult time to me” – LH3
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“when they came actually for the few weeks, one church gave them a place to
stay but after that they called them, they found on place in X in a squat. So when
they went there until they stay until 2am in the morning and they told them no
we cannot find a place to stay, you should leave. So they left and they went to
one park that beside it is a church and they called the father’s house. And again,
the Arab people they called them and said to them come, we found another
squat, you can go there. When they went there, it’s an old school but they
stayed…the place, the room is for 4 families, they separated by the blankets for
example, the window it doesn’t have a glass, so they close it by bags. It’s not
clean place, you can find lots of bugs and then the squat is mostly Arab people
and when the Arabs was there they had something to eat but after Arab people
left, now Afghan people and Pakistan people are managing the squat, now also
they don’t have food, they don’t receive any donations from the government, so
they have a problem with the food mostly and the place is not clean” – LH4
(through interpreter)
“because they are not Muslim, it is not the problem that I want, they ask me
“what is your religion?” and they are smoking, and they drink wine, and they
bring men but I am as a Muslim girl and my culture is different to them but I
accept it, I respect them but when I sleep I don’t feel good and I cannot sleep
because all the time I am afraid if I open my eyes, one man sit in front of me in
that bed I cannot imagine that’s why I couldn’t live there…” – LH5

3.4. Situation in camps
Two of the women spoke about living in camps on islands for a few months when
they first arrived in Greece. Both of them described their life in the camps as very
difficult and one of them mentioned that the months she spent in the camp was the
most difficult time of the whole journey due to harsh living conditions, such as
being exposed to cold temperatures, dirty surroundings, limited space and no
privacy, inability to cook for one’s self whatever they wanted to cook, lots of noise
and fights that took place in the camp. However, one of the women mentioned that
despite the difficult situation in the camp, it was still better than her life in her home
country.
“R: You lived in the camp?
LH5: Yes in X camp. If you search it you know the difficult situation is
there…But that wasn’t very difficult as life before I had
R: In Iran?
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LH5: Yes” – LH5
“the camp was very dirty and I didn’t think about it. I said “you are going in a
country, is like a dream, beautiful city and good people”, yeah, they have good
people and nice country and nice culture but when you see the camp you cannot
think about that because I saw the dirty camp, dirty bathrooms and dirty people,
refugees and it was very difficult I didn’t think about, all my thoughts changed
about European countries” – LH5
“I didn’t like the camp because they were fighting together every night, every
day and we were in danger and I was very afraid but they told me that you
should wait for an apartment” – LH6

4. Reasons to leave country
4.1. Political/Cultural reasons/4.2. Other personal reasons/ 4.3. Who made the
decision
There were different reasons that led each woman to decide to leave her country
and take this difficult journey until Greece. However, all of the women dreamt of a
better life than the one they were living in their country. For some of these women
the reasons were political/cultural. For example, two women mentioned that
because they were of Afghan nationality but living in Iran they were treated
unequally compared to Iranian nationals. Specifically, one of the women spoke
about her family being refused healthcare for a serious health issue in Iran due to
being Afghan. Another woman spoke about having different political views than
their government and therefore being chased by the police and being unable to
progress in her career and in her children’s school. Two women spoke about the
difficult living conditions in their countries, such as growing up in a poor family,
being forced to leave the country due to war and not having any opportunities to
progress in life. One of the women, left her country for a personal reason, i.e. due
to the fact that the man she fell in love with was a refugee living in Greece and was
not allowed to stay in her country. Therefore, she decided to leave her country and
follow him to Greece, where she is also considered a refugee due to being married
to him. Furthermore, for two out of the six women, it was them, who eventually
decided to leave their countries. For the rest of the women it was themselves
together with other members of the family that made the decision, e.g. in the case
of the two 18 year old women, it was their parents, who decided they wanted to
leave their countries but they also spoke about being happy with this decision.
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“the reality in Iran it’s if you are opposite on government, actually they arrest
you. If you are, if you have activity political and the government doesn’t like,
actually you show them the reality but government doesn’t like you showing
them the reality they arrest you and she said for example two years ago she had
a neighbor, he worked as X after his activity, they arrested him and they killed
him. When they put after when the family the put this body on the grave after
some days, some agents, police agents they took this body out and they threw it
outside the city. This is one of the realities that happens in the country” – LH4
“for the mean time I went in my mother’s house just because they coming to
search, the police agents come to search him” – LH4
“because I didn’t decide that but my family they wanted to have better life
because we couldn’t live anymore there because every day they get more strict
and every day it was worse situation for us and we decided to leave Iran” – LH6
“my sister she had a heart problem and her heart was a hole and the hospitals of
Iran they didn’t surgery because they said we are Afghan and we didn’t have
equal identity and they say “if you want to have surgery your daughter” the
nurse said to my father “you should go to Syria for war, for fighting and after
that the government of Iran they will give you free identity and so we can
surgery of surgery heart of your daughter”. My father say he cannot accept it
and “I cannot go there” and that’s why” – LH5
“And after I fell in love with someone that they didn’t allow them, him to come
to X” – LH2
“the most important thing that makes me decide was this was very difficult,
especially for my mother, she cannot do it all alone with seven children and I
love school as well so there is no support from many ways, it was frustrating,
crazy, as a young girl so I decided I have to leave this country before I can hurt
myself, if I hurt myself because my mum she loves me, she tries, she tries, she
is strong but I decided I have to leave for a better future, for a better life to work
and to go back to school. That was very motivating” – LH3

4.4. Life back home/4.5. What they miss from their country
All of the women interviewed described their life back in their country. They all
spoke about the fact that they used to live with their families back home. Some of
them used to work and others went to school. One of the women was required to
stop attending school when she was still in primary school in order to start working
full-time to help support her family. Most of the women spoke about difficult living
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conditions such as living in poverty, hiding from the government, living in a state
of war and facing inequality due to being a minority group in the country where
they lived.
Additionally, all of the women mentioned that although their life is better in Greece
compared to their life in their country, there are things that they miss from their
country. Specifically, most women spoke about missing members of their family
and/or friends that are still back home. Some spoke about missing speaking in their
language and others mentioned missing specific national dishes that they cannot
find in Greece.
“and I have X sisters, brothers so I started school and very good family I had it
very happy was and then they start to fighting Ethiopian and Eritrean brothers
fighting, you know Ethiopian and Eritreans are brothers countries and then my
father so upset, he stopped work … and then I left school, all my brothers, sisters
left school and then the government said “go back your country in Eritrea”. So
it’s difficult for us” – LH1
“So, I lived like this, I study in university, after university I start to work as a
journalist in different places, newspaper, tv, somewhere…I make a PhD and I
was working in a scientific journal, I was editor there and the main job for me
was important and I loved so much I was researcher” – LH2
“yeah, life in Nigeria is so difficult like in I can say, for my own family that’s
what I know about, yeah it was difficult because there was not good family love,
I can use that as my father was not in good terms with my mother was not able
to take care of the children, like as I said I love to go to school for nursing but
my father was there he said ok you can’t do it to help me, I think you can do
something better. So this life was so difficult.” – LH3
“her son is 14 years old and he went to public school but the area they lived is
called x and there was no place to help her child or if the child is talented they
cannot teach him and make him to go to a higher level. And her child is two and
a half years old and she said the child, her son is athletic but just because of the
father’s political activity so they did not allow the son to go and join the
champion” – LH4
“my life there is boring and I didn’t like that life because I couldn’t go to school
and I had to work and I am tailor and for six years I worked as a tailor” – LH5
“it was good life I was happy but sometimes no because the situation it was very
difficult for Afghan people like in school, in a public school not private school,
they ask for a lot of money from Afghan people and a lot of money for different
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things, like they wanted to take money from everything like like even for our
paper, for everything” – LH6
“what do I miss most? I miss my family, I totally miss my family this is what I
miss most.” – LH3
“reality Iran I can say that Iran is like heaven but government makes it like hell”
– LH4
“I didn’t speak Armenian, I speak only by Internet, I miss to speak, I miss my
friends, my family, this” – LH2
“I miss my friend and my father, my brother some things like we had very
delicious food and drink, I miss that” – LH6

5. Documentation
5.1. No documents/5.2. Withholding their documents/ 5.3. False ID
Five of the women that were interviewed arrived in Greece without having any
documents with them. Two of them mentioned that although they had some
documents with them when they started the journey, they were withheld and were
not given back to them. For one of these women, the documents were withheld by
smugglers during the journey. For the other woman, the documents were withheld
from an employer in a previous country, where she stayed and worked for a few
years before arriving in Greece. One of the women mentioned that before she came
to Greece she first travelled from Sudan to Lebanon, where she stayed for some
time. In order for her to be able to stay there, her brother gave her documents with
false identification information in order to give her a Muslim ID, so that she would
be able to live there. Another woman mentioned that the smugglers gave her a false
passport.
“I1: I had dreams but I cannot because there is now my passport he doesn’t
give me”. –LH1
“R: so after Lebanon until Greece you didn’t have any papers?
LH3: no after Lebanon no paper, nothing” – LH3
“R: did you bring documents with you from Iran?
LH4: no” – LH4
“So he make me some paper to believe in X, he take Muslim names, I am
orthodox but he gave me because you cannot go in X if you are Christian
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because X it is very difficult Muslim and if you are not Muslim. So he take me
names Muslim names so I will take passport and I leave in X” – LH1
“they asked me to did my passport I went but when I went to the airport they
were giving me another passport not on my name, different data. So I have to
try to practice it, to memorize the names and whatever, so when I get to Lebanon
they took that from me so all the journey I was without paper” – LH3

6. Destination country
6.1. Greece was not the destination country/ 6.2. Which was the destination country
and why /6.3. Reasons to stay in Greece
For five out of the six women that were interviewed, Greece was not the destination
country that they originally had planned to reach. For two of the women, the
destination country was Germany due to already having family there. For another
woman the destination country was Italy, where she had been told that she would be
able to find a job whereas for another woman the destination country was
Switzerland. The fifth woman did not have a specific destination country planned
but wanted to leave from Lebanon, where she was staying after having left from her
country in order to find a better life in a new country. The sixth woman that was
interviewed was the only one, for whom Greece was the destination country. The
reason for this was that her husband, who is a refugee from Africa, was not able to
enter her country and was already living in Greece. For this reason she chose to leave
her country and move to Greece to be with him. The organization, which brought us
into contact told me that by marrying him and having children with him she is also
considered as being a refugee in Greece.
The reasons for which each woman remained in Greece, despite Greece not being
their destination country differ in each situation. For one of the women it was the
smuggler’s decision, who misled her into believing she would arrive in Italy,
whereas in reality there was never a plan for her to reach Italy. For two of the other
women, the reason for remaining in Greece was the fact that the boarders are now
closed and they were not able to leave with their family. One of the women
mentioned that they would only be able to leave if they left illegally, which she
described as not being an option due to not having enough money to pay the
smugglers. Finally, one of the women, whose destination country was Germany,
decided to stay in Greece for the time being even though the rest of her family
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continued their journey to Germany. The reason for this was that she had already
started learning the Greek language and going to school and she felt that she wanted
to settle down in one place and build her life in one country instead of starting over
again in a new country.
“R: and did you have in mind a country you wanted to go?
LH4: yes, Switzerland” – LH4
“R: And did you all think of a specific country that you wanted to reach?
LH5: Yes, in Germany.
R: In Germany. Was there a specific reason that you wanted to go to Germany?
LH5: Because my uncles and my aunt they live there and they told us we should
go there and because the European country is better than Iran and my parents
they decided to go there” – LH5
“LH5: No, is funny thing because my family had passport and my family
decided to go to Germany and now they are there but I chose to stay back
R: so it’s only you who stayed here?
LH5: yes
R: and so why did you decide to stay in Greece?
LH5: because I like Greece, of course I like Greece and I want to continue my
studies and I didn’t want to go there because I didn’t want to start from the
beginning, all over again, to learn a language, to learn a culture and to live at
camp from the beginning because I had it before and that’s why I stayed back
just finish my studies, education and for university I will go to another country
but just one place to stay and live not everywhere” – LH5
“we came here and the boarder closed and we stayed here” – LH6
“first of all, the boarder is closed, the second the baby? can’t go to Switzerland,
they should go by the smugglers and for that smuggler’s trip they should pay
too much money. Also it’s dangerous…” – LH4
“because when I came to Greece I didn’t have any contacts with the person that
had connection with that told me about the journey so I was misled because they
tell me because I have no experience of traveling so whatever they said about
the journey I was thinking that they were good and that it was that so what about
Italy when I get there I lost the contact there is no way I can communicate but
finally they tried to get me through my family back home to get my contact he
was like in Greece is ok you have to go to school in Greece this is fine I was
like ok you know the best but it came to a point that everything turned around
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they have to say what school? did you go to school in your country? …what
you think that you go to school in Greece? Yeah but that was our agreement so
but it doesn’t work that way. I was living a bad life I can’t even imagine my
life” – LH3

7. The Journey
7.1. Concerns about the journey/ 7.2. No concerns before the journey
Interestingly only two of the six women spoke about having concerns about the
journey. Specifically, one of the women mentioned that she was concerned about
how the smuggler would treat her and here family and whether he would hurt her –
although this was not the case in the end. The other woman spoke about general
concerns regarding the journey, such as whether she and her family would be safe
and healthy throughout the journey. On the other hand, the remaining four women
spoke about having no concerns about the journey. My understanding was that their
need to leave was greater than their fear of the journey and so they had decided that
they have to do it in order to find a better life.
“no he like he didn’t do anything after the first time I just saw him and because
of the imagination that I had before and from the movie that I saw a lot that the
smugglers are not good and that they are dangerous I was afraid of them” – LH6
“I didn’t afraid of anything because I was just thinking about future not the died
or that bad things would happen” – LH5
“So you know when you have not been in a situation and there is someone there
talking to you, you have the confidence. So I was not having any fear,
everything is very very easy I was told” – LH3

7.3. Means of transportation/7.4. Contact with smugglers/7.5. Change in plans
Apart from one woman, who came to Greece by plane, all other women arrived in
Greece through using different transportation methods in order to travel from one
country to the other along the way. Specifically, all women mentioned that they
were required to cover big distances by foot, e.g. Iran to Turkey. Some women,
traveled between countries on a vehicle, such as bus or car and all women traveled
from Turkey to Greece by boats. All women, who traveled on boats, described this
part of the journey as being the most difficult moment in the journey and the most
dangerous one and some mentioned that it brought them close to death. Five out of

92

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

six women mentioned that they had come into contact with smugglers in order to
reach Greece and they were the ones who had planned the trip or part of the trip in
some cases. Furthermore, some of the women changed numerous countries before
arriving in Greece and some even stayed in other countries for a certain period of
time, e.g. one of the women stayed and worked in Lebanon before leaving for
Greece. All of the women apart from one mentioned that there was a change in their
journey plans. In most cases this was related to the fact that they did not reach their
desired destination country and that instead they stayed in Greece. In one case, the
change in plans was that instead of traveling a certain distance through the street
(as was promised by the smuggler), they had to cover the distance by foot on the
mountain. Another woman spoke about the fact that she was obliged to stay in
another country for months before they allowed her to leave, without explaining
why they wouldn’t let her leave.
“nothing much but thank God when we you know all the way from Lebanon,
Egypt, Ethiopia, Syria you know it’s a lot of countries within there so we have
to pass we walk, walk, walk with some mountains, climb some hills inside the
bush as well so I don’t know how they do other person waiting with bus that
took us so it came to this boat where they took us” – LH3
“no, just they told us that we will not go by mountain they told us that we will
go like there is a road, a street and it was the mountain” – LH6
“We came from Izmir to Lesvos with boat at sea and that time was very difficult
for all of us. And the journey is very difficult and very hard but I personally I
didn’t afraid anything but that was very scary journey, that was really because
when we came with boat we didn’t know what happen, what will happen at sea
in the sea and I just we thinking I think, I thought about good future and good
life there in new country until we arrive to Lesvos” – LH5
“yeah because the journey is very dangerous and is all about the life is 50/50
you can die or live” – LH3
“boat like boat, but not boat this is small boat plastic you know? So many
people, 20 etc. people they put it inside look how many times you going Greece?
Do you thinking with this plastic? But I don’t know God saved my life I swear
because many people they die” – LH1

7.6. Difficulties due to gender differences and traumatic experiences / 7.7. Other
difficulties during the trip: health issues, practical issues and separation from family
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Some of the women spoke about gender differences, i.e. whether or not the journey
is more difficult for women. Most women believe that women are more vulnerable
and that the journey is more difficult for them. Specifically, one of the women
described a personal experience, where one of the smugglers tried to sexually
assault her throughout the journey, although thankfully she was able to escape. One
of the women mentioned that she did not experience a traumatic event such as a
sexual assault from the smugglers or from other men but that she later heard stories
from other women in the camp, who had been victims of mistreatment during the
journey. Some of the women mentioned that it is more dangerous for women, only
if they are unaccompanied and that if women are together with their families they
are not as vulnerable. One of the women said that if women are accompanied by
someone, the journey is as difficult for women as it is for men. Two of the women
described the experience of traveling by boat between Turkey and Greece as the
most traumatic part of the journey because it was an experience that they described
brought them close to death. One of them talked about seeing other people die
during the trip. Some of the women talked about other difficulties that they had to
face throughout the journey. Specifically, two of them spoke about health issues,
i.e. one of them injured her legs from walking for days and another one injured her
knee. Another woman spoke about practical issues such as, changes in the weather
and not having enough clothes or a safe and dry place to sleep and change clothes.
In addition, some of the women spoke about the difficulty of being separated from
some of their family members, who decided to stay behind in their country.
“You know they took our jewellery for ever from us, you have some money
they took them and they might came because all the single girls and there was
parents inside there was one was having two kids so the mother of the kids
carried the smallest child and the single carried the other child. So I was left as
a single, so they were trying to hurt me as to rape me you know I was screaming
there was other you know they have some weapons, I was screaming but I have
to say Jesus, Jesus I was praying, I was praying and he said what are you saying?
Shut up I didn’t close my mouth ... I was Jesus you know I was keeping shouting
Jesus, Jesus and he walked away with anger he was trying to destroy our things
so that was the difficult things that I experienced. And also they were shooting
guns everywhere because it was bushes, everywhere there were bushes so the
police were outside they were shooting guns so this was the difficult times I
experienced throughout the journey” – LH3
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“the first thing is when you are walking…, when you know you don’t have a
place to sleep, you don’t have a tent, you don’t have a blanket and they walk
just with two cilots. If it rains they don’t know where they can change the
cilots.” – LH4
“generally yes it was difficult for everyone, not just for me as a girl but also for
men it was difficult…if you are alone, girl yes but if you are with family or
someone that can support you, no” – LH5
“All crying because saved life, God is God I swear all people crying because so
many friends lost in water I cry, I cry God now I don’t want to tell you anything
but thank you I swear, thank you a lot you saved my life, it’s difficult” – LH3
“Yes in the journey you should one man should take care of the woman, yeah
very difficult for the woman I don’t know how can I say, the smugglers one girl,
one woman they cannot travel alone, if they can they are so brave and they have
a lot of bad situation in that time. Yeah, they told me, I met them at camp and
at class, yeah they told me. I was lucky because I was with my family and from
mountains we walked to Turkey just about two hours we walked but they
walked about twelve hours, 24 hours” – LH5
“it was difficult because my father and my brother they are there still now…
because the we didn’t have enough money in order to come all of us and it was
very expensive and they said that maybe on the way we will need more money
so we will be here and if you need something we can send you but if we go all
together we can’t do anything” – LH6

8. Emotions throughout the journey
8.1. Fear/ 8.2. Uncertainty/ 8.3. Loneliness/ 8.4. Desperation/ 8.5. Hope
All of the women spoke about their feelings before and throughout the journey.
Most of the women spoke about experiencing a variety of negative emotions, such
as feeling scared, e.g. of the smugglers, of being caught by the police and scared of
the dangerous circumstances in which they were traveling. Some even mentioned
that while they were traveling on the boat, they felt scared for their life. Two of the
women spoke about feeling lonely throughout the journey as they were traveling
alone. Also, some of the women talked about having a feeling of uncertainty about
the unknown circumstances of the trip and the new life that awaited them.
Furthermore, the difficult and dangerous circumstances of the journey led some of
the women to feel desperation and hopelessness. Finally, most of the women
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mentioned that although the journey was very difficult and dangerous, they were
able to find hope within them and focus on their thoughts of building a better life.
Interestingly, one of the women met her boyfriend throughout the journey and she
described that this was something that gave her great hope, as they were able to talk
about planning their future together.
“you don’t know what’s going on for you, something bad is going to happen
for you or not and you are going to be you are having a healthy trip or not, that’s
all the questions that makes you fear” – LH4
“I don’t have friends even, try to imagine that, difficult journey, it was so risky.
It was difficult” – LH3
“I don’t have papers and I cannot go back any country without papers so if it
caught me police I will say reality my country, he will send me in Eritrea so I
don’t want to go back in Eritrea because I am afraid” – LH1
“You are not sure if something is happening or not, if something bad is
happening or not” – LH4
“I was just like someone who is lost so I cannot communicate with somebody
with who you have the business with, I cannot communicate with anyone, I
cannot communicate with my family so it was so difficult just like lost, I was
like a lost person so it was a very very difficult time for me at that moment” –
LH3
“it came to a point that everything turned around…I was living a bad life I can’t
even imagine my life” – LH3
“yes he came with me I meet him in Turkey
R: you came together?
LH1: together with him so he have plan with me and I have plan with him how
we do in the next life together and then he give me much…much dreams he
give me to be, to be changing my life” – LH1

9. Expectations vs. Reality
9.1. Expectations of life in Greece/ 9.2. First impressions of Greece/9.3. Reality:
identity, social life, work, practical issues
Most of the women that were interviewed talked about having high expectations
from life in Greece and being optimistic about their life in this new country. They
thought that it would be better than their life in their country and they considered
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European countries to be much more developed. However, the expectations that
they had before arriving in Greece did not match their first impressions of Greece
when they arrived. Specifically, for some of the women, their first impressions of
Greece were those of the camps in which they lived on the islands, which they
describe as living in really adverse conditions. For other women, the first
impressions were more positive, e.g. some of them referred to the interesting culture
and beauty of the country as well as the friendly Greek people. Furthermore,
although all of them mention that they are generally satisfied with their life in
Greece it took some time until they were able to adjust and even now for some of
the women the reality is not as good as the expectations that they had prior to their
arrival. Specifically, one of the women spoke about believing that the Greek
government was not prepared for accommodating the refugees, i.e. that they don’t
have a specific plan for them. Most of the women spoke about difficulties regarding
finding housing and bad living conditions within the houses given to them
(described further in theme 3). Three of the women spoke about the fact that it is
difficult for them to find jobs although they would like to work in Greece. Only one
of them used to have a job as a cleaning lady and carer for an elderly woman in the
past. Another woman spoke about difficulties finding someone to help her take care
of her baby and her concerns regarding lack of support for her baby if she were to
find a job. Finally, one of the women spoke about issues regarding her identity.
Specifically, she mentioned that she no longer wants to be perceived as a refugee
girl but that she wants to be seen as a person, who is able to accomplish something.
Furthermore, some of the women spoke about having friends in Greece whereas
others spoke about having felt lonely and isolated. One of the women mentioned
that although she has friends in Greece from her country she is not able to see them
often due to them living far away in deprived neighbourhoods and therefore not
being able to visit each other often.
“I was looking everything from rose glasses, everything will be okay,
everything will be fine, I will work, I was thinking what I will be working, we
will make our life together like this, I was thinking to learn language and
continue study, many things, that everything will be okay” – LH2
“I said what white city is this. Yes, first impression is city is white and
everybody is kind, they are smiling, they are looking at us” – LH2
“the baby I have nobody there for support so I say it is a difficult time for me
even as I am talking to you right now it is very difficult time to me” – LH3
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“is difficult, is difficult because only him is working and there was period he
was not working, we sell our wedding rings, yes it was difficult time and we
bought pampers for the kids but I’m not sorry about this, everything is okay
because we was having, we save” – LH2
“what I was expecting to find in Greece because when I arrived in Greece for
the first time I went I was not expecting any of that in the fighting and the insult,
embarrassment” – LH3
“When you come, when they came here in Athens, they saw that Europe name
is Europe but when refugee they came, they run away from the problems they
had, but when they came they saw what they should do. They have problems
from the government until the place to stay. Actually it’s like the government
doesn’t have any plan for them” – LH4
“I have friends but they live far, before they was living one place x, was very
bad place, they couldn’t come to us, they are scared. So I meet them very very
seldom” – LH2
“actually I didn’t think, the camp was very dirty and I didn’t think about it. I
said “you are going in a country, is like a dream, beautiful city and good
people”, yeah, they have good people and nice country and nice culture but
when you see the camp you cannot think about that because I saw the dirty
camp, dirty bathrooms and dirty people, refugees and it was very difficult I
didn’t think about, all my thoughts changed about European countries” – LH5
“I don’t want the people look at me just as a refugee girl” – LH5

9.4. Relationship with Greek people
All of the women interviewed described having good relationships with Greek
people and some even have friendships with Greek people. They generally consider
them to be helpful and friendly. Although one of the women mentioned that she has
good relations with Greek people, she also spoke about the fact that she considers
them as being a bit arrogant. One of the women spoke about cultural differences
that she has come across whilst living in Greece. She spoke about an incident on
the bus, where a Greek woman asked her why she was wearing a hijab (headscarf)
and whether God would not love people who didn’t wear a hijab. However, she
spoke about the fact that once she responded to the woman and explained to her
why she wore it, the other woman understood. She concluded that although there
are cultural differences, she believes that it is important to talk openly about them
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and explain cultural differences to each other instead of simply staring at something
that is considered as being different without expressing each person’s opinions.
“R: and how would you describe in general your relationship with Greek
people?
LH1: it is good, yes” – LH1
“Yes, we have (Greek) friends. Not my friends, my husband’s friends because
every time I am here at home. My friend has, my husband has friends from
Greece, women and men, they are very very good people. When I came there
was one man…every Saturday he was making something and we are eating
together with all the neighbors. He was Greek...Yes, but he was inviting us
somewhere, inviting us like this” – LH2
“no only they have to respect the Greek people, because Greek people think
they are the alma matter of civilization. Everybody have to respect them because
for everything they start from themselves. If you want to do something, you
have to remind them that you know they are the best and get the job” – LH2
“R: How would you describe your relationship with Greek people at the
moment?
LH3: beautiful
R: yes?
LH3: yeah I can say it is beautiful, the Greek never I can say beautiful, they
never hurt me, they speak to you like one, to communicate with them like one,
love is there so” – LH3
“yes, I have a lot and I love them and I love Greek people” – LH5
“Yeah but I think, I like the Greek people because when you explain them they
understand and they didn’t, when they are curious they ask you is very good, is
very good to me because they ask, they don’t look at us very badly and they
didn’t have their mind very bad. If you ask, if you have your answer, you change
your think” – LH5
“it’s good, like not in the street but here or in my school they are good with me
and I can have good communication with them, yes” – LH6
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10. Life-Changing Experience
10.1. Life lessons obtained
All of the women interviewed described the journey and their adjustment in Greece
as a life-changing experience, which helped them change the way they view and
understand both the world and themselves. Each of the women described the life
lessons that they obtained through this journey by reflecting on the meaning that
they attribute to their journey.
“I learnt that I never have to be afraid of some new things, I have to do
risk. Is the I understand it late, other people they can do it, sixteen years,
twenty years me I was thirty plus. I did it. But is good I am not sorry that
I leave x I am here. Only problem is to visit there, to come. If this we will
find solution, to go to x and come the solution there is we need to collect
some money, no is good” – LH2
“it changed me person in most ways like although I might not be able to
go to school now but I think I can do it when I have the opportunity, I
can do it and then other way I can be able to live good like in my way not
to depend on my mother she have to feed, she have to struggle, she died
so I live a better life now it’s ok for me” – LH3
“most men most times are running for the money but in this journey I
learnt that I am running for the peace and I hope that God will help me
that I can take a flag as peace to show people, we should help each other
and follow the peace, not to make war or fight or anything like that. Not
to only be looking for the benefits” – LH4
“yes, now I love to study and really I changed because before I want to
tell you like that because I don’t know how I can explain, before I just I
had job and I worked a lot and I didn’t have any time to read a book, to
study and to contact with the people but now here I should study and read
a book, and should have contact with the people and this is my change
and this is good” – LH5
“yes, like when I was in Iran I was like I wasn’t that strong that now I am
but now I am better like in Iran I wasn’t in good situation and I didn’t
know what is the difficulties and a lot of things but when I came here I
saw and it makes me more strong” – LH6
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10.2. Assessment of their experience and choices/10.3. Advice to other women
All of the women spoke about their retrospective assessment of the journey that
they experienced and their choice to leave their country. All of the women
mentioned that they have no regrets for the fact that they decided to leave their
country and move to a new country. One woman spoke about regretting having to
experience such a difficult journey in order to arrive in Greece but she does not
regret the fact that she is here now. Another woman spoke about the fact that her
career was put on hold by deciding to leave her country but her life as a whole is
better in Greece than it would be in her country. Similarly, all of the women said
that they would give advice to other women, who were planning on leaving their
countries to undertake a similar journey and arrive in Greece. Some of the advice
given was with regards to them being happy living in Greece and therefore
suggesting that Greece is a good place to live in. Additionally, some of the women
also spoke about advising other women of taking advantage of being in Greece and
trying to make the best out of the opportunities given to them instead of waiting to
leave from Greece and arrive in a different country. Other women preferred to speak
about the dangers of the journey and highlight the importance of being sure before
deciding to go on such a journey, as it is extremely dangerous.
“when I was in the journey I totally regret everything but being in Greece
no, I don’t regret it anymore” – LH3
“For my life at general no, only for my career, only this but no, I have two
kids I have good family” – LH2
“yes if it’s a true journey and then focus on what to do. I can say ok you can
carry over but if its not a true journey I can advice don’t try it…yeah
because the journey is very dangerous and is all about the life is 50/50 you
can die or live so if it’s not a true journey I don’t advice anyone” – LH3
“yes because most of them when they are coming they are thinking about
to move to other country and like and most of them they don’t like they
cannot but my advice is in order to study the language and go to the school
and learn something not to stay at home and do nothing, yes” – LH6
“So there was a girl she was asking me, she fell in love with someone and family was not
agreeing so she was telling me “what I do? I leave my family and I go with him? Or I listen
my family and I leave him?” was difficult question. I tell her “ if you are sure, you will love
him so much and it will not be difficult after, when he leave you will be alone, you have
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profession, you can live yourself, you can keep yourself, if it’s like that follow your heart.
If you are not sure, if you are thinking maybe, maybe so so don’t do it. So the woman will
have to be sure. Sure they have to believe in herself and the person who is coming in my
situation, I was sure 100, 1000%” – LH2

10.4. Dreams for a better life
All of the women that were interviewed spoke about this journey being the stepping
- stone towards building a new and better life in Greece. They all spoke about it as
a chance to build a new life in a new place, where there are more opportunities to
be grasped than in their countries.
“So if we are here in the new year, she had a plan with her husband to make
something good for the new year, a new plan for the new year” –LH4
“but my family they wanted to have better life” – LH6
“the European country is better than Iran” – LH5
“my life now in Greece, ok I am very happy it is better, I am ok but at this
moment I am not too happy but life in Greece to me I am happy. Is better than
the life I was in Africa. If I was there in Africa at my age I don’t know what
could have happened so a lot of things are happening in X this time. But I am
very happy living in Greece” – LH3
“So now I think, will be better after this and me I will find job and be better” –
LH2

II.4.3 LIFE HISTORIES OF REFUGEE WOMEN (PORTUGAL)
The characteristics and identifying of the women under study to whom we have
given pseudonyms for the purposes of data protection, anonymity and
confidentiality. The table lists the age of the interviewed women, their marital or
civil status, and duration of their stay in Portugal until the time of the interviews. It
also shows the occupation, highest educational level attained as well as the number
of their family members living in Portugal. The table shows that the two Syrian
women had basic education in comparison to the Venezuelan woman who had the
chance to complete her master degree in business. Although the Venezuelan
woman, Carina, is much older than the Syrian women Nadine and Alia. Carina has
only two children compared to three and six children, respectively, which gives an
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idea about the degree to which the two cultures in concern have a family-oriented
life or a professional life.
Duration
of Stay in
Portugal

Highest
Education
level

Working/Studying

Pseudonyms

Age

Marital
Status

Nadine

35

Married

19 months

5th grade

Housewife

Alia

38

Married

17 months

6th grade

Housewife

Carina

51

Married

8 months

Master
degree

Business woman

Family
members
in
Portugal
Husband
and
3 daughters
Husband
and
6 children
Husband
and
2 children

Throughout this study, we seek to analyse data collected during interviews with
refugee women from a qualitative approach. We immerse in their life histories and
interpret them in order to discover patterns and themes. In their authentic stories,
these women reflected on the experiences they went through and their perspectives
toward their integration in Portugal. This research aims at understanding the
backgrounds of the participants and life in the destination country – Portugal in this
case. We seek to examine the perceptions of refugee women who normally take
huge burdens and responsibility of the family and children. We explored
opportunities and barriers of their access to education and labour market to provide
recommendations for training and empowerment of women in general and in
particular in a new country with a different educational system, culture and
employment opportunities. The Portuguese economy, for instance, is quite different
from the economies of Venezuela and Syria and would require particular types of
skills for new employees add to that the challenges of language and recognition of
vocational and/or academic qualifications. However, most women from the Middle
East, such as the two Syrian women, do not have the chance to have a job due to
cultural and religious concerns.
In effect, we discuss the discourses of the participants starting from the raw data up
to coding of basic data codes all the way through the abstraction of new themes in
order to gain insights into their genuine experiences. We classified, organised data
to facilitate data analysis, and focused on recurring patterns and key themes drawn

103

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

from data. Table 2 below depicts the main themes and categories that we looked
for, discussed and analysed through the study.
Theme

Category

Subcategory (if applicable)

Pre- and post- conflict
Security concerns
Family conflicts
Life in the country of origin

Life Dreams
Seeking refuge: Intentions
and decisions

Decision of departure: Economic
and social concerns
Post-decision thoughts

Farewell
Documentation
Journey

Encounters during the trip
Changes to the initial plans
Most difficult moment
Expectations about the country of destination
Feelings about the new reality

Destination country

Obstacles encountered/overcome
Relationship with Portuguese People
Missing Home
Negative and positive aspects of change
Regrets
Future dreams
Advice for women

1. Life in the country of origin
Pre- and post- conflicts
The three women believe that the political conflict regardless of the scale to which
it reached affected their life and turned it from a happy life to an insecure and
horrible one. According to the respondent Nadine, although the situation in her
region in Syria was excellent, the family chose to flee while Alia’s family thought
that life in Syria before the war was a heaven and her children were acquiring good
education. On the other hand, Carina emphasised that life in Venezuela before
President Hugo Chavez was much different from life after Chavez. She claims they
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were happy. Life then included successes and failures. After Chavez, the country
suddenly started to lose its values and professionals. Moral deterioration has led to
an increase in crime and ‘justified’ theft.
“It was excellent. I remember everything; you know I have been living there
[for a long time]. It was very good. Back then, we were very comfortable there
and happy.” (Nadine)
“In Syria, we were living in heaven. At least, my children were attending
school.” (Alia)
“Before Chavez we were happy. It was a life in a country, which had successes
and failures, good things and bad things, good people and bad people. Since
Chávez arrived in the country to govern, he destroyed Venezuela. [The
country] has begun to lose its values, its qualified professionals, and crime has
increased because Chávez said that being a thief is [OK] because one steals
out of necessity. Thus, he justified the crime and that moral deterioration of
my country.” (Carina)

Security concerns
The respondents referred to security threats in their own countries. In the past,
Carina was happier as her family could study, go out and work safely. Suddenly,
terror emerged when the husband survived an armed robbery. They felt worried all
the time for their children’s safety, had to close their store early every day. On the
other hand, Alia’s family faced a severer type of terror in Syria as they were forced
to move from Aleppo to Raqqa, which was ruled by ISIS militants (Da’esh).
“Before Chávez we were much happier, much happier, of course. We studied,
we went out, I had a nightlife, I could go out with my husband at ten or eleven
at night, [and] we would meet anywhere. In recent times, we would go out
[only] until seven in the evening. I felt terror being on the street after seven
o’clock at night. Terror because I did not feel safe, it seemed that I was [the]
bodyguard of my children, watching/awaiting who approached, who did not
approach him. Until one day when my husband was robbed, the [thieves] fired
[guns] and fortunately he fell and he was not hit. Our life changed completely.”
(Carina)
“The war and my fear over my children. We were displaced from Aleppo to Raqqa. I was
frightened over my elder children in Raqqa because the city was occupied by from
Da’esh [ISIS].” (Alia)
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Family conflicts
To a less unfortunate degree, Nadine’s concerns were limited to conflicts with her
husband’s family and she claims that she felt cheerful to leave them and seek refuge
in Europe.
“Before the war, I was never happy. After the start of the war and our escape
from Syria, I became happier. In the beginning, we were living with my
husband’s parents; we constantly had conflicts at home with the extended
family… My husband destroyed my life on the job level, while my mother took
over my life in education as she pulled me out of school. Although when we
were engaged, my husband had promised to open a hair salon for me, when we
got married he changed his mind. I had two possible places to continue my past
work, but [my husband and his family] did not accept that I work. Later, my
mother sold land assets for me.” (Nadine)

The last quote from Nadine appears to reveal inconsistency with previous answers.
This could be due to social desirability factors. Her dream of being independent in
Syria was faced with the obstacles her husband and his family put to make her an
(unemployed) homemaker. She claims that family conflicts destroyed her
professional life. Finally, her mother had to sell assets for her to enjoy independence
and have her own savings. In conclusion, family conflict could lead one to take the
risk of a mysterious on the run trip.
Life Dreams
The life projects of Syrian Women seems to revolve around family, with a certain
extent of liberty such as the ability to work in the case of Nadine whose family
refused due to deeply rooted societal norms. Although recent decades have
witnessed progress in this regard, nowadays many married women in Eastern
communities do not get sufficient empowerment and support to work. Thus, their
life projects are often hindered. Alia would just like to have a bigger house similar
to traditional houses in the old city of Damascus.
“[My life project]… well, I do not know, I wanted to work. The society does
not enable women. Although when we got engaged, my husband had promised
to open a hair salon for me, when we got married he changed his mind.”
(Nadine)
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“I always wanted to have a big house, like the houses in Damascus. Although
my house in Aleppo was very small, we were happy.” (Alia)

Carina’s life project, as a businessperson, has always been to empower her children
and incentivise them to be entrepreneurs. First, she wanted them to study the
English language necessary for them to be prepared for progress in an international
context. She wanted them to graduate and be able to project themselves in a
globalised world. Although things changed in her country as well as her original
life plans, Carina has not given up her dream of owning a properly cosy house where
the family can live in a peace.
“Life project? I enrolled my children to study English. I decided that my
children come out from Venezuela as professionals and progress outside, and
[they could] visit their country from time to time. Being professionals at many
languages, that is to say, this is why I prepared my children to study English. I
took them to the university, I prepared them, and I paid for their private studies
so they would know English. Because I said [to myself, one day] they were
going to be entrepreneurs. International professionals because globalization is
for that, for international professionals, who could go comfortably anywhere
[…] to be able to help them to project themselves in life. Those were our plans
in Venezuela, but we did not stay in Venezuela. I would like to be buried in
Venezuela, but now I do not know, I really do not know. Yes, my project was
to progress, to have more companies […] Life is something else, that is,
[having] things is not life. Life is another thing, for me things are not having,
what makes me more than having an Audi is to have a house that I do not know
how many hectares. Right! A house where I can be comfortable, quiet, a
reasonably comfortable house, where I can be calm.” (Carina)

Seeking refuge: Intentions and decisions
-

Decision of departure: Economic and social concerns

Besides conflicts, each refugee women had different social, economic and family
concerns to decide to depart from their country of origin. As the situation became
tense in a conflict zone such as Raqqa city, Alia contemplated the decision of
departure since her daughter was very sick. In her mind, the family decided to leave
so that their daughter could receive medical care. Following a successful story of
another girl who was treated in Canada, the decision of taking the long journey
became clear to her.
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“My husband’s friend escaped to Canada. He told us that his daughter, who has
a problem in the kidneys, receives a very good medical treatment in Canada.
They were also offered a big house. Therefore, we were hoping that we also
could treat our daughter who has severe back pain problems. If she walks for
more than 15 minutes, she suffers. She is depressed due to her sickness; she
cannot live a normal life.” (Alia)

In Venezuela, the situation exacerbated with work, social and family concerns.
Carina lost hope in the future of her country in terms of investment, work and
security of movement and socialisation within the country. On top of that, the
education of children was jeopardised with the escape of numerous teachers.
Therefore, she and her husband decided to move leaving behind their extended
families who could not move mainly due to the lack of funds to do it. The lack of
medicines in the situation of her wounded brother and her son who had fever. She
was already fed up with life in her country and took the decision with her husband
to move to Portugal, where her husband family descend.
“[On the work level] after Chávez, I did not invest in Venezuela again, we did
not even invest in our own businesses, we invested in what kept us alive, but
not in a business that would make me a branch here. At the family level, we
could not meet; at the educational level, my children are running out of teachers;
at the job level, the salary was not enough; at the social level, I was already
picked up at seven o’clock at night; the cultural level no longer existed. That is
why we left Venezuela. The vision of the future did not exist! [..] Because there
are no medicines, there is no security, there is no security or to work, that is,
there is no certainty and more in the sector where we are that it was a bakery,
there was no security of raw materials. […] My brother was stabbed and robbed.
He needed medicines [and] my little boy who was sick, and I did not get an
antibiotic. […] I had to cross the bridge on foot, from Colombia, Colombia, and
look for that medicine there. I sewed the [pants of my son] to hide the medicine,
fold them and send them […] Thank God it was not deep [wound] and my
brother did not suffer […] that is not life.” (Carina)

-

Post-decision thoughts

In general, upon making the decision to leave, the three women had concerns related
to language, weather and culture in a new country. On a more particular level, the
respondents conveyed bitter feelings following the decision to leave especially that
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they might not be able to see their beloved ones again. As such, Alia had her two
brother on her mind all the time dreaming to see them at least once again. Nadine
was sad to leave her house and parents behind, while Carina had many thoughts
about her old mother, her niece who is a teacher and a mother of one daughter to
whom she cannot afford to buy food due to the interruption in the salary, inflation,
the fluctuating currency and expensive food, if found.
“The idea that I won’t be able to see my two brothers… [Crying]. They are older
than I am. They are currently in Syria. My dream is to meet them at least once
before I die… Well, we did not think if it would be very cold in Canada [initial
intended destination] or the language would be difficult.” (Alia)
“I do not know… I had my own house, I was happy because I was next to my
parents. My home was beautiful.” (Nadine)
“That decision, [let’s] leave my family. My mom is eighty-five years old. She
is there. For me the hardest and hardest thing that still hurts is leaving my
family, because my husband’s family somehow had the ability to leave, one
way or another, they left.... Nevertheless, the one that hurts me most now, right
now... my oldest niece, because my oldest niece is a divorced girl and she has a
life ahead of her, but I cannot get her to leave Venezuela legally with that girl.
Because she has no life... She is a teacher. She says, aunt, the salary that I earn
does not reach me. I see that girl, that girl is going to suffer because she will not
have the means, even if she works 18 hours, she will not be able to cover the
food of that girl. A pack of eggs is worth more than 20 million bolivars. How
are you going to pay?” (Carina)

2. Journey
Farewell
The three women bid farewell to their families and started their journey. The trips
were difficult for all of them. Along with their families, Alia and Nadine were
smuggled to Turkey, whereas Carina and her husband said goodbye to their family
and crossed a bridge to Colombia to travel from there to Portugal. The farewell
made Nadine feel mad and cry every day. Suddenly, she found many friends and
family in Turkey that mitigated her situation. People from the same ethnic group of
Nadine populated the destination city where she found comfort.
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“I went crazy when I was bidding farewell to Syria. I was crying every day, day
and night.” (Nadine)
“Our journey was difficult. We were smuggled out of the country.” (Alia)
“I travelled through Colombia, because Colombia was a country, it was easier
for me to leave. It was much easier. Well, how I had to cross the bridge,
obviously, only with my husband, because my family crossing that bridge is
terrible, right?” (Carina)

Documentation
Alia and her family had a bad experience as they lost their identification documents.
ISIS had burnt the house owned by a government facility with the IDs inside. The
two other women had all their documents.
“We had our Syrian IDs, but our passport were burnt with the house where we
took shelter in Raqqa. The house belongs to the Public Water Authority. It was
burned by ISIS.” (Alia)
“We had all our documents with us, passports and IDs.” (Nadine)
“I travelled with my own documentation. I had my documentation. I did not
miss any, neither a Venezuelan passport, nor a Portuguese passport, so [it was]
fine.” (Carina)

Encounters during the trip
In general, the respondents agreed that their trip was difficult for the family,
especially for the sick daughter of Alia. Carina experienced hostile treatment and
xenophobic behaviours in the airports on the way to Portugal. Alia found the
smuggler a good man and this could actually be the case for many smugglers who
serve refugees in contrast to the traffickers who abuse and risk the life of refugees
and migrants. However, they remain difficult to differentiate.
“It was absolutely difficult. I don’t know if it is difficult for women more than
others.” (Nadine)
“I had no problem in any itinerary. They asked us, we answered, in some
airports they are hostile, especially lately with the Venezuelan. They say no, but
yes, there is xenophobia and they asked me what I was going to do when I left
Colombia, because I entered Portugal, it was through Spain.” (Carina)
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“As a woman, I did not suffer any mistreatment on the way. The smuggler was
a good man and our relatives who were on the run as well accompanied us. The
trip lasted for five hours by land. By the time we arrived, my daughter was
exhausted.” (Alia)

Changes to the initial plans
Except for Carina who had a clear plan in mind, Alia and Nadine had to change
their initial plans. The decision was not only theirs to make. Resettlement and
relocation programs has their regulations. The European Union countries who are
part of these treaties may choose whom to receive on their territories. While Alia’s
family had Canada on their mind, Nadine’s family were thinking of the Netherlands
where they could live among Nadine’s aunt and other relatives. They both ended
up in Portugal where the quality is relatively good. Nadine claims those countries
are abundant with Syrian, Arabic and especially Kurdish refugees. She believed that
health education and other integration indicators are far better in these countries
than Portugal. Alia, alternatively, could not make the long journey to Canada to
treat her daughter and therefore stayed in Portugal. She was assertive that destiny
has changed her initial plans.
“I have never been to the Netherlands or Norway or known about their system,
but I was told life there is far better than life in Portugal on the level of
education, health services and everything. The life of the people who moved
there has improved a lot. God knows better what would be our destiny if we
moved there, maybe we’ll have the same luck, maybe no.” (Nadine)
“Destiny! It is our fortune that our initial plans changed.” (Alia)
“I had no problem. My plan was to arrive in Portugal, I had a more or less
planned life, or a planned itinerary. I had no problem.” (Carina)

Most difficult moment
Living in a refugee camp was a tough situation where the hygiene and comfort are
hard to find. However, For Nadine, crossing the sea in an inflatable boat was a
horrible experience that she did not even want to express about it. Alia’s hardest
moment was the trip from Turkey to Portugal knowing that she would leave her
family and everything behind.
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“The most difficult and the scariest part was when crossed the sea on that rickety
boat. I really cannot talk about it. I do not want to remember that trip ever.”
(Nadine)
“From Syria to Turkey, we only crossed the borders with the smuggler.
However, from Turkey to Portugal, I left everything behind, my friends, my
relatives and the people that I know.” (Alia)

Expectations about the country of destination
The expectations about the destination country varied across the three women.
Nadine did not think about learning a new language, which seems difficult for her,
yet she ultimately considers it an obligation if she want to mingle and socialise.
Considering the situation in her country, Carina expected that Portugal would
provide a better life, safety and healthcare. She expects herself to incorporate the
cultural and social norms in what seems like acculturation, an aspect of integration.
“I did not expect to learn a new language but maybe I would if I settled in one
country in order to try to integrate. The most important thing is the language
although it is fine if people visit me or not. I want to be able to go around and
communicate. It is a mandatory thing.” (Nadine)
“Better life and safety conditions. Healthcare, we are not very sick, but it is good
yes, we would need over the years we are going to get old people, older, and of
course we need to have, at least, some guarantee that we would be taken care of
and my children would be educated. Cultural and social normal of any society
yes, of course, I want to have it and I will have it. I know that here in Portugal,
it is going to happen. It’s normal.” (Carina)

Consequently, Alia heard many good accounts about Portugal in terms of healthcare
and accommodation. She expresses:
“We were told many stories about Portugal. It is good country where
accommodation, treatment, and health services.” (Alia)

3. Destination country
Feelings about the new reality
Alia claims that her expectations about Portugal were not effectively met as she
found a hosting organisation who promises but never lives up to the promises. She
believes the family’s living conditions in Turkey were much better.
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“[…] however, when we arrived here we saw the contrary. Our life conditions
are not good especially due to the hosting organization who promised us with
many things that they did not live up to. All was a lie. They told that life in
Portugal is better than life in Turkey. It is not. If you want, I can send you a
photo of our house in Turkey.” (Alia)

By contrast, with the help of a hospitable charity, Nadine was pleased to be in
Portugal. Despite the observation that she had a moody feeling about her
destination, it seems that most of her expectations turned into a reality.
“I am happy in Portugal. I get support from the hosting organization. I did not
feel something unfamiliar. Most of the time, I am happy to be here, depending
on the ambience.” (Nadine)

For Carina’s good fortune, her trip ended well as an acquainted Portuguese woman
received her in open arms and facilitated her integration in a peaceful country,
Portugal.
“When I arrived here, [a Portuguese lady] picked me up from the airport, here
in the terminal. She looked for some institutions for me and took me there,
because I did not know where they were. In this aspect, a Portuguese helped
me. I never had a problem and since I knew Portugal for the first time in 2006,
I fell in love with this country. It is a very peaceful country.” (Carina)

Obstacles encountered/overcome
Hosting organisations seem to play a vital role, not only in the accommodation of
refugees, but also in their psychosocial integration and comfort in the host country.
Should the organisations be reluctant in their roles, refugees suffer and would
attempt to seek refuge elsewhere, such is the case of many families who come to
Portugal and travel abroad trying to go around the Euro-Dactyloscopy system in
order to settle elsewhere. At the time of the study, Nadine’s family had encountered
most of the problems faced. Alia, alternatively, seemed to have a bad time with her
organisation, as the house where they settled was indeed miserable and not in the
conditions to host a family. As for Carina, the obstacles faced on the education level
were relevant to bureaucracy as she tried to recognise her academic and professional
qualifications. At the family level, comfort could be relative to the family bonds.
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As a job seeker with 51 years, Carina seems to report an instance of age
discrimination where old people normally encounter difficulties to acquire a job.
“So far, nothing is difficult [in Portugal]. I do not have problems except for my
health problems. Currently, the host organization help me to access health
services and go to the hospital and health centres. We have overcome most
obstacles that is we have a contract now with the host organization. After the
contract, we do not know [if our life would be easy or no].” (Nadine)
“It was cold and raining when we arrived. Our house was like a barn, it was
ugly, and the sewers were broken. At that moment, it was not civilized at all.”
(Alia)
“Education level. Yes, that is, the laws are too closed and bureaucratic for one
to do the qualifications recognition and professional skills recognition. It is the
only part where I see that there are more limitations and more bureaucracy. At
the family level, as a family, it is about the home itself. Labour, because there
are labour limitations for people over a certain age. Here, after 45 years old, you
are old, and they almost do not want to give you employment, practically
looking for some young people, and Young people do not want to work. So you
see many older people among the employees but older people have difficulties
... At a certain age, they already have difficulties getting a job.” (Carina)

Relationship with Portuguese People
The discourses of the refugee women reveals they are pleased with the kindness of
Portuguese citizens. Alia, for instance, is happy with the respect of her veil and
beliefs as a Muslim women living among a Portuguese community around.
However, the interaction with Portuguese individuals takes place with the host
organisation personnel or in the market. Despite respect and kindness, the
respondents have none to a few friendships with the locals. This could be due to
language barriers and differences in traditions and cultures.
“The people of Portugal are very kind. They respect my veil and beliefs. I
respect their beliefs as well. I have one Portuguese friend, but she is currently
in Brazil to study.” (Alia)
“Our relationship with the organization and the staff who work there is
excellent. Outside the organization, we do not have relationships with any
Portuguese people. When I go shopping, I usually interact with Portuguese
people.” (Nadine)
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“My relationship with the Portuguese I know and with those around me and
with whom I have made friends, very well. I have no problem.” (Carina)

Missing home
Throughout their life histories, the three women missed home badly. Alia misses
her father, her neighbourhood lamenting the loss of beautiful things. Nadine misses
her village, is nostalgic about her memories, and ultimately wishes to spend her last
days there. Carina is instead longing to the hot beaches and bi-seasonal warm
weather in her country and complaining about constant rain in Portugal. She misses
her friends as well.
“I miss my father-in-law. He was a kind man. I miss my neighbours. Our
neighbourhood was like one big house. I lost many beautiful things.” (Alia)
“I miss my parents. I miss my village in Syria, all my past and every memory
… If I only could go back to Syria; I would like to die there. I do not want
anything [from this life].” (Nadine)
“The beaches are the most "hot", they are much warmer than here... From
Venezuela what I miss most? There I do not have to wear so many clothes in
winter, Venezuela is a country that we have always half-seasonal, that is, a
spring season with some cold [period]. I do not need to have a scarf, a hat, some
gloves, some shoes, nothing, only "guarda-chuva" (umbrellas), when it rains
like there is only rainy season, rain falls, and summer. We have no problem with
clothes, we can dress as we want. […] My friends, I miss them badly, because
we would visit each other, have a coffee, and talk about our neighbors or
whoever it was, but we got together to talk. I miss that and sometimes we look
at a restaurant in the mountains and we did like that, and we’re happy, we’re
together. We are living past that now.” (Carina)

Negative and positive aspects of change
There is a consensus about change among the respondents that life, for the better or
the worse, has changed after their accommodation in Portugal. Each one expressed
how well/poor the changes suited them on the individual and family level. Nadine
claims that she could not say which is better to have peace and security or her own
people around her. For her, life conditions in Syria were better. As the time went
by, she gradually adapted to life in Portugal. Regardless of all changes, she
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expressed how happy she was that her children were studying in Portugal. She did
not want them to be like her for them she would sacrifice everything.
“Definitely, many things changed. People here are different from the people in
Syria. Although I cannot say what is better, here we find peace and security.
The life conditions and requirements were indeed better in Syria. On the
psychological level, now I am adapted to life here, before it was hard for me. I
went through several stages… I lost everything… I miss my home, my family
and my friends. My daughters are studying here, that is what I gained here [in
Portugal]. I sacrifice everything for them to get education. I don’t want
anything. I don’t want them to be like me.” (Nadine)

Alia’s life in Portugal is allegedly abundant with negative aspects to the extent that
she was diagnosed with high blood pressure. She is furious about the receiving
organisation who was not able to provide basic needs for the house especially for
the kitchen and that she did not have the means to bake a cake for her son’s birthday.
However, when the hosting organisation delivered clothes, Alia returned them.
“Here, they gave my children bus cards for transportation. Almost nothing is
positive for me here. The health sector in Syria was better. I got high blood
pressure because of my life here. Yesterday, it was 210, so they attached a
machine to my arm to monitor my pressure. My arm is exhausted. I did not like
the Portuguese language at all. Plus, our organisation does not have a translator.
When it was the birthday of my son, but I could not make him a cake because
the organisation would not buy an oven for us. My children are used to my
homemade cakes. When I find an oven with a low price, I will buy before the
birthday of my other son. Once the hosting organization brought us second hand
clothes. They told us to wash them and use them, but the clothes smell and were
very dirty. I told them to take back the clothes, we do not want them.” (Alia)

Carina misses her house for which she worked hard years to construct. She craves
for many things such as her fridge of expensive cheese as she was a chef in
Venezuela. However, she learnt a lot from the experience that she never expected
herself to migrate. Most important of all, she learned to recognise herself, to value
life and not appreciate things.
“Any positive or negative thing allows you to learn. I think I have learned a lot,
I even learned to recognize myself, to value life, not things. If I were to think
about things, I would say that I left a house, I left a box full of many objects that
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I would like to have here, of course. I’ve been building it for years but it does
not mark my life. Sometimes I’m looking for things here that I have in my
house, ah, that’s not there like my fridge of cheese in Venezuela ... You can not
move your house from there to here, you cannot, really, I think I have learned
more than what I consider negative.”

Regrets
In response to the question, ‘Do you regret the decision you made (leaving your
country)? Why?’ refugee women seemingly have polarised opinions, two of them
do not hold any regrets, whereas Alia appears to regret very much without
explaining the reasons.
“No, I do not regret it, because my country is awful [nowadays]. It is very bad.
Venezuela will succeed but it is wrongly led. For now, one will have to spend
some savings to get ahead, but for now you cannot live in Venezuela. It’s not
the moment.” (Carina)
“I regret a lot.” (Alia)
“So far, we don’t regret anything. It is fine.” (Nadine)

Future dreams
The future wishes of our sample of refugee/migrant women relate basically in the
education, health, and employment of their children in terms. Those factors are key
for integration in any new society – Portuguese society, in this case. Carina is
motivating her adult children to be good professionals and citizens. Alia is
concerned only about the health of her daughter and she hopes that she would
recover one day. Nadine would like her three young daughters to obtain a good
education and be able to access the university in the future. She would like them to
be independent working women in the future.
“That my children prepare and be good professionals, good citizens, good with
others. With that, my dream is fulfilled.” (Carina)
“I do not want anything for myself. All my thoughts involve my daughter. I
dream that my daughter gets a good healthcare and treatment for her illness. She
is in constant pain. My only dream is that my daughter recovers. If you see her,
I am sure you would be sad.” (Alia)
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“Most importantly, I want my children to get schooling and enroll in the
university in the future. Our life will not improve unless my daughters get well
education [since both my husband and I had only basic education]. That is, I am
less worried about having a lot of money or buying a house. We will never be
able to buy a house, it is difficult.” (Nadine)

Advice for women
The advices of the three refugee women vary a lot. Although Nadine did not like to
encourage or discourage other women to come to Portugal, she would recommend
her friends to come so that they can be together. She stressed that they could try at
their own responsibility because host organisations treat refugees differently. The
type of support and conditions provided for one family might not be extended to
another.
“I advise them to come, see with their own eyes and experience the life here. I
don’t think if I recommend them not to come, they would not listen to me. I
don’t think so… I believe each one gets his/her own destiny. I never thought to
discourage or encourage anyone to come or not to come to Portugal. If one of
my friends decided to come here, I would surely encourage her to come because
we need each other’s’ company here, to visit each other… I would only ask
people to try at their own responsibility. Host entities are not all the same. [They
might not get the same treatment]. Once my husband helped his friend to come
here with his family. However, my husband regrets that because this family had
bad support from the host organisation, they were left homeless and thus got
displaced again.“ (Nadine)

By contrast, Alia took a negative stance and did not recommend other women to
come a poor country like Portugal. Even though her husband might not consent that
she shares such information, Alia reported mistreatment and corruption of her host
organisation.
“I do not advise anyone to come here. It is a country full of “mites and scabies”
[proverb meaning it is a poor country]. The host organisation, especially the
staff in Lisbon, are the guard and the thief, we won’t benefit if we report our
hosting organisation. I would like people to know about the misdeeds of our
hosts but I am afraid that my husband would be angry with me. He is the man.”
(Alia)
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On a positive note, Carina empowered women and asked them to be humble and
motivated regardless of any mistreatment they might face. She asked prospective
women coming to Portugal to battle bureaucracy and other barriers in order to
succeed. She insisted everywhere they would meet good and bad people.
“That we have to be humble, to begin with, that we are going to get good and
bad people like everyone else in life, but we cannot get involved in that feeling.
We have to fight, forget what we hear, as if we do not understand, and look
forward. You cannot live thinking that if he looked at me badly, if he treated me
badly. I was maltreated by a public official and it was not because he treated me
badly as a person, but because the public official treated everyone badly. He
should attend me as a citizen, but the next time when he attended me, he treated
me much better. But the woman must ... the woman and any human being should
not get involved in that, if the Portuguese looked at me badly, if not set a goal
to the front and try to fulfill it, and try to adapt to the laws of this country. We
do not like it, we do not like bureaucracy, I have learned to live by wandering
around.” (Carina)

In conclusion, the women from Syria were less expressive although their trip might
be harder considering they risked their life crossing the sea in inflatable boats. They
lived in poor conditions in refugee camps in Turkey and Greece before having to
cross international borders walking. Although the researchers emphasised the
confidentiality of personal information, some responses of the female refugees
reflected a sort of social desirability. This study contributes to understanding the
journey and settlement of refugee families from the phase of contemplation,
decisions-making, actual journey, up to the bureaucratic procedures of receiving
and hosting refugees in Portugal. Consequently, this research provides an analytical
generalisability for any context of refuge. Findings are crucial for any journey of
asylum from a developing country or a country in conflict to a developed country
in Europe or elsewhere.
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III. EUROPEANS’ ATTITUDES TOWARDS REFUGEES
III.1 THE CAFARE QUESTIONNAIRE. PSYCHOMETRIC SCALE
STUDY

We designed a specific questionnaire for the research following a bibliographical
revision at an international level. The questionnaire was translated into Spanish,
Portuguese and Greek in order to enable its use with the citizens of each country.
The design and validation process can be observed in the following figure (see
Appendix 3).
Figure 2. Questionnaire design process

This instrument consists of 12 closed-ended and Likert-type questions. The
instrument is made up the following sections:
a) Socio-demographic questions: family member filling out the questionnaire,
age, country of birth, current place of residence, educational level, profession,
whether he/she work or resides in another country.
b) Family profile: family structure, number and age of children.
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c) Attitude scales: in regard to the scales making up the questionnaire, they
were made in such a way as to enable us to measure the attitudes of the locals
towards the refugees. We designed three Likert-type scales: attitudes towards
refugees, with four answers (strongly disagree, disagree, agree and strongly
agree); feelings/emotions towards refugees (not at all, a little, quite a bit and
much); and another on the perception of the EU’s role regarding the refugees
(strongly disagree, disagree, agree and strongly agree).
With the aim of analysing its psychometric features, we carried out an exploratory
and subsequently confirmatory factor analysis, which we detail below.
Scale 1: Attitudes towards the refugees
This scale analyses the attitudes of the citizens of the host county towards the
refugees. We devised a scale consisting of a total of thirteen (13) original items.
After carrying out the Exploratory Factor Analysis (EFA) of the Main Components,
we eliminated 6 of them given that there was no significant correlation between the
total and those items.
Table 57: Matrix of rotated components Scale 1
ITEMS
6. Refugees should be eligible for the same health care benefits as those received
by Spaniards, Greeks or Portuguese
8. The quality of social services available to Spaniards, Greeks or Portuguese has
remained the same, after refugees coming to Spain, Greece or Portugal
2. Refugees’ children should have the same rights to attend public schools in Spain,
Greece or Portugal as Spanish, Greek or Portuguese children do
9. Refugees are entitled to state support as Spaniards, Greeks or Portuguese in
vulnerable situations
13. Refugees’ values and beliefs regarding family issues and children socialisation
are basically quite similar to the Spanish, Greek or Portuguese ones
7. Refugees’ values and beliefs regarding work are basically quite similar to those of
Greeks
3. Refugees’ values and beliefs regarding social relations are compatible with the
beliefs and values of most Spaniards, Greeks or Portuguese

Factor I
.787
.779
.751
.747
.741
.739
.721

The dimensionality of the scale was determined by an Exploratory Factor Analysis
(EFA), following the Principal Components extraction method and a Varimax
rotation. The sample size complies with the criterion generally agreed upon by
methodologists, i.e. between 5 and 10 subjects per item.
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The initial extraction singles out one (1) significant factor: attitudes towards
refugees (items 2, 3, 6, 7, 8, 9, and 13), which explains 56.64% of the variance. In
addition, a good internal consistency was revealed (α value of .70). More
specifically, the results of the matrix of rotated components are the following: (α=
.70): item 2 (.751), item 3 (.721), item 6 (.787), item 7 (.739), item 8 (.779), item 9
(.747), and item 13 (.741).
Scale 2: Scale of feelings/emotions towards refugees
Initially, the scale consisted of sixteen (16) items, out of which one (1) was
eliminated after carrying out an EFA of Main Components, leaving a final scale of
fifteen (15) items.
Table 58: Matrix of rotated components Scale 2
ITEMS
7. Sympathy
1. Admiration
13. Compassion
15. Respect
16. Appreciation
3. Attraction
14. Indifference
11. Insecurity
12. Mistrust
6. Fear
8. Discomfort
10. Pity
2. Hate
9. Disgust
5. Anger

Factor I
.807
.742
.741
.734
.708
.630

Factor II

Factor III

.250
.810
.762
.747
.717
.550
.854
.844
.583

The initial extraction distinguished between three (3) significant factors: optimistic
feelings (items 7, 1, 13, 15, 16, and 3), feelings of fear/caution (items 14, 11, 12, 6,
8, and 10) and excluding/aggressive feelings (items 2, 9, and 5), which explain
60.99% of the variance, showing a good internal consistency (α values ranging
between .72 and .84 in the factors). More specifically, we present the results of the
matrix of rotated components as follows:
-

Factor I: Optimistic feelings (α=.84): item 7 (.807), item 1 (.742), item 13
(.741), item 15 (.734), item 16 (.708), and item 3 (.630).
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-

Factor II: Feelings of fear/caution (α=.77): item 14 (.250), item 11 (.810),
item 12 (.762), item 6 (.747), item 8 (.717), and item 10 (.550).

-

Factor III: Excluding/aggressive feelings (α=.72): item 2 (.854), item 9
(.844), and item 5 (.583).

Once the three factors that make up this scale were identified, we carried out a
Confirmatory Factor Analysis in order to determine the construct validity. It was
found that all the factorial weights, as well as the co-variance, were significant
(p<.01).
Table 59: Goodness-of-fit indicators of the Scale 2 model
χ2

df

p

χ2 /df

GFI

CFI

RMSEA[IC]

SRMR

228.77

62

.000

3.69

.92

.93

.070[-.068-.090]

.060

The test of 2(62)=228.77, p=0.01 reported a non-significant distance between
sample and hypothetical variance/covariance matrices. The other indicators
contained in the table also showed a good fit.
Scale 3: The European Union’s reaction towards the Refugees
Initially this scale was made up of a total of twelve (12) items. In order to analyse
its validity, we again carried out an EFA of Main Components, and for its reliability
Cronbach’s α which led to the elimination of items 1, 4 and 12, leaving a final scale
made up of nine (9) items.
Table 60: Matrix of rotated components Scale 3
ITEMS
2. The European democracy has been negatively affected by
the arrival of refugees to the EU countries
3. The appreciation of cultural and ethnic diversity in
European citizenship has decreased with the arrival of
refugees
11. There is not enough place to receive refugees due to the
economic crisis
6. The refugee crisis can deteriorate the accord of the
democratic values that underpin the European Union
8. The arrival of refugees to the European Union has reflected
the lack of agreement between the leaders of their countries

Factor I

Factor II

Factor III

.811
.785
.768
.767
.817

123

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees
5. The refugee crisis presented to us by the media is more a
political problem than an humanitarian one
7. The arrival of refugees to the European Union has
provoked an increase of the rejection of this group
10. The European Union has actuated properly in order to
control the massive influx of refugees
9. The legislation of the European Union with refugees has
favoured their social integration.

.670
.604
.850
.847

The initial extraction distinguished between three (3) significant factors: negative
effects for the European project (items 2, 3, 11, and 6), the refugee crisis as a
political problem (items 8, 5, and 7) and positive action by the European Union
(items 10 and 9), which explained 62.59% of the variance, showing a good internal
consistency (α values ranging between .51 and .80 in the factors):
-

Factor I: Negative effects for the European project (α=.80): item 2 (.811),
item 3 (.785), item 11 (.768), and item 6 (.767).

-

Factor II: Political problem (α=.51): item 8 (.817), item 5 (.670), and item 7
(.604).

-

Factor III: Positive action by the European Union (α=.62): item 10 (.850)
and item 9 (.847).

Just as with the scales previously described, we carried out a CFA in order to
confirm the construct validity and we found that all the regression weights as well
as the co-variance, were significant (p<.01).
Table 61: Goodness-of-fit indicators of the Scale 3 model
2

58.79

df

p

χ2 /df

GFI

CFI

RMSEA[IC]

SRMR

25

.000

2.35

.97

.96

.056[.038-.075]

.050

The test of 2(25)=58.79, p=0.01reported a non-significant distance between
sample and hypothetical variance/covariance matrices, as with the other scales
analysed. Similarly, the other indices in the table show a good fit to the model.
In conclusion, we have developed a model for measuring the attitudes towards
refugees, focused on citizens of Greece, Portugal and Spain. The proposal foresees
three scales, based on a theoretical model, and called: attitudes towards refugees (7
items), feelings/emotions (15 items), and the EU’s reaction towards refugees (9
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items), totalling 31 items (41 items for the initial scales). It is a system which can
be applied easily and speedily.
III.2 PARTICIPANTS IN THE STUDY
The sample is made up of 430 persons, living in Greece (47.2%), Portugal (24.2%)
and Spain (28.6%). They are mothers (n=254) and fathers (n=102), though there are
also 68 persons (16.1%) who act as legal guardians, uncles/aunts or grandparents.
The participants’ ages range from 18 to 68, but the majority of the sample are
between 26 and 45 (52.8%). The average age is of 43.88 (SD= 10.087).
Graph 24: Age
35
30
25
20
15
10
5
0

32,8
28,5
20
13,9
4,9

Under 25 years Between 26 and Between 36 and Between 46 and Over 55 years
old
35 years old
45 years old
55 years old
old

Most of them were born in one of the countries participating in the study (90.9%).
Only 9.1% (n=40) were born outside of these countries. In this case, the countries
of birth are other European countries (n=17), like England, Germany or France; or
countries of the Americas (n=12), especially Brazil, Argentina or the U.S. Let us
bear in mind that Spain, Portugal and Greece were historically countries of
emigration.
Half of the sample live in big cities, such as Athens (n=141), Braga (n=69) or Vigo
(n=35). The rest of them live in smaller settlements, either towns or villages,
especially in the case of Spain.
Analysing the data concerning their educational level, we note that 74.5% have
academic or higher education degrees, followed a distance by those having
secondary education (17.6%). It is, therefore, obvious that these parents have a high
level of education.
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Graph 25: Education level
Primary Education

Secondary Education

Higher/University Education

No studies

1,2 6,6

17,6
74,5

Their households are made up of nuclear families (76.1%), followed by those made
up of single-parent families (15.7%).
Graph 26: Members of your household
Couple with children

Single mother/father with children

Other

8,1
15,7

76,1

73.5% have 1 or 2 children, 12% have 3 (10.4%) or more children, i.e. 4, 5, or 12.
13% have no offspring.
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Graph 27: Number of children
Between 1 to 2 children

3 or more children

Childless

13
11,9

72,8

In many cases, the children are between 6 and 11 years of age (45.2%), followed
by the youngest, below 6 years of age (29.7%). Moreover, 20.9% are between 12
and 16 years of age. This means that the majority of these families have children
within the age spectrum of compulsory education.
Graph 28: Age of the children

Less than 6 years old
34

29,7

18,7
45,2
20,9

Between 6 and 11
years old
Between 12 and 16
years old
Between 17 and 21
years old
Over 21 years old

53.9% of these adults have never lived in another country or region. But 46.1%
answered this question in the affirmative, the majority of the latter having lived in
the United Kingdom or in the United States.
With regard to their employment status, 90.3% have a paid job and 9.7% are
currently not working. In the classification by professional sectors, the majority
work in other service activities (30.1%); in the professional, scientific and technical
field (16.5%); education (14.1%); healthcare and social assistance (6.7%);
administrative and auxiliary services (6.1%); public administration and defence,
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compulsory social security plans (5.9%); and accommodation and food service
(5.7%).
Graph 29: Job classification
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III.3 THE REFUGEE CRISIS IN EUROPE
III.3.1 EUROPEANS’ ATTITUDES TOWARDS REFUGEES
Europeans have no doubts concerning the basic rights of refugees in the same
conditions as those of the country’s citizens: children’s education, healthcare or the
access to the same kind of assistance as any other person in a vulnerable situation.
However, they doubt that the refugees’ values and beliefs regarding social
relationships, family, and the socialization of the children are similar to those of the
locals. In all items, the arithmetic mean of 2.5 is exceeded.
Table 62: Attitudes towards the refugees
ITEMS
Refugees’ children should have the same rights to attend public schools in
Greece/Portugal/Spain as Greek/Portuguese/Spanish children do
Refugees’ values and beliefs regarding social relations are compatible with the
beliefs and values of most Greeks/Portuguese/Spaniards
Refugees should be eligible for the same health care benefits as those received
by Greeks/Portuguese/Spaniards
Refugees’ values and beliefs regarding work are basically quite similar to those
of Greeks/Portuguese/Spaniards
The quality of social services available to Greeks/Portuguese/Spaniards has
remained the same, after refugees coming to Greece/Portugal/Spain
Refugees are entitled to state support as Greeks/Portuguese/Spaniards in vulnerable
situations
Refugees’ values and beliefs regarding family issues and children socialisation
are basically quite similar to those of Greeks/Portuguese/Spaniards

Mean

SD

3.33

.740

2.56

.813

3.13

.749

2.61

.755

2.87

.787

3.02

.776

2.51

.780

III.3.2 FEELINGS/EMOTIONS TOWARDS THE REFUGEES
When asked about the intensity of the feelings or emotions they have as they see or
think of a refugee, the thing the respondents underscore is that these feelings are
optimistic (mean=2.64) (above all, respect), they are not excluding or aggressive
(mean=1.22) (the one reaching the highest point level being pity) even if they are
slightly more fearful and cautious towards a refugee (mean=1.74).
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Table 62: Feelings/emotions towards the refugees
Admiration
Hate
Attraction
Anger
Fear
Sympathy
Discomfort
Disgust
Pity
Insecurity
Mistrust
Compassion
Indifference
Respect
Appreciation

Mean
2.56
1.05
1.62
1.18
1.52
2.83
1.59
1.08
2.62
1.66
1.72
3.02
1.31
3.21
2.58

SD
1.014
.291
.794
.569
.742
.786
.840
.387
.959
.812
.838
.869
.625
.818
.933

III.3.3 THE EUROPEAN UNION’S REACTION TOWARDS THE
REFUGEES
Lastly, we asked the Spaniards, Greeks and Portuguese in what way the refugee
crisis affected the European project, beyond the respective country. Those
interviewed think that it had a negative impact on democracy and on the regard
people have for cultural diversity in Europe (mean= 2.31); they think it is more of
a political than a humanitarian problem (mean=2.88); and perceive the EU’s actions
meant to control entry and favour integration as less than fair (mean=2.13).
Table 64: European Union’s Reaction towards the refugees
Mean

SD

The European democracy has been negatively affected by the arrival of
refugees to the EU countries

2.25

.874

The appreciation of cultural and ethnic diversity in European citizenship has
decreased with the arrival of refugees

2.19

.789

The refugee crisis presented to us by the media is more a political problem
than an humanitarian one

2.76

.865

The refugee crisis can deteriorate the accord of the democratic values that
underpin the European Union

2.41

.844
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The arrival of refugees to the European Union has provoked an increase of
the rejection of this group

2.77

.695

The arrival of refugees to the European Union has reflected the lack of
agreement between the leaders of their countries

3.10

.695

The legislation of the European Union with refugees has favoured their
social integration

2.43

.750

The European Union has actuated properly in order to control the massive
influx of refugees

1.83

.747

There is not enough place to receive refugees due to the economic crisis

2.40

.953

This leads us to consider the necessity of collaboration between family school and
community in order to develop an intercultural social project.
III.4 THE SEMI-STRUCTURED INTERVIEWS WITH THE
HEADMASTERS
We designed a semi-structured interview which was sent to persons in charge of the
schools in which children from other countries are being taught. The interview was
translated into Spanish, Portuguese and Greek. Each interview was recorded, with
the prior consent of those interviewed and subsequently transcribed. The design and
validation process can be observed in the following figure.
Figure 3. Design process of the interview

First version
interview
questions

Focus group
with experts
from
Methodology,
Social
Psychology and
Intercultural
Pedagogy.

To send 2nd
version to the
participating
universities

To perform
modifications

To perform
modifications

The final
version of the
interview

Translation

By bringing up the assessment made by persons in charge of kindergartens, primary
and secondary schools, we wish to include the view of education professionals
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regarding the integration of the students coming from refugee families, seekers of
asylum, subsidiary and international protection, analysing the information
regarding the measures taken for the integration of those students and their families,
social and educational difficulties, the education-related relationship with the
families, the training of the teaching staff in intercultural matters, among other
aspects.
The schools have assumed the essential commitment of being a space which
facilitates the integration of the families and their children, so it is essential to know
the way in which the educational system of the host country works, as well as the
role of the families in the educational process. The perspective of the headmasters
is complementing that of the parents in the CIFRE questionnaire, allowing us to
analyse the common points in both discourses and, at the same time, to point out
the differences between their appraisal of important aspects, such as organic
participation, involvement, family control or support. In general terms, we try to
analyse, from the point of view of the education environment, the factors which
facilitate and those which hinder the integration of the migrant or refugee student
body into the educational system of the host country.
The schools participating in the project were selected with the aim of obtaining
information about realities represented by public institutions, different educational
levels, a high level of immigrant or refugee students and spreading across the
geographical zone. Bearing in mind their configuration, we designed a set of
questions which were the topical core of each one of the interviews carried out in
the selected schools.
More specifically, the interview consists of 9 questions which investigate the
characteristics of the students with foreign background, the measures/programmes
adopted by the school in view of their integration, social and educational problems
and difficulties, presented by this student body, skills to be underscored, the
educational-related relationship with the families, coexistence in the school,
training of the teaching staff, or the collaboration of the school with other agents
(see Appendix 4).
The participants in the study were 23 headmasters from Greece (n=10), Portugal
(n=3) and Spain (n=10).
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III.4.1. INTERVIEWS WITH THE HEADMASTERS (SPAIN)
III.4.1.1 THE EDUCATIONAL SERVICES TO FOREIGN/REFUGEE
CHILDREN IN SPAIN
In Spain’s case, the sample was made up of 10 schools in the Autonomous
Community of Galicia, 4 Institutes of Secondary Education (ISEs), 5 Preschool
and Primary Education Centres (PPECs) and an Integrated Public School (IPS)
which gives classes. In each of the cases, the interviews were carried out in the
respective school.
Type of school
ISE 1 (Secondary Education and Vocational Training)
ISE 2 (Secondary Education)
ISE 3 (Secondary Education)
ISE 4 (Obligatory and Adult Secondary Education, and Vocational
Training)
PPEC 1 (Early Childhood and Primary Education)
PPEC 2 (Early Childhood and Primary Education)
PPEC 3 (Early Childhood and Primary Education)
PPEC 4 (Early Childhood and Primary Education)
PPEC 5 (Educación Infantil y Primaria)
IPS (Educación Infantil, Primaria y Secundaria)

Once the 10 interviews were carried out, we analysed them, using the NVivo
qualitative software, allowing us to establish categories with which to structure the
appraisals formulated by the headmasters. Following this line, we group together
six pillars of analysis which we identified, starting with the characteristics of the
student body of foreign origin enrolled in the school and ending with the
collaboration of external professionals in this social-educational reality. These
dimensions, configured on the basis of the topics approached by the managerial
team, received an unequal treatment.
1. Characteristics of the student body of foreign origin enrolled in the school
The interview starts by analysing the characteristics of the foreign students enrolled,
given that this is a topic which defines the reality and the actions deriving from it.
The comments of those interviewed are focused on two fundamental points. First,
one has to deal with students coming from migration processes, who, for the most
part, come from South American, African and European countries; on the other
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hand, there are the students with dual citizenship, second generation students and
those coming from processes of international adoption.
With regard to the first group, the headmasters state that the countries of origin most
represented among the migrant students are: Venezuela, Brazil, Peru, Colombia,
Morocco and Romania. All of them agree that the socio-economic level is low and
that the distribution across the educational levels is unequal.
“Basically South Americans, nowadays many come from Venezuela and we
have some from Colombia, the Dominican Republic and then come the
Europeans” (PPEC 4).
“In the Basic Vocational Formation, we have 4 foreign students: one from
Russia, one from Cuba, one from Paraguay and one from Morocco. In the
Intermediate Welding Cycle we have 3 foreign students: a Cuban, a Venezuelan
and a Moroccan” (ISE 3).
“The 3rd grade of CSE, becomes, in many cases, a place with many retained
students from among the foreign students of late enrolment and we tend to keep
them in the school for the longest time possible, in order to try to improve their
basic skills, their communicational skills, their IT skills. In many cases, they are
students experiencing difficulties because of curricular discrepancies, but this
is because they had one year of deficient schooling. In the post-compulsory
education, the students who actually reach the baccalaureate phase are
significantly fewer in number. In the intermediate cycle for nursing assistant
training, there are mostly women, 18%, many of whom have already done a
cycle of basic vocational training, and then they go on to the intermediate
cycles. And in the advanced cycles, the sports and the environmental health one,
we also have three students. There is a significant number of foreign students
in the post-compulsory adult education” (ISE 4).
“These students came to our school in different months of the year and did not
start the school year in September. They came because they had families here
in this area” (PPEC 5).
“We have students from South America, mostly from Venezuela, from where
we have four at this moment and from Brazil, from where we have 8, then we
have from Peru 2 students, from the Dominican Republic 2… from Mexico, 1.
Aside from South America we have from the US 3, from the United Kingdom
2, Switzerland 5, Portugal 1, France 1, China 1 and Morocco 1” (ISE 1).
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“Basically, all the foreign students we have come from Morocco and, more
precisely from an area called Beni Melal which is important because it is a
particularly underprivileged area of Morocco” (IPS).
“Aside from Romanians, we have mostly South Americans” (PPEC 3).
“We have several Romanians, many of them are siblings and are distributed
across all grades and then we have very many South Americans at all
educational levels”. (PPEC 2).

However, those interviewed note the differences in the reality of those foreign
students that come from adoption processes, those who have only one migrant
parent or are themselves second-generation immigrants. In the case of these
students, the socio-economic level is higher, but they are a minority in the schools
we investigated.
“I see a very big difference between those children who come with an adoption
letter, who, at this moment, are the majority and those who, though born in
Spain, are children of foreigners of whom we don’t exactly know whether they
want to live the rest of their lives in Spain or to return to the country of origin”
(PPEC 1).
“Many of them are children of Spaniards and hold a dual citizenship and then,
according to the data we have in school, there are 6 second-generation
Moroccans, one second-generation Chinese and one second-generation Polish
girl” (ISE 1).
“The Therapeutic Pedagogy teacher works with them on the basis of specific
programs. It’s about adaptation in the case of these students because the cultural
difference is significant and she works with them in this sense. And also within
the different subjects we teach, in the curricula, we do give special attention to
the contributions of different cultures. We have an educational project devised
by the school itself which takes into account this reality” (ISE 3).
“We have many nationalities but many are residents, not refugees” (PPEC 2).

In summary, we find only scarce references to the characteristics of students who
would be refugees, or seeking asylum or subsidiary and international protection.
This is due to the fact that the official statistics do not make this distinction in the
case of children schooled in the educational system; besides, the headmasters do
not know the resident status of their foreign students. However, some of those
interviewed stated that they had some refugee students coming from Syria and
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Venezuela in their schools. One of the headmasters indicates a significant disparity
in the nationalities of origin.
“The refugees are Syrians and Venezuelans” (PPEC 3).
“Four students coming to our school are refugees. They came through the Red
Cross and are of different nationalities. We have a child from Venezuela,
another child with Turkish origins who apparently studied in Chile for a while.
We have an Armenian girl and a Moroccan girl. And previously we had a family
of four Syrian refugee children who have since left the school” (PPEC 4).
“We have only one refugee, the family had left Venezuela to be precise. The
child came with his parents, while his brother, aged 16, stayed in the country;
they had a relative in this area, that’s why they came” (PPEC 5).

2. Integration measures or programmes adopted by the school
In the headmasters’ statements, we note some explicit references to fundamental
measures adopted with the purpose of improving the immigrant student body’s
integration process.
Curricular adaptation process, linguistic immersion
programmes, schooling by educational level, peer supervision and the support of
the orientation team are the most frequent actions taken. Most of the interviewees
mention the existence of a welcoming plan, starting with an evaluation of the
students and an interview with the parents in order to get to know the social and
family situation of the child.
However, there are few mentions of educational actions which would be
exclusively destined for the students with a refugee background. In this case, the
first contact occurs through a non-governmental organisation, with which there is a
direct and constant communication.
“There are welcoming measures common to all immigrant students. It is true
that, in the case of refugees, there were more specific measures, because the
other immigrants come with their families who enrol them, they come midway
through the term or at the beginning of the term. But the refugees come through
an association, an NGO. The first contact is through the NGO. We did talk to
the parents as well, but it was the NGO who explained the circumstances to us”
(PPEC 3).
“Four students coming to our school are refugees. They came through the Red
Cross and are of different nationalities.” (PPEC 4).
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“Even though the aim is to achieve total integration in a normal class, they have
to go out of class for a while … just imagine, Syrian children that don’t
understand Spanish! We are working on a more specific plan [...] There are
coexistence plans. The school is one of the pillars of this integration …” (PPEC
4).
“The measures are different depending on where the students come from. The
students who have language acquisition problems, generally the Moroccans,
follow a programme with the therapeutic pedagogy teacher. They have a
linguistic immersion programme. Moreover, these students are normally
exempt from studying a second foreign language- French in this case- and
during the second foreign language classes, they have a supporting teaching to
help them with the language acquisition. When they arrive, one carries out a
psycho-pedagogical study in order to determine their level of curricular
competence. They work with the therapeutic pedagogy teacher and with
supporting teachers in order to try and reach the level required for each one of
the grades” (ISE 3).
“The moment that they arrive there is a welcoming protocol, we analyse which
documents they bring and do an initial evaluation. For instance, we exempt the
South American students from any Galician language classes for two years.
They still go to Galician language classes but they are exempt from evaluation.
When both languages are unknown to the students, we carry out a time of
linguistic immersion run by Therapeutic Pedagogy. There are two hours
foreseen in the afternoon for the foreign students to learn languages and there
are learning and performance programmes. We have personalised curricular
adaptations and workshops on racism and equality.” (ISE 4).
“They integrate progressively, first into their class group; the tutor who did
animation and socialisation activities in the classroom also gave a little bit of
information about the culture of these children during the first days” (PPEC 5).
“First of all we carry out an interview with the family, based on which we get
to know the academic aspect, we explain to them how the school works, and
then we evaluate the student to ascertain his/her educational level. The new
students are integrated in a class, normally we give each of them two reference
students to orient him/her when he/she needs help or to explain whatever would
be necessary – and then they integrate into the classes quite normally. If any
deficiency is detected, we offer them the various services that we can provide”
(ISE 1).
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“We integrate them in accordance to their age, with the exception of special
cases: for instance we had some Romanian children whom we had to school
below their age, because they came here with no schooling at all. We want them
to integrate with their colleagues and the best integration is always with their
peers; they can have that by doing things in the classroom which are part of the
tutorial action” (PPEC 3).
“The school designed an intervention plan for the immigrant students in which
the welcoming plan was partly contained: how the school was going to tackle
the fact that they came mid-term; we also requested the so-called transitional
classes or linguistic immersion classes. On the website of Xunta de Galicia there
is a document which helps the schools to devise this welcoming plan. A manual
of basic communication between families and schools was also published. A
more specific programme is the Arabic and Moroccan culture programme – a
programme emerging from the cooperation between the Moroccan and Spanish
governments. Morocco provides the teachers and Spain provides the
infrastructure. Here in our school we also have an Arabic language and
Moroccan culture teacher two days a week” (IPS).

3. Socio-educational difficulties or problems of the immigrant or refugee
students
Speaking now about the analysis of the main socio-educational difficulties or
problems faced by the students of foreign origin, all headmasters mention the
curricular discrepancies, the language, the absenteeism and late enrolment in the
academic term. They also indicate different problems according to their nationality.
They mention absenteeism in the case of Romanian students, in the case of the
Syrian or Moroccan students, it is language that makes their integration in the
normal classes difficult. We need to underscore that in the few concrete mentions
of the refugee students it is the language barrier which is indicated as their major
hindrance in this process.
“Not in the case of refugees, but in those of immigrants, we have some families
in which the problem of absenteeism is more prevalent” (PPEC 3).
“Not speaking the language. They had never been schooled. Therefore
schedules, working together with colleagues … it was very complicated. They
barely have any academic knowledge. More specifically, those who have more
absenteeism problems are the Romanian students” (PPEC 3).
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“The educational level is generally lower” (PPEC 1). Late enrolment” (PPEC
1).
“Sad children, sad girls in particular, many of the girls that came from
Venezuela and Brazil are really facing this adaptation problem. We’ve had
several cases of girls that needed psychological assistance because they are truly
out of place. In Vocational training, we don’t see as many problems, but in
Secondary Education, the academic level that they come with is generally rather
low” (ISE 1).
“The biggest difficulty we have is the age at which they arrive. It’s not the same
thing to integrate a student at an early age like ten or four, as integrating
someone at the age of sixteen. It is more complex, for them it is much more
complicated to adapt to the new situation. The existence, or not, of previous
schooling in the places they come from. And then come the difficulties with the
language, learning, school performance, we also have to mention the lack of
motivation as one of the factors affecting their social integration” (ISE 2).
“They come mid-way through the term, which means that they have already lost
months of schooling and we notice that they come with a low level, especially
in the case of South American students, and they don’t match the grade that they
would have to be in according to their age” (PPEC 5).
“One would have to distinguish between the groups of immigrant students.
Something that is generally common is the curricular discrepancy. They come
from different educational systems; in some cases, they come without schooling
or were absent from the educational system for long periods of time. The
students having the biggest curricular discrepancy and the biggest learning
difficulties are those of Moroccan origin. The language difficulty is added to the
fact that many of them had practically never been schooled. The high number
of students with this origin generate a critical mass which allows them to
establish solidarity and group relationships which are very strong. Therefore
their integration with the rest of the students in the school is more complex”
(ISE 3).
“The linguistic barrier is the main thing and then comes the problem of the
religion” (PPEC 2).
“Many of the learning difficulties they have are not so much a consequence of
how well they speak the language, rather it is the background of these families,
who often come from very underprivileged environments” (IPS).
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4. Dimensions or abilities which need to be pointed out
Generally, we found a greater diversity in the dimensions and abilities underscored
by the management in the case of these students. Nonetheless, there is one
coincidence between all the answers: the capacity of learning the host country’s
language. They also mention a more marked empathic capacity which helps to
understand various aspects of the reality the students are living in. In this regard,
they refer to specific cases of students – according to their places of origin – who
distinguish themselves in different areas.
“The Romanians in general distinguish themselves in mathematical reasoning”
(PPEC 3).
“There was one in particular, an Ethiopian, who was very good in physical
education, an excellent runner” (PPEC 1).
“Possibly their capacity of empathising with others, because of their particular
life stories. The local students are already overlooking what the emigration
context is, they already forgot that practically all the families here were
emigrants; it is certain that these children, well, they feel more all these
problems of today’s world and see them differently” (ISE 1).
“The potential they have, given that many of them finish the compulsory
education being fluent in five languages: they speak Spanish, Galician, French,
English and Arabic” (IPS).
“The speed with which they get used to the language, and, for some of them, the
eagerness to get up to speed in the educational system” (PPEC 2).
“The speed with which they learn - because here it is somewhat difficult for
them – and their curiosity for learning” (PPEC 4).
“The female students coming from Latin American countries (Cuba, Argentina,
Chile) are particularly talented in everything having to do with oral and written
expression. They may not speak Galician at all, but really, when it comes to
conceiving a text or arguing on a topic…These students show really exceptional
abilities. To express themselves in public, to speak …” (ISE 3).
“This student body doesn’t pose many problems. They don’t get themselves into
trouble, they minimise possible attitudes of racism or xenophobia” (ISE 4).
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5. Educational experience related to the integration of foreign students
When it comes to examples of educational actions or experiences related to the
integration of the students with immigrant background, many of the interviewed
headmasters do not know them. However, some of them note different initiatives
taken by their school or by the community.
“The community aid scheme of our local government. They carry out support
activities in the afternoon, but this is not only an academic support for the
children, it is also a family intervention” (PPEC 3).
“The work with immigrant families in Galicia and specifically here involved
experiences for a compensatory education. Some material was created for the
welcoming of the Moroccan students, linguistic materials to help them and they
also worked with trade unions…” (ISE 1)
“The Therapeutic Pedagogy teacher works with them on the basis of specific
programs. In addition, in the case of these students the cultural difference is
significant and she works with them in this sense. And also within the different
subjects we teach, in the curricula, we give special attention to the contributions
of different cultures. We have an educational project devised by the school itself
which takes into account this reality” (ISE 3).
“We have been working for years now with European projects having to do with
intercultural relationships and integration: land of welcoming, collaborative
learning... We had some experience with Cape Verdean women: literacy
programmes and, in collaboration with driving schools, programmes to help
them get a driver’s license” (ISE 4).

6. Educational relationship with the family
Regarding the educational relationship of the family with the school and the
teaching staff, the headmasters point out some differences according to nationality.
At the same time, they detect a clear difficulty which conditions the parents’
involvement in the educational process of their schooled children, the language.
The families coming from South America are thus better involved than families of
other origins. They also note that refugee families are more preoccupied with
knowing the progress and the functioning of the educational system. Conversely,
Moroccan families have less involvement with the school and it is hindered by the
language barrier, given that, unlike the case of refugee families, they cannot have
recourse to external professionals who would facilitate communication.
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“In this particular case, the family helps us very much, supports us very much,
they collaborate and help at home and they support us in the steps we take. The
mothers usually come” (PPEC 3).
“The families that come here with primary school children, well, one has to talk
to them a lot, explaining how the children are doing in school, if they adapt well,
linguistically and academically, as well as the social relationships of the child.
As a matter of fact, they mostly come here to talk with the tutor as well as with
the counsellor” (PPEC 1).
“The families coming from South America have a much more favourable
attitude toward the school, they have a great appreciation for the educational
system [...] and get quite involved in the education of their children. In the case
of the Moroccans it’s different, first because of the language … there still are
many mothers who don’t speak Spanish, only Arabic, and then it is the father
who usually comes” (ISE 1).
“The families have very little relationship with the school, this is another
problem. The whole thing about coming here, about contact, is complicated,
sometimes because of the language itself” (ISE 2).
“For the first time we managed that a Moroccan mother be a member of the
School Council. This was achieved after many years of effort, intervention and
collaboration. The most important thing is to explain the intervention to the
families, so that they feel recognised and do not see the school as a hostile place”
(IPS).
“It is a relationship with one difficulty, the language. The children learn quickly,
they complete the grade and one can already see that they understand the
language, but the parents don’t. If you call them for a meeting with the tutor or
for coordination meetings with the Red Cross, they come. We even have a
mother from a refugee family that works in the school canteen” (PPEC 4).
“In the case of students coming from Spanish-speaking American countries,
they do not differ from the local students, absolutely not. In the case of those
who come from Brazil via Portugal, sometimes there are more communication
problems [...]. The ones with which the situation is most complicated are the
Moroccan students. In this case we are facing two kinds of problems: the
linguistic barrier [...] and a cultural problem. To get a mother of a Moroccan
student to come to the school is something very complex. Their own
perspective, the conception they have of what the educational system is, is
different, because I find that, for them, some work-related objectives are more
important than completing the educational cycle” (ISE 3).
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“In the case of families coming from Europe, there is no difference from the
families from here [...] the relationships are relaxed, there is involvement. I
believe that, above all, the difference in their case is that they see themselves
capable of doing something in collaboration with the school, whereas as in the
case of Cape Verdean families, it seems to me that the parents do not feel
capable” (ISE 4).
“In the first days, the tutors talk to the families, get information, above all on
the family’s situation, on why they came to the area or to the school, on whether
they have economic or other types of problems” (PPEC 5).

7. Coexistence in the school
The headmasters gave a direct insight into the coexistence within the school, in
order to underscore the actions which contribute to its improvement or to indicate
the obstacles and difficulties they identified. Closely observing the educational
reality, from their remarks, one can perceive a positive attitude towards the
coexistence among the students. They agree that no problems are detected during
classes and moreover, the coexistence of local and foreign students helps overcome
prejudice and stereotypes and is enriching in matters of acquisition of knowledge,
abilities and attitudes.
“From my point of view, everything that has to do with a diverse student body
is positive” (ISE 1).
“We haven’t had any problems. There have been no disciplinary problems.
Neither have we detected any problems with racism or xenophobia. But it has
to be said that they have come only very recently and in drips and drabs” (ISE
2).
“I always have a positive appreciation for multiculturalism, for us it is a
richness, besides being a sign of identity for our school. It is a wonderful way
of developing civic competence, to develop much more open minds. We are
training global citizens, preparing them for an increasingly global world” (IPS).
“We shouldn’t have any doubt as to the fact that the school is one of the pillars
of integration – for immigrants, for refugees and for any type of situations. I
haven’t read it, I haven’t studied it, I am living it” (PPEC 4).
“It enriches the school, because it gives a more global perspective of what a
plural society is. It does not generate any particular coexistence problems. As
the person in charge of the school, I am worried by the fact that the Moroccan
students tend to create relationships more amongst themselves than with the
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other students. But it is a worry that has to do with their integration in the
community, not with any conduct or disciplinary problems” (ISE 3).

8. The training of the school’s teaching staff in intercultural matters
The quality of every training project depends on the evaluation thereof and on its
being perceived as necessary by the education professionals for the educational
services they provide to the students of foreign origin. In this regard, the responses
reveal divergent opinions.
On the one hand, those interviewed note the necessity of training, mostly in
initiatives of linguistic immersion, while at the same time perceiving a major
awareness for this matter. The presence of immigrant students has both facilitated
a direct contact with different socio-cultural entities and made them more aware of
the resources found in the community. On the other hand, they think that training is
the individual task of each teacher and that, for the moment, it does not represent
an imperious task in their educational reality.
“From the concern we have for them and from the contact that the tutors had
with the ‘Provivienda’ Association” (PPEC 3).
“Nobody here, as far as I know, has had any specific training for serving foreign
students (PPEC 2).
“We have a working group in the school with the aim of taking the linguistic
project forward. We have indeed started to reflect on the topic of the mother
tongues” (ISE 1).
“I think it would be good to have experts for a language acquisition programme”
(ISE 2).
“We now see that the teaching staff is more aware of the fact that this is a joint
effort” (IPS).
“You go to various pages to look up information on the culture, on the religion,
on everything, to know a little bit, it guides you …” (PPEC 2).
“This school has been doing teacher training for many years now and we worked
on integration. As a result, today we have a teaching body which I consider
perfectly capable of dealing with this and the fact that we have a Moroccan
community is lived with utmost normality (ISE 3).
“We had some training courses in the past, and now we approach it differently,
we work with new technologies, with, well, gamification, collaborative
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learning, one gets the impression that this is not the most urgent topic and I don’t
know if this is good or bad” (ISE 4).
“I think this is one of the most important hindrances; it’s difficult for us teachers
here to get some formation because with three or four different nationalities, it
is very complicated to get some training in a short period of time. This is a point
where we probably need interpreters of different languages” (PPEC 5).

9. Collaboration of professionals from outside the school
Taking into account all of the above, we deemed it important to identify the
collaboration – in the field of education – of organisations or professionals external
to the school, coming from the community in which the school is located. In this
context, the headmasters point to the Social Services of the relevant local
government or of the Galician Health Service (SERGAS), as well as the nongovernmental organisation Red Cross and their workers and volunteers as their
point of encounter and collaboration with their closest environment. In particular,
they refer to the educational reinforcement programme for minors with a low socioeconomic and educational level run by this organisation and which includes a
family intervention in conjunction with the Family Education Programme carried
out by Social Services.
They specifically indicate the “Provivienda” Association and the Red Cross as their
connectors with the refugee families who have children enrolled in the schools. The
professionals belonging to these organisations coordinate the educational process,
hold follow-up meetings with the tutors and facilitate, through interpreters, the
communication between the managerial and counselling teams and the families.
“We also have a programme inside the school carried out by the Red Cross, they
offer academic support, as well as integral support to the families. [...] In
cooperation with Provivienda we work with both children and parents. We have
always tried to coordinate our activities so that it works out well in the end”
(PPEC 3).
“Social services and then teaching staff for reinforcement, orientation and
support (PROA) as well as teachers of mathematical competence come to the
school in the afternoons offering counselling. This is not done specifically for
immigrant students, but it is true that most of the students participating in these
programmes are immigrants” (ISE 1).
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“There is an agreement with the Red Cross based on which volunteers come on
several days. They select students, in order to help children with any kind of
problems” (ISE 2).
“For example, with the Red Cross and the Deaf People’s Federation. Whenever
we can, we collaborate with socio-cultural centres… but we do this with all the
students, not only with the foreigners. We also have an education reinforcement
programme, called PROA, in which all the students participate” (PPEC 2).
“The Red Cross’ own technical personnel with the refugee students. They are
always in contact with us, to coordinate us” (PPEC 4).
“The Red Cross, for example. The Moroccan group in particular who have many
economic problems, receive help from the educational administration, the
Regional Ministry of Education, the Social Services of the local government,
the school’s Parents’ Association and the Red Cross collaborates with them”
(ISE 3).

In order to achieve an effective integration of refugee families and their children, it
is necessary to develop an Intercultural Social Project which would involve the joint
cooperation of schools, families and the community (social organisations, local
governments etc.).
Schools have a key role to play in this process; it is therefore necessary for
education professionals to receive the adequate formation and to coordinate with
other professionals in order to converge on a common goal.
III.4.2. INTERVIEWS WITH THE HEADMASTERS (GREECE)
Nationalities of Refugee students in
each school (some principals also
referred to nationalities of migrant
children)
Syria, Afghanistan, Pakistan,
Bangladesh, Burundi, Guinea, Egypt,
India

Total
Number of
students

Number of Refugee
Students Only

350

220

132

16

Pakistan, Iraq, Iran, Morocco

SP3 (primary school)

147

83

Syria, Afghanistan and others (not
mentioned)

SP4 (vocational high
school)

412

178 (number
includes migrant
children as well)

School Code and
Type of School
SP1 (evening
vocational high
school)
SP2 (vocational high
school)

Guinea, Iraq, Iran, Kudristan,
Pakistan, Afghanistan, Syria
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SP5 (primary school)
SP6 (primary school)

244
250

25
50

SP7 (early childhood
education)

49

20

112

21

Syria, Afghanistan, Iraq
Syria, Afghanistan, Iraq, Africa
Syria, Iran, Iraq, Afghanistan,
Morocco, Eritrea, Bangladesh,
Indonesia, Philippines
Afghanistan, Iran, Iraq

45

5

Afghanistan, Iraq, Syria

240

20

Iraq, Afghanistan, Syria

SP8 (primary school)
SP9 (early childhood
education)
SP10 (compulsory
secondary education)

Theme

Code

Educational
Challenges/Background
of the refugee students

Lower educational level

Number of
Principals that
mentioned it
6

Never been to school before

6

Barriers in Communication

5

NGOs as mediators

7

Parental Involvement

4

School as a Facilitator

4

School abandonment
Changing schools

8
2

Poor attendance

3

Refugee Families

School Attendance

Inadequate communication between NGOs and
schools
Good relationship with classmates
Distance among groups of students
Conflicts between refugees
Inter-group and innergroup Relationships

The Multicultural “identity” of the school

3
10
2
2
4

Parents’ Initiatives for intercultural support

8

Good relationship with teachers
Differences between teachers’ point of views
Greek parents: views towards integration of
refugees in school

10
2
4
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Institutional Challenges:
Difficulties in evaluation, identification and
verification of educational background
Lack of resources
Challenges – Integration
Barriers

Integration Programmes

Integration Progress:
Successful Outcomes
External Support
Suggestions for
Improvement

9
4
5

Training teachers: No training provided/Seminars
out of own initiative

9/7

Unfamiliar with the “school culture”/ Respect for
the school as an institution and for education as a
value

3/3

Emotional challenges: Insecurity/Adjustment

2

Psychosocial challenges: sociocultural identity,
formation of self, acculturation

1

Reception Classes
Two types of classes
Other integration activities

8
4
5

Extra classes through NGOs

2

Academic Performance

6

Integration “success stories”

9

Cooperation with NGOs

9

Inadequate support from the Greek state
Lack of Institutional support/resources
Specially trained teachers

3
10
4

Use of English

2

1. Educational Challenges/Background of the refugee students
1.1. Lower educational level/ 1.2. Never been to school before
A number of principals mentioned that the majority of refugee students that come
to school in Greece, have either never been to school before or have been to school
for a short period of time. As a result, their educational level and background is
lower than that of their fellow classmates in Greece.
“…some of them haven’t even gone to school, they don’t even know what a
school is” principal of vocational high school
“most of those children have never been to school, something which is almost
unbelievable…” principal of primary school
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2. Refugee Families
2.1. Barriers in Communication
Nearly all principals mentioned that communication with refugee families is very
difficult due to the language barrier, i.e. the fact that refugee parents/families don’t
speak Greek or English in many cases. For this reason, principals and teachers are
not able to contact them directly.
“…at the beginning, I will talk about the beginning, it is communicating through
language, where we have some difficulties with parents. I mean even now there
are some parents that only speak Arabic, and unfortunately we don’t speak
Arabic and the interpreters cannot be here all the time…” principal of early
childhood education school
“We cannot know each child’s true personal story because we have difficulties
communicating with the parents as well in order to obtain some additional
information or to understand how recent or traumatic this transition was for
them” principal of kindergarten

2.2. NGOs as mediators
That is why the NGOs act as mediators between families and schools in order to
facilitate the communication between the two. NGOs can either translate over the
phone or provide interpreters and visit the school together with the families. The
NGOs help with other things as well, such as providing school materials that parents
may not be able to buy for their children.
“Until now, I haven’t felt any negativity from parents and that’s why I always
try to communicate through the NGO with an interpreter so that they come here.
But I have seen that all the children that I have are from families, who are
interested in their children’s education even for the girls. And I like that a lot.”
Principal of secondary education school

2.3. Parental Involvement
The younger the children are, the more involved the parents seem to be in the school
and the more contact they have with the school. In younger ages, parents are more
likely to visit the schools because they are also usually the ones, who bring them to
school in the morning and take them from school in the afternoon. In older ages,

149

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

some principals mentioned that some of the parents only came to school when their
child had to enrol and haven’t come since.
“yes they are cooperative and especially for refugees, we have a programme
with interpreters from Metadrasi (NGO) every 15 days so we are able to inform
them and they come and we discuss any topics that they want” principal of
primary school

2.4. School as a Facilitator
Some of the principals talked about the importance of the schools providing the
help and tools to the refugee families in order to assist them in being more involved
in their children’s school life. Such help may be in the form of providing interpreters
or even more practical issues such as giving them a ride to the school. Such
statements show that principals feel that the school is responsible for taking
initiatives in order to facilitate the integration of refugees.
“the families don’t come because they don’t have the culture of coming but they
try when we add them in the game, they respond…in order for them to come
though, usually they are brought by the coordinator with the car. If there is no
personal initiative and flexibility, which we have, nothing can happen” principal
of primary school

3. School attendance
3.1. School abandonment/ 3.2. Changing schools/ 3.3. Poor attendance
Most of the principals mentioned that school abandonment is a very common issue.
Specifically, they mentioned that unfortunately it is common for refugee students
to enroll in school and then stop coming to school. In some cases the reason for this
is that they leave the country with their families. In other cases, this could be related
to low motivation levels as some of the refugee students together with their families
feel that Greece is a transit country until they reach another destination (e.g. central
Europe) and have not realized that there is a high probability of them staying in
Greece. Therefore, some of these students don’t feel the need to invest in learning
Greek. In fewer cases, students stop coming to school because they change schools
due to their housing location being changed. One principal of an evening vocational
high school mentioned that it is common for students to enroll in school in order
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for them to obtain a document that shows that they are enrolled and then they stop
coming to school. The reason for this is that the possession of such a document
certifies that they are enrolled in a system within the Greek society and that can be
very helpful for them as it can be used when they come in contact with services,
such as asylum services. Another issue that was discussed was the fact that in some
cases (especially in high schools) although students don’t entirely stop coming to
school their attendance is poor. This can be related to low levels of motivation, as
some of the principals mentioned that due to the language barrier, some of these
children lose their motivation to continue coming to class, since they cannot
understand what is being taught in class. In summary, the main reasons for school
abandonment and/ or poor attendance are: a) the instability of these families’ living
conditions, b) short-term gains (e.g. acquiring the document), c) loss of motivation.
“but we do have this phenomenon that they come and then they disappear… but
the percentage of school abandonment is higher than the percentage that you
find in normal student populations” principal of evening vocational high school
“yes it is common, there are 2 main cases: one is that they leave for abroad,
illegally obviously, I don’t think they leave legally and they don’t inform
anyone, one day they just stop coming and there are other cases that’s why I
was confused with the number, that change schools internally, i.e. they have
found a house nearby so they enroll here but afterwards they find another house
in X or through these programmes that are funded, this is probably the case
because I see that they usually change municipality” principal of primary school
“because they are also not consistent with their arrival and departure from class.
They haven’t realized that there is a big chance that they might stay in Greece
and therefore they need to make the effort to learn a vocation and this is
something that we offer here.” Principal of vocational high school

3.4. Inadequate Communication between NGOs and schools
Regarding the issue of school abandonment and change of school, some of the
principals discussed the fact that NGOs do not inform the school on time about such
incidents. As a result, a student, who is no longer attending classes due to having
left the country or having changed schools, may still remain enrolled in the previous
school’s system. Moreover, in the case of school change, a student may be enrolled
in more than one school systems at the same time. Some of the principals mentioned
that in such cases, in order for the school to obtain information about the child that

151

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

stopped coming to school, it is the school that needs to make the effort and initiate
the communication with the NGOs.
“The NGOs don’t inform us. For example a child left from Greece, doesn’t the
school need to be informed? They don’t inform us. If we don’t show interest, if
we don’t call them, if we don’t pressure them, the NGOs don’t inform the
schools. It’s not simply that you take a child, you enroll it in a school and then
what? I cannot address, no principal can address the parents because there is not
a common language of communication.” Principal of secondary education
school

4. Inter-group and inner-group Relationships
4.1. Good relationships with classmates/ 4.2.Distance among groups of students /
4.3.Conflicts between refugees/ 4.4.The Multicultural “identity” of the schools/
4.5.Parents’ Initiatives for Intercultural support
All of the principals in all types of schools mentioned that they haven’t encountered
any problems between refugee students and other students. They mentioned that
they have good relationships and that they don’t come across any issues of racial
discrimination on behalf of the local students. One of the principals mentioned that
if issues arise they don’t differ from arguments that would normally take place in
any school. Two principals described incidents, where difficulties arose due to
cultural differences between children, which were resolved after discussions. Some
of the principals mentioned that students were informed and discussions took place
prior to the arrival of refugees and that they believe that this helped them to embrace
refugee students. Two principals mentioned that although the relationships are
good, they seldom see strong friendships between refugees and Greek students usually their relationships are reserved. In addition, two principals stated that they
have observed some conflicts between refugees from different nationalities, which
are resolved within the school. A number of these schools are quite multicultural,
i.e. their students are of numerous nationalities, including Greek, refugees and
migrants. In these cases, principals stated that the multicultural environment helps
children familiarize with different nationalities from a very early age and eliminates
the likelihood of conflicts between children. All in all, it was often mentioned that
the schools have a positive attitude towards refugee students, whom they welcome
and try to help them integrate into the education system.
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“no problem, either way the area is such that there is a multicultural population
since kindergarten, the children are familiar with this. This is a school that has
all the nationalities…We have many children. 80% of the children are from
other countries. They are used to it” principal of secondary education school
“they are smooth, look because our population is also like that, we aren’t a
school that is clearly Greek” principal of primary school
“most of them are reserved, there are a few friendships and some are neutral but
we don’t have any problems” principal of evening vocational high school
“generally the relationships are good…I mean there aren’t any situations of
racist discrimination, there is nothing like that neither from the parents or from
the children. The arguments that we mention have nothing to do with the
ethnicity, where you are from etc. but it’s usual things that happen in a school
and we don’t have bullying. There are certain incidents like we had in school,
the normal things. I mean anything like that, if we understand that something
like that is about to happen it immediately stops, there is no way that it will
happen” principal of primary school
“between them they help each other, you can see that they bring things from
their home to give them to the children, clothes, whatever you can imagine,
food, even the tickets this year there were parents that paid so that all the
children could watch the theatre plays. Very good and we were fortunately able
to do all our visits. It was very good” principal of early childhood education
school
“it’s mainly with other children, ok not everyone is compatible with everyone,
but let’s say they aren’t with the good native Greek speakers, they aren’t very
close, to hang out, they aren’t with the Greek children, who those are the ones
who mainly have a good grasp of the Greek language” principal of early
childhood education school
“for example, last year I had a situation with one girl, they removed her hijab
and I asked the girl, who removed the hijab and the other girl to meet me. For
my good luck the other girl was wearing a cross. And I asked her if she would
have wanted someone to remove her cross? And she said no. And why did you
remove the hijab? And that’s where the conversation stopped because the child
had not realized, the children don’t understand, you need to explain some things
to them in order to respect something they need to understand what it represents.
After that I didn’t have any other problems” principal of compulsory secondary
education school
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“but the biggest problem is between them. For example, you may see Syrians
with Syrians, Afghans with Afghans or even Syrians with Afghans I mean the
problem is mainly between them and less with the other children, who have
started from kindergarten” principal of primary school

4.6. Good relationships with teachers/ 4.7. Differences between teachers’ point of
views
Similarly, all principals mentioned that refugee students form very good
relationships with their teachers and that most of the teachers have a positive and
welcoming attitude towards refugees. Two principals mentioned that although all
teachers have good relationships with refugees, they sometimes have different point
of views. This is mainly in terms of how the arrival of refugees in school alters the
way that they are used to perceiving the way that a school works, i.e. they may be
used to teaching in a certain way and now they have to also adjust to this change by
altering their way of teaching.
“the professors, we are a friendly school towards this population, we are tolerant
but as you can understand not all people are the same so not all of us have the
same point of view. Not that there is anyone, who sees them in a hostile way
but we simply don’t have the same point of view. This also needs some training
for the professors because this is a new reality. When we say “school”, we
imagine a school, where you enter to give a lesson, to tell the pupils a few things,
a few, in this situation though things are different. If you enter a classroom,
where half the class doesn’t understand half of the words you say, think of that,
you enter and half of the words you say are not understood or you have to say
each word really slowly in order for the other person to understand it so the way
that one has to teach changes, the way that one approaches the classroom
changes so you also need a period of time to integrate this change. It’s a big
change” principal of evening vocational high school
“they are very good, the people in this school have been here for many years,
there is a culture of cooperation and a culture of handling the things in a
democratic way from the side of the teachers. They are people that have chosen
to be in this school” principal of primary school

4.8. Greek parents: views towards integration of refugees in school
Two of the principals mentioned that they never encountered any problems with
Greek parents regarding the issue of refugee students in their school. One principal
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mentioned that some of the Greek parents have been very supportive and have even
helped refugee families by providing them with clothes, school materials and
paying for school visits for their children. On the other hand, two different
principals mentioned that at the beginning they received some concerns from Greek
parents, which disappeared after some time. The remaining principals did not
mention any issues regarding Greek parents.
“this school because of the reception classes as I told you, had an openness from
the part of colleagues and from the majority of the parents, from the parents’
association, which supported to a great extent the functioning of the reception
classes” principal of primary school
“R: and their relationship with Greek parents?
SP3: there aren’t any problems” principal of primary school
“now as far as relationships are concerned, with the parents they are very good,
in harmony, we don’t face any real problems, the only thing is that sometimes
it may happen that a Greek parent, we had a specific man this year, who kept
asking us last year: how many children are Greek? What is the ratio of Greek
and refugee children? And we could see that he was skeptical. This year, he
hasn’t said anything whatsoever, he saw that the whole programme is not
affected, we keep going as we normally would both with the refugee children
and with the Greek ones” principal of early childhood education school

5. Challenges – Integration Barriers
5.1. Language Barrier
Almost all of the principals mentioned that the biggest difficulty that refugee
students face when they come to school in Greece is the fact that they don’t speak
any Greek. They are therefore in a new environment, where they don’t understand
the language and this can be very difficult for them and frightening.
“language, the fact that at the beginning they feel embarrassed because
they are in an environment with an unknown language” primary school
principal
“When the children come, most of them don’t speak any Greek, not even
Greek of the first level of communication they haven’t even conquered
that” principal of primary school
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“For us, the fact that children come and the first thing you see is zero
possession of the Greek language, because all the children that come are
new, I wouldn’t say that it differentiates them, apart from the emotional
situation…” principal of early education school
5.2. Institutional Challenges
5.2.a. Difficulties in evaluation, identification and verification of educational
background
Another issue that seems to be of importance is that of the school’s inability to
evaluate the children’s previously acquired academic skills and knowledge. The
schools are not able to verify the number of years for which someone has attended
school, as in many cases there aren’t any documents that can act as proof of school
attendance. In addition, the schools have difficulties evaluating the children’s
academic abilities due to the language barrier that exists. As one of the principals
mentioned, math is the only acquired knowledge that can at least to some extent be
evaluated. Therefore, principals are obliged to accept the information given to them
through the NGOs that supervise the students. However, it was also mentioned that
out of those students, who have reported that they had gone to school in their
country, in many cases this information was not true. Therefore, there is an issue of
an inadequate system of evaluation and identification of refugee children’s
academic skills. Similarly, an additional difficulty that arises from this issue is
allocating refugee students to the right school year/level. Often the child’s age does
not match their educational level and therefore a child may not be ready to attend
the classes that are normally attended by children of his/her age. One of the
principals mentioned that in such cases, the law allows the schools to show some
flexibility regarding school year allocation if the parents’ and the teachers’ consent
is given.
“In order for them to enroll in the vocational high school, they need to have
gone to school for at least 9 years in their country. But their information is not
true. For example there may be someone, who has never been to school but
because he is 17-18 years old and he can’t enroll in compulsory secondary
education or he doesn’t want to go to an evening compulsory secondary school
because he is afraid of going out at night, he falsely states that he has gone to
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school for nine years and he enrolls in the vocational high school” principal of
vocational high school.
“even when they have gone to school, the acquired knowledge that someone
can to some extent check in the Greek system is math, because what else can
you check? And it is not in line with their age and the education level they
should have” principal of primary school
“these students, first of all, you don’t know where to put them, because you
have a child that was born in 2007, where will you put him/her? The law gives
you the opportunity to be a bit flexible, for example if he is supposed to go in
5th grade, you can put him in 4th grade if the parents and the teachers’ association
also agree and we do that” principal of primary school.

5.2.b. Lack of resources
Some of the principals mentioned that they don’t have interpreters in the school.
Instead they may ask for help from teachers or other students that may speak more
than one language. In some schools, NGOs help by providing interpreters. Another
school mentioned the fact that there is a lack of materials as refugee families are
not able to buy school materials for their children. However, in these cases NGOs
and other organizations, as well as Greek families have helped by providing the
required materials.
“no we don’t have an interpreter, if the teacher speaks English, we may use
English or if there is a student that happens to also speak Greek and we use him
as an interpreter” principal of primary school
“I can also tell you another difficulty that we face apart from the language, is
the materials, that’s where we have a problem and we can’t pressure the refugee
parents to buy things, basically we received help from the Red Cross that
brought us some things and from the funding that we have from the school, with
which we do whatever we can and from parents” principal of early childhood
education school

5.2.c. Training teachers: No training provided/Seminars out of own initiative
Nearly all of the principals (9/10) talked about the fact that no official training has
been provided to the schools and the teachers focusing on facilitating the integration
of refugee children in schools. One of the principals mentioned that she and another
colleague had undertaken a training course many years ago. Therefore, the
provision of training for teachers is of great need and importance. The majority of
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the principals mentioned that although there is no official and mandatory training,
some seminars are starting to take place. However, participation in these seminars
is out of the school’s own initiative or in some cases may happen privately out of a
teacher’s own interest or initiative. Additionally, one principal mentioned that
meetings between principals had been organized in order to discuss the topic of
integration of refugees in schools. Other principals mentioned that they exchange
information regarding this topic internally between all staff members.
“no, no, no, they didn’t – recently there was a seminar that we had, in the one
that I at least attended, which was Greek language as a foreign language, let’s
say that that was a training” principal of primary school
“the teachers started to inform us and train us this year. Whatever we do on our
own, the sensitization, it’s difficult to sensitize teachers because we are at an
age, where we cannot change easily. But the continuous education of teachers
is very important, very. This year that I did the intercultural education in the
university, I saw what good it did to me, how differently I see some things and
I am X years old. The ministry of education needs to, I have two objections: the
first one is this: firstly we should be educated and then the children should be
integrated in the educational system. We do everything the other way round”
principal of secondary education school
“no nothing like that happened, no, now there are some seminars for the
reception classes” principal of primary school

5.3.a. Unfamiliar with the “school culture”
Some of the principals mentioned that as many of these children have never been
to school before or have been to school for a very short period of time, they may
not be familiar with how a school regulates, what the school’s rules are, what is
proper behaviour in the school and what they should expect from a school. Some
principals also mentioned the fact that some refugee children that had attended
school in their country, were used to a different education system and different types
of behaviours from their teachers that they do not encounter in the Greek education
system. Therefore, it may be that these children are unfamiliar with the way in
which the Greek education system works.
“what we call a school organization, an institution, it has rules that need to be
followed, they have great difficulties adjusting to this, for example the
timetable, the behaviour with their classmates, their behaviour in recess, there
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are children that have never even been to school so you see a child that is “wild”,
we have some situations like that and all the things that they carry with them,
because of their lack of knowledge due to their previous circumstances, we have
a lot of behaviours, which I think is natural but the other children cannot
understand it” principal of primary school
“also the issue of lack of school culture because they are children of war and
every time we need to have this as a first level of approach.” principal of primary
school
“the older ones that have gone to school, for example they expect the teacher to
hit them and they have told me that this used to happen, they are taken by
surprise when they see a different kind of educational method, where they try
not to fight and this takes some time…” principal of primary school

5.3.b. Respect for the school as an institution and Education as a value
Regardless of such differences in “school culture”, some of the principals observed
the fact that some refugee students and their families show great respect towards
the school. They mentioned that it is part of their culture to respect school and they
consider it as being something sacred.
“first of all, they respect the school environment very much, they won’t do
things that the other students don’t do, they follow the rules, this is very
important. They don’t behave provocatively…” principal of vocational high
school
“depending on their country of origin, not all of them, but depending on the
country, they consider school as being something big with respect. That is how
some of them view school. Like the way that the Greeks viewed school I the
decade after the war in the 70s with respect, by believing that something
important is happening her and you can feel this respect” principal of evening
vocational high school

5.4. Emotional challenges: Insecurity/Adjustment
A few of the principals mentioned that another difficulty that they observe in
refugee children is the fact that at the beginning they feel emotionally insecure and
vulnerable and that they need some time to adjust to their new environment and
gain trust in the school.
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“first of all it is a big emotional insecurity…the fact is that they feel insecure,
fearful maybe a fear of abandonment, i.e. where are you leaving me now? If the
family has not correctly explained the new conditions, we don’t know some of
these children, because they are young, what experience of school they have
and if they had some, so where is my parent suddenly leaving me? What is this
now? This is the main difficulty at the beginning. I believe that this is the most
important aspect with the children in order to have progress later on at an
educational level that they need to feel emotionally safe” principal of early
childhood education school

5.5. Psychosocial challenges: sociocultural identity, formation of self, acculturation
One of the principals mentioned that another difficulty refugee children face is that
they feel confused with regards to their cultural identity. Specifically, they need to
be integrated in a new and different culture without forgetting their own cultural
identity.
“you have children that change environment, you have children that don’t yet
know their own cultural identity, they are confused, so you start from there and
ask how are they going to accept another cultural identity? The identity doesn’t
change but you simply learn the other culture and include it in your life. For me
the base is that the child needs to have a clear personal cultural identity. These
children are very young, they don’t have it yet. This is the first thing” principal
of secondary education school

6. Integration Programmes
6.1. Reception Classes/6.2. Two types of classes
All of the schools (apart from the 2 early education schools) operate reception
classes. These classes take place every morning for 2-3 hours and are focused on
teaching Greek to the refugee students. After the reception classes, most principals
mentioned that the refugee students are then distributed in the other classrooms that
follow the main timetable together with Greek students and migrant students (if
applicable) in order for them to mingle with other nationalities and be integrated in
the school system.
“Since last year, the programme called reception classes began. Last year we
had 3 reception classes and this year we have 7. So what are these classes? So
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the Ministry sends us Greek language professors and we do Greek language
classes 15 hours per week. 3 hours per day, 15 per week. And we follow this
programme.” Principal of evening vocational high school
“yes based on the legislation, they have three hours of language classes every
day and after that they attend other classes, classes that have been determined
by the teacher’s association.” Principal of secondary education school
“they do both (classes), usually the tactic is that they leave the first 2 hours or
whenever they have language class because either way it doesn’t have that much
meaning, especially the first year, they do the ZEP (reception classes) and the
rest of the classes, gym, computers, other languages, not to miss those. They
mainly miss the language class but this is not absolute, it’s a programme that
needs to fit 12 classrooms, we try to take them out of the language classes
mainly, whenever they happen in each class.” Principal of primary school

6.3. Other integration activities/Extra classes through NGOs
As early childhood education schools (kindergartens) don’t have separate courses,
they don’t have reception classes but instead they use different activities in order to
facilitate the integration of these children, e.g. through story-telling, songs, visual
materials, focusing on specific themes each week etc. Similarly, some of the other
schools that offer reception classes may also include other integration activities,
such as visits to museums, projects in different languages, bonding through creative
activities etc. One of the principals mentioned that NGOs offer additional class in
the afternoons that are targeted to both students and parents. Another principal
mentioned that school psychologists offer skills-training courses for their students.
“so either way there is an adaptation, a differentiation of the materials and the
methods and we have a lot of visual materials, which serves both purposes,
that’s what I would say is the biggest differentiation… also when working on
the main subjects that we have, our thematics etc. our subjects are enriched with
visual materials so that it can be comprehended by these children in order for
them to understand what we are talking about. I wouldn’t say of course that the
children are able to fully understand the sum of the things that the other children,
especially those that are native Greek speakers and born in Greece can
understand but nevertheless they can grasp the concept.” principal of early
childhood education school
“Now with regards to the programme we have specific ones: we start with
getting to know-you games through these games we use images with a word so
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we help the children to develop linguistically, those that don’t know the
language because at the beginning of the year they come and some of them don’t
understand the language. In this case what do we do? We implement the
imitation of role models, children, who speak both Greek and Arabic because
there are such children act as interpreters, we teach songs, which is a very good
way of learning a foreign language, story-telling with lots of activities, so
through small projects every week we focus on a theme in depth and this allows
us to work on all areas of the regions.” principal of early childhood education
school
“we have used two programmes as “Umbrella programmes” in relation to
ancient Greece and mythology, children like it very much, they learn humanistic
values like peace, friendship all of the things that we aim for so that one
approaches the other in order to get to know each other, to have good relations”
principal of early childhood education school
“recently Elyx (NGO) operates here, they have 5 classrooms in the afternoon
on the second floor...
R: is this for the parents?
SP6: it is directed to parents as well, there are classes for adults
R: and they do language classes?
SP6: language, computers they have a good programme that’s why I allow it to
continue.
R: this is additional to the extra classes that you offer?
SP6: yes, this is in the afternoon 5-8, it’s a different one
R: and any student that wants can join?
SP6: yes of course and lots of children go in the afternoon” principal of primary
school

7. Integration progress – Successful Outcomes
7.1. Academic Performance
The majority of the principals mentioned that they observe progress in the
children’s academic performance through time. This is especially the case, when
the children feel that the school shows interest in them. When asked about specific
skills and interests, principals were more likely to mention that refugee children do
well in math and art, something that is understandable, as language is less of a
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barrier in these classes. Only one principal mentioned that he doesn’t observe
refugee students doing well in a specific course/skill.
“yes they have told me that at least one student is excellent in math, that’s what
the mathematician told me, he is very good she told me, which means that he
must have had some education before coming here…” principal of vocational
high school

7.2. Integration “success stories”
Almost all principals provided an example of a successful integration.
“an example of successful integration, we have a girl, who is in the 6th grade
this year, we put her in the 5th grade because it matched her age, she should have
been in 6th grade, but we don’t do that it doesn’t make any sense for a child to
come, to stay a few months in the Greek primary school and to then send her to
secondary school, where it will be chaotic. She will be absorbed and lost. Here
the climate is more like a family, things are more measurable, so we have a girl
that we put in the 5th grade, the classroom accepted her and her teacher helped
her a lot. And this year she is in 6th grade and you can see that this child is,
regardless of the fact that she is an introvert, who is not greatly social, you can
see that she is following what is happening in the school” principal of primary
school
“yes, we have a student, who graduated last year, his integration went very well
and he was in a relationship with a Greek girl” principal of evening vocational
high school

8. External Support
8.1. Cooperation with NGOs
Almost all of the principals mentioned that they collaborate with external
organizations, such as NGOs or education supervisors in order to address any needs
these children may have, e.g. health issues, attendance, communication with the
families, provision of materials etc.
“we collaborate with organizations like Praxis, Red Cross, 18ano” principal of
kindergarten
“we have very good collaboration with the coordinator of education because
they are responsible, they live in an organized organization so whatever is
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needed we are able to have a direct communication. Now in the last month and
a half we have established having a communication-notebook, so it is even
easier this way to communicate” principal of primary school
“SP10: I call the NGOs, I tell them what health issue I have identified and I tell
them to take the children to the doctor because I cannot communicate with the
parents, they don’t speak Greek.
R: So everything happens through the NGOs
SP10: yes the good thing is that this year I cooperate with social workers, who
are all really good, the ones that are responsible for the children and they are
very cooperative” principal of secondary education school

8.2. Inadequate support from the Greek state
Some of the principals feel that although there are laws and regulations in place
regarding the integration of refugees in schools, there is no systematic support
tailored to these children’s specific conditions. Many of the integration activities
that take place are a result of the school’s own initiative.
“the Greek state never formed the appropriate conditions in order for
these people to be integrated in schools. Whatever happens, happens
from the inside, happens from the side of teachers, something similar that
had happened during the 90s when children from Albania had to be
integrated and this was done by the teachers without any training without
anything” principal of primary school
8.3. Lack of Institutional support/resources
In summary, based on some of the themes that have emerged above, most of the
principals mentioned that there is a lack of institutional support that can mainly be
observed in the following areas: specially trained teachers for the reception classes,
training for all the teachers, who have contact with refugee students in order to help
them facilitate the integration process, provision of interpreters and school materials
and an establishment of an official system that will help schools evaluate, identify
and verify refugee children’s previous academic skills and knowledge, which will
also help them to accurately allocate students in the most appropriate school level.
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9. Suggestions for improvement
9.1. Specially trained teachers
Nearly half of the principals stated that it would be very helpful to have teachers
that are specifically trained to teach in the reception classes, i.e. teachers that are
trained in intercultural mediation as well as trained to teach Greek as a second
language and who are also able to communicate with the children in another
language, such as Arabic.
“Reception classes, they started and the teacher didn’t have a common
language of communication with the children, these teachers should have
been bilingual” principal of secondary education school
“What I wanted to say is that this education for refugees could have been
much more productive if the reception classes were undertaken by people
who had the experience...Also there is the issue of teachers, who have
been trained to teach Greek as a second language, which should have
been something to be taken advantage of. Right now, the people, the
colleagues that work in the reception classes are most of the time young
people, who don’t have any experience, I mean it might be their first year
of working, so you can see that they enter a situation where they
freeze…” principal of primary school
9.2. Use of English
A few of the principals mentioned that school should take advantage of the fact that
some of these children already speak English and should alter their focus on
teaching them English because they believe that this would be very valuable for
them.
“…one very specific thing is the relationship between the children and English.
Because English needs to be a main vehicle for communication” Principal of
primary school

III.4.3. INTERVIEWS WITH THE HEADMASTERS (PORTUGAL)
Refugee, foreign and immigrant students are enrolled in public and private schools
in the North of Portugal. The public schools normally form and integrate into
groupings of schools per geographical region or per educational project, and thus,
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collaborate together for a coherent curriculum and effective education. This study
reached out to two public school groupings, which include more than 15 public
schools, in addition to one private international school in Braga. The table below
depicts the main characteristics of students and schools under investigation. We,
subsequently, elaborate more on the characteristics and other aspects in each
school/grouping of schools.
Type

Total number of
students
(including foreign
students)

Number of
foreign
students

Private
School
(PRIVS)

Private
international
school

305

122 (40%)

Public
School A
(PUBSA)

Grouping of
seven public
schools

1500

140 (ca.
10%)

Public
School B
(PUBSB)

Grouping of
seven public
schools and
one
kindergarten

3000

324 (ca.
11%)

School
Name
and symbol

Nationalities
Syria, Iraq, Turkey,
Brazil, and China
among others.
Turkey, Brazil,
Venezuela, Australia,
Russia, Ukraine, Spain,
Pakistan, and England
among others.
Syria, Iran, Brazil, Peru,
Chile, Venezuela, and
East Timor.

The number of foreign students enrolled at PRIVS private school is 122 (out of 305
students). They are attending the 1st cycle up to the secondary classes. In terms of
refugees or asylum seekers, PRIVS has one student from a Turkish family who are
[political] asylum seekers. PRIVS hosts a Syrian family with two refugee students
in school, and an Iraqi family with four children in school. Besides that, one Syrian
girl that is not a refugee but took the opportunity of her scholarship to escape the
war in Syria. Although PRIVS is a private school with relatively different standards
from the public schools, it provides a relevant context for research as it has hosted
several refugee families and attracted foreign students who currently constitute 40%
of the total number of students.
PUBSB grouping of schools in Braga is home to 3000 students including national
students and 324 foreign students (11%). There are 317 Brazilians students, who
are native Portuguese speakers, plus two students from Iran, and one from each of
Peru, Venezuela, Chile and East Timor. A group of Syrian refugee students have
attended one of the primary schools on the 1st cycle and second cycle before
moving to Germany with their families seeking asylum there.
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PUBSA schools’ grouping has 140 foreign students. They constitute 10% out of a
total of 1500 students in seven schools. There are 14 different nationalities,
including Brazilian, Australian, Russian, Ukrainian, Spanish, Venezuelan,
Pakistani and English students. There is one student whose family is political
asylum seekers from Turkey. PUBSA principal has also highlighted the presence
of 80 students from the Gipsy ethnic community which suggests an aspect of ethnic
discrimination. That is, when someone asked about the number of foreigners in a
school and responds with the number of a local particular minority, it appears that
he does not tolerate or accept this minority as a constituent of the social fabric of
his society. In fact, most of them hold Portuguese Nationality but their integration
into Portuguese society has been challenging. Gipsies, on the other hand, seem to
maintain their own cultural aspects and some particular behaviours. For instance,
some Gipsy families in Portugal allegedly do not motivate their children to continue
their schooling, and thus, many children drop out of school at an early age to work
as salespersons in bazaars. Therefore, more efforts from the government and
schools should be extended to understand the needs of this community and resolve
the educational barriers they face especially when it comes to integration into the
Portuguese society.
Importantly here, it is common among the discourses of the principals that Brazilian
students were the majority of foreign students in the three schools. This is likely
due to an emerging political situation in Brazil apart from the common language
and long history under the Portuguese Empire.
Through this research, we used discourse analysis to understand the “themes” that
emerged from the participants’ discourse, school principals in this case, about their
experience with refugee and migrant students enrolled in the schools, their
integration and adaptation to Portugal. We seek to understand emerging themes and
make inferences about the integration of foreign students in the schools in
particular, with national students and in Portuguese society in general. Specific
themes such as challenges and opportunities shall be scrutinised. The discourse of
the participants is discussed with a focus, not only on the raw data but also on
coding close-to-data up to more abstract themes. Specifically, we used NVivo, a
qualitative analysis software, which assists in the classification, organisation and
analysis of data.
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A discourse is defined as, but not limited to, (1) anything beyond the sentence, at
least two sentences from two different speakers; (2) a language in use in a certain
context such as a conversation in a coffee shop, and/or (3) a broader range of social
practice that includes nonlinguistic and nonspecific instances of language
(Hamilton, Tannen and Schiffrin, 2015) such as gestures of people, the type of
fashion or technology devices used. For Focault (1980), discourse is beyond the
individual communication about the larger system of thought that make certain
things thinkable and sayable and regulating who can say them. Discourses could
change over time. There are two basic approaches to discourse analysis (DA).
Firstly, it can be descriptive depending on linguistics. Secondly, DA is critical going
beyond to discuss the applied understanding of linguistic information with a
political bend. And thus, it explains how power flows and operates within society
using language. Discourse analysis usually helps to interpret data on the way the
story is told. We have tried to focus on the significant themes and recurrent patterns
to analyse the data collected from the interviews with the principals of schools. The
following table shows the main themes and categories of this study that were
discussed and analysed subsequently.
Theme

Category

Subcategory (if applicable)
Integration of families
Communication barriers: language and
cultural differences

School role in the
integration

Integration of students:
barriers and
opportunities

Classroom challenges
Language support
Cultural interactions
Collaboration with external professionals
Mission versus reality: gaps of integration

Duties of students: hard work, participation and interaction with peers
Student role in the
integration

Performance of foreign and refugee students
Relationship with teachers

Parental involvement
Contributions of migrant
and refugee children

Cultural issues
Dropout: underestimation of school and continuous moving
Open-mindedness: the road to coexistence
Influence on the training of professors
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1. School role in the integration
The schools under study have implemented direct or indirect measures of
integration for students and for families.
1.1 Integration of families
The principals of the two public schools’ groupings have no means to host refugee
families under a support program. They stressed the importance of indirect
integration to support vulnerable families. One of the principals explained the
integration of families as follows:
“One can say we are integrating families indirectly. As for the parents integrate
themselves as they come to school and interact with other parents… for children
who come from poor families, we provide free food.” (PUBSA)

PRIVS school hosts two families from Syria and Iraq. Hence, the need for
specialised support for refugees is higher since they speak Kurdish and Arabic
language. This is very different from Latin and Germanic languages.
“In terms of refugee families, we have a programme to support them personally,
their family, in their life in order to learn how to live in Portugal. [However],
because most of them just speak Kurdish or Arabic, no English, no Portuguese,
so they need more support”. (PRIVS)

1.2 Integration of students: barriers and opportunities
1.2.1 Communication barriers: language and cultural differences
Language is indeed a barrier for immigrant and refugee students from nonPortuguese speaking countries. The ability to communicate in Portuguese or at least
in English is very important for the performance in school. This view is shared
among the three schools under study. They stated:
“Failing is not due to the loss of capacity but due to the language as they did
not understand the syntax or the language on the other side.” (PUBSB)
“In terms of the language, if they do not speak any Portuguese or any English,
they will have more problems because the students who speak English will
struggle less in school.” (PRIVS)
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Upon arrival in Portugal, foreign students stumble upon a new culture and different
environment from the ones they are accustomed to. Coming from a patriarchal
society, father authority is accepted among oriental children which is not the case
in Portugal where gender equality is emphasised.
“With the Syrian and the Iraqi children, if they are boys, they are not used to
the female authority and because most of the teachers are women, sometimes it
is difficult for them to accept that they [women] are telling them off or punishing
them and so on. [It is] because they usually take this only from their father, not
from any woman that now starts yelling to them. [So, they have some kind of
cultural process].” (PRIVS)

1.2.2 Classroom challenges
The content of courses could be very difficult for foreign students except for the
mathematics in which they usually perform very well. For foreign high school
students, a challenging task is to take the national exams.
“The situation which is more difficult has to do with the context of the
classroom. Although the classmates communicate among each other in English
and the foreign students make new friends among colleagues, access to the
content of disciplines turns out more difficult.” (PUBSB)

1.2.3 Language support
According to the principals, schools in the North of Portugal seem to provide a
variety of integration support measures for refugee and migrant students. Potuguês
Língua não-materna (PLNM) is the Portuguese language support programme
frequented by foreign students whose mother tongue is not Portuguese. This type
of support is found in public schools as it is offered by the ministry of education.
The private school have their own programmes of language support. The three
principals agreed that students who don’t speak Portuguese and/or English will
suffer more. The importance of speaking a second language is prominent, especially
in secondary classes. The principal of PUBSB considers it a challenge given the big
number of students in such situation that the ministry is trying to solve, while
PUBSA considers that the English language is a bridge for asylum-seeking students
to learning Portuguese and coming up with education for foreign students.
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“…from Brazil, we usually receive students, until 9th year, [who] normally do
not have a second language and this makes difficult their integration in the
future. The ministry of education already gave us permission to create an
initiation class of the second language starting for the 10th, 11th and 12th
grades. I believe this is more structuring for students without a second language.
This is very good as we have a big number, 317, of Brazilian students in the
school.” (PUBSB)
“Turkish student who does not know neither Portuguese nor English. It is very
difficult. He does not even speak English as a minimum, for that we are trying
to help him acquire a little bit of English in order to learn Portuguese as a second
step.” (PUBSA)

1.2.4 Cultural interactions
Adapting to the Portuguese culture appears to be a concern for schools, therefore,
they offer the means for such adaptation. PUBSB, for instance, tries to introduce
the Portuguese culture through extra support classes of history. While PRIVS and
PUBSA organise multicultural events such as the Arabic literature week and French
language day where students from different countries mingle, disseminate their
values and share traditional food. Sports and cultural events and promotion of each
country in the school are crucial. In that regard, the principals expressed the
following:
“We have a professor of History who has 90 minutes. Thus, he tries to give
more information on the level of Portuguese culture.” (PUBSB)
“The professors of languages (French, Spanish, English and Portuguese …)
dedicate one day to celebrate the language, the culture and the gastronomy of a
certain country thus they prepare, bring and share typical food with everyone.”
(PUBSA)

1.2.5 Collaboration with external professionals
Public schools in Braga have no external professionals or therapists oriented to
work with foreign students. They have a few full-time psychologists and social
assistants who intervene in dramatic cases but no external professionals could be
due to budget concerns. Alternatively, private schools namely PRIVS intervenes
with the parents when any student, whether national or foreigner, has a special

171

Funded
by
the
European
Union’s
Asylum, Migration and
Integration Fund

University leading full and stepwise
approach to the integration of
refugees

problem, they organise therapy for him/her. Coincidently, the first student with
severe special needs was a child from a refugee family who needed speech therapy.
“We do not have support from speech therapists. However, we have four
therapists assigned by the ministry who work in other areas, mainly with
students with impaired hearing. They are not oriented to work with foreign
students.” (PUBSB)
“Again, with all the other students, it is the same, if a student has a problem or
needs speech therapy or any kind of therapy, we organise with the families or
with our professionals. They, all, are treated the same. The first student we had
with very severe special needs is a kid from a refugee family. So, it is something
that is not a problem for us.” (PRIVS)
“Yes, we have three psychologists here in school. In comparison with other
schools, three is a good number. We also have social assistants. When a
professor feels that a student is not following or not performing well or maybe
is sad, we intervene. Two years ago, we had a case of a student from Brazil
whose brother was a victim of crime. The girl only knew that her brother died.
The girl was sad and the psychologist interfered for the girl to overcome this
dramatic situation.” (PUBSA)

1.2.6 Mission versus reality: gaps of integration
The three school principals claim that the mission of their schools is about tolerance,
inclusiveness and equality. However, the reality seems somehow different
especially when the principals of schools refer to students from Brazil or from the
Gipsy community. Another principal appears to be fed up with receiving Brazilian
students every day. As for gipsy students, findings show that their integration into
the school is still basic since they are not categorised as national students although
they hold the Portuguese nationality. Upon meeting with some foreign students,
they demanded more support from the school in order to facilitate their educational
progress, especially on the high school level.
“[In terms] of integration problems, usually they do not have because the school
have the ethos of welcoming everybody and all the differences, very tolerant.”
(PRIVS)
“We still have a particular community who preserve their culture, namely, the
gipsy community.” (PUBSB)
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“Almost every day, we receive new Brazilian students… we may receive one
or two new students per day. Yes, they cannot be considered refugees. We also
have 80 gipsies or students from the Gipsy Ethnic group. Therefore, we are
integrating those students.” (PUBSA)

2. Student role in the integration
2.1 Duties of students: hard work, participation and interaction with peers
Findings show that foreign students have duties to fulfil to complement the school
integration efforts and meet the measures half-way. For instance, they should pass
the exams of placement which were adapted to their competencies such as
philosophy exam. They should embrace the school culture, attend the support
classes and comply with the bylaws. They make friendships among their colleagues
as a form of peer integration and participate in cultural, sports events, and field
visits.
“Normally, students who come from abroad are well-educated, behave and
integrate well. Of course, there could be exceptions that some behave badly
but the majority integrate well. They like to make new friends and they
establish friendships easily.” (PUBSA)
“Probably those [foreign] students feel the need for such [extra] support so
they participate actively whenever the school offers support lessons. My
colleague says they never miss a class.” (PUBSB)

2.2 Performance of foreign and refugee students
Foreign students perform well if they are placed in the appropriate class. However,
they have a different curriculum and thus need validation and equivalence process
for their earlier courses. Concrete cases of standing out as students are rarely found
in both public school groupings by contrast to the private school PRIVS where
foreign students are more competent.
“On the level of dimensions, when foreign students arrive in Portugal, they
bring a study curriculum different from ours. Thus, we have to subject this
curriculum to validation to identify their qualifications. The placement could be
in the 5th, 6th, or 7th grade, for example, depending on the equivalences they
acquire to place them in the proper class. We talk to the parents for the students
to integrate well in a suitable class. They usually perform very well. There are
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barely some students who do not. However, they are doing well although they
are a bit afraid that it is the first time in a new school.” (PUBSA)
“At the moment, it is difficult for me to say so, [that foreign students stand out].
There are no concrete cases, but I can say they are normally well-educated
persons. I do not know any situations of conflict as they come from other
regions of the world and this could suggest tension. However, in this aspect, we
do not notice such situations. Also, they are few which makes it easier to
integrate, but the big truth is that this is not a big problem on the social level.
The specific characteristics that they developed influenced by their own
countries in the curriculum, I personally have not been involved in this process.”
(PUBSB)
“Educational achievement is normal like any other students, some of them are
very gifted as some Portuguese students. It is similar.” (PRIVS)

2.3 Relationship with teachers
As mentioned above, it is relatively difficult for some students, especially middle
eastern ones, to accept female authority. However, as the students respect the
authority of professors, whether they were males or females, and try to approach
them, teachers respond accordingly and extend an extra effort to help and
communicate with the students.
“The [students’] relationship with the professors and the influence they have
is good. Foreign students are normally well educated. There are cases of other
students who are ill-behaved which might cause a feeling of repulsion and
nobody likes that. However, migrant students are friendly and the professors
like them and help them. They exchange emails and professors respond to
them if they need help.” (PUBSA)

3. Parental involvement
3.1 Cultural issues
Culture plays a role in parental involvement in the education of their children.
Differences in the participation of parents have shown in the discourse of school
principals. At PRIVS, for instance, students are harder workers than Portuguese
students.
“We may sometimes notice that [foreign students] are harder workers than some
Portuguese students because we notice that Portuguese parents are now a lot
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more laidback and they just want to please their kids. They don’t make them
study, while most of the foreign cultures, especially the Arabic culture, are more
committed and hard workers, the Chinese the same. So, yeah, these are the only
differences.” (PRIVS)

As for the parents’ participation in schools, cultural issues also arise. Brazilian
families frequently attend the meetings at schools on the contrary to Chinese
families. As for public schools, parents are present when called for meetings.
However, the two groupings of schools have difficulty in establishing parents’
committee which can monitor and contribute to the education of children even
though they have a sufficient number of foreign students, 9-11% of the total number
of students. This percentage appears to necessitate more attention from the school
and more commitment from the parents.
“In terms of being committed with the school, participation, involvement and
relationship with other families, I would say that Brazilian families are probably
the best in doing all this because they are very nice, very easy-going with their
relationship with other people and they like to come to school to participate.
They are very good at that. The opposite with the Chinese families who tend
not to come. It is like, “you deal with the situation!” Maybe they are at the other
end of the line, but these other cultural issues.” (PRIVS)
“The presence is not tiring, not very important but to affirm that students always
need better attention taking into consideration the specificity and difficulty for
them to integrate. Whenever the class director calls for support, the families or
parents are there, even when they have difficulty to communicate with us. We
do not have a parents committee but this could be an idea and it always counts
on the dimension [the number]. Even that Brazilian students are many, 317, this
significant number allows to advance in the idea of an organisation or
committee of parents that could interact with the school and the society. The
other nationalities are a minority. This could be an idea to work on.” (PUBSB)

3.2 Dropout: underestimation of school and continuous moving
It is claimed that the dropouts of refugee students from the school are due to their
parents’ decision to abandon Portugal. Adult refugees underestimate school when
it comes to moving from one country to another. For that, their children hard get to
complete an academic year. Moving from Greece to Turkey, staying in camps
where education is performed by nongovernmental organisations who provide
volunteers to teach the children, then moving to the resettlement or relocation
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destination is detrimental to the education of children refugees. Yet, parents do not
seem to realise this situation, especially Syrian and Iraqi refugees. This could be
due to the fact that they themselves have not got the opportunity to study at schools
or to the ongoing dependence of refugees who always seek more financial support
in other regions of Europe such as Germany and the Netherlands. Two principals
emphasised this issue as follows:
“In terms of the refugees, Syrian Iraqi families and so on, they do not value
school as much. One of the reasons is that most of the families did not attend
school for a long time themselves. Thus, they do not give that importance to
education, but this is not the case with everyone. In general, they do not
consider, for instance, if they decide “I am going to leave Portugal and go to
Germany, but now I should wait 3-4 months because of my kids [in school]”.
Two weeks ago, I spoke with a family who left two months ago. I was asking
the father, “Are the kids OK? Are they attending school?” He was saying, “Yes!
They have one hour of school per day”. It is a volunteer who goes to the
[reception] centre where they were accommodated. This is not school after
coming from this school [PRIVS], an international school with such a big offer
in different dimensions of education and going to one hour of education per day
is clearly not enough. However, the father was fine with it, so…” (PRIVS)
“We recently had a group of Syrian students in one of our primary schools on
the 1st cycle and second cycle. Those students are from two refugee families
who came to Portugal were integrated by two institutions in Braga….. One
religious charity and a private school. A few months ago, they abandoned the
country and travelled to another.” (PUBSB)

4. Contributions of migrant and refugee children
4.1 Open-mindedness: the road to coexistence
The discourse of the principals emphasised the presence of foreigners. It is
enriching and positive to the school and integration. Open-mindedness is a common
theme among schools. In an attempt to project the reality of Europe as a union and
a medium for shared values on the refugees and immigrants, the principals
underscored the role of globalisation and universal citizenship is emphasized by the
principals. The reality does not seem as much ideal.
“Yes, it does because this is a great aspect to the school. We, all, are enriched
with their presence. We get to know other people, how they feel, how they think,
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and how they live. It is a very, very positive thing that is happening in school.”
(PRIVS)
“In fact, Europe and our school, and our society are nowadays welcoming
everyone. Yes, they coexist and live together. In some occasions, the professors
of languages (French, Spanish, English and Portuguese …) dedicate one day to
celebrate the language, the culture and the gastronomy of a certain country thus
they prepare, bring and share typical food with everyone. They introduce typical
products, food and cakes. They do a presentation or video about their countries
or regions. They present something from their traditions, currency, play music
and sing the national anthem. They carry on these arrangements and show to
other students. Thus, they are well integrated here.” (PUBSA)
“Yes, I think that it is a positive influence. We have open-mindedness towards
the world. We have to understand that we are all equal and all different. It is
enriching that we get to know the culture of other countries and to experience
could be small things such as stories. We can know one thing through
interacting with a young man that is an Orion to his country that for us we only
knew through TV or the map. It is important to have a dialogue with such
persons to bridge and transmit emotions and culture. This is very enriching for
everybody. I do not see a problem but I see the contrary which is valuable for
global growth. Thus, we open our minds to the world. Today, the globalisation
is present and thus if we better understand other people and other persons, then
I believe we are constructing a better world. I have no doubt about that.”
(PUBSB)

4.2 Influence on the training of professors
PRIVS is trying to understand the cultures and religions of migrant and refugee
students. Thus, they need to be ready to accept this culture and may provide a place
for prayers. Training teachers is a concern, the school is attentive about it and
teachers do not have a problem. Consequently, it shows that there is no clear
mechanism for training but good intentions. At PUBSB grouping of schools, on the
other hand, training for teachers is low except for one experienced professor who
was hired specifically for this job. Achieving training for all lecturers is still far
considering the low budget from the ministry and lack of preparedness to enrol
migrant students despite the fact that the percentage of foreign students is 10% of
the total students. While at PUBSA, the mission sounds good but no mention of
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concrete efforts for the training of teachers except for the hiring of a Russian.
PUBSA considers that foreign professors support integration in the school.
“We need to be here accepting this, even providing a place for them to pray, if
they want to pray during the day. And, being attentive to all these things, also
to the way how parents will support them at home with the homework or not,
because sometimes unexpectedly we have a father more committed of
supporting his kids in homework than a mother. So, all these things we need to
learn, understand, and be attentive to people. Therefore, we are always asking
our teachers to be aware of that. So, it is a concern in our teachers training.
Teachers do not have a problem with that. Everybody feels very pleased to work
and live this experience because of the enrichment that we all get from it.”
(PRIVS)
“School teachers have little training in intercultural education. How I say this!
The only one is the professor of PLNM, who is capable and has experience on
intercultural issues. We looked for her to be able to work with foreign students.
She is trained to work with foreign student, but there is no hard work among
other lecturers in this aspect. We have a long way to run. I am lucky that I had
this professor that we are making use of her competencies to be able to work
with those students.” (PUBSB)
“The mission of our school is to integrate them not only into the school but also
into the society… we have a professor from Russia, a professor of music, who
involves the students in this cultural integration and thus we have this Russian
professor who speaks a little Portuguese but integrates the students.” (PUBSA)

In conclusion, this study examined the integration of 586 migrant and refugee
students in three institutions, including 16 schools, in the city of Braga in the North
of Portugal. Based on the findings, we primarily investigated the role of schools in
the integration of third-country nationals (students and families) looking at the
challenges they face, the opportunities they have, and the measures they implement
to deal with integration. Secondly, we studied the role of foreign students in their
self-integration especially in terms of duties, performance, and their relationship
with teachers and peers. Thirdly, we discussed parental involvement in the
schooling of foreign students. Finally, we discussed the contributions of migrant
and refugee students to coexistence and their influence on the training of teachers.
Although Portugal has a relatively small number of refugee families, results showed
that the integration of refugee families is still lacking while the integration of
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migrant/refugee students faces communication, language and cultural barriers.
Findings show that schools in Braga are extending efforts to integrate foreign
students through extra support classes especially in terms of the course “Portuguese
as a foreign language” (PLNM). They adapt exams to the level of foreigners who
come from a different background in terms of curriculum, qualifications and
culture. On the other hand, results seem to support an indirect form of integration
counting on the self-integration of foreign students through a good relationship with
teachers and establishing friendships with national peers. Besides, parents should
follow up more on the performance of their children in the class and should help
them at home.
In spite of barriers for integration, principals of the schools seem to have a
consensus over the influential contributions of foreign and refugee students in terms
of coexistence and intercultural richness of the schools. Results emphasised the role
of open-mindedness to resolve integration barriers and promote coexistence and the
importance of preparedness and concrete training of professors to be able to resolve
classroom challenges and embrace foreign students. The preparation to receive
students and families from a different religion and culture is also a significant aspect
to ensure the liberties and rights of nationals and foreigners. Moreover, hiring
international teachers who can understand foreign students and bridge the gap of
integration with Portuguese students could be a two-way integration measure.
Finally, sports, cultural activities and field visits are essential means to improve the
practices to the integration of students into the school and the Portuguese society in
general.
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V. APPENDIX
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V.1. APPENDIX 1. QUESTIONNAIRE
ON INTEGRATION OF REFUGEE
FAMILIES (CIFRE)
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WP 2.1- RESEARCH PROJECT FOR
INTEGRATION

Questionnaire on Integration of Refugee Families
Spain
(CIFRE)
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To be filled in by the interviewer
City/locality of the interview
_________________________
We are a research group from the universities of Santiago de Compostela,
Minho, and Athens and we are conducting a study funded by the European Commission
to analyze the integration process of refugee families in Spain, Greece, and Portugal,
and to design educational and social proposals favoring integration.
This Questionnaire is aimed at gathering important information about their life
in Spain.
The details that we request will be handled in the strictest confidentiality and
may only be used for the purposes of this study. Please answer all the questions.

Thank you very much for your collaboration.
BASIC INSTRUCTIONS FOR FILLING IN THIS QUESTIONNAIRE
In the questions with a box, mark an X where appropriate. In the rest of the questions, fill in the information
as requested.
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1. Member of the family who fills in the questionnaire
Father

Legal guardian1

Mother

Other (please specify)___________

2. Age
_____________________
3. Marital status
Single

Married

Widowed

Separated

Living as a couple

4. Country of origin
_____________________________________________________
5. Since leaving your country, before arriving in

Spain, have you been to other countries?

No.
Yes. Which? _____________________________________________________

6. How long did it take from when you left your country until you arrived in Spain?
Less than 1 year

1 to 3 years

4 to 6 years

7 to 9 years

10 or more years

7. Please indicate your residency status in Spain
Subsidiary protection
Asylum seeker
Refugee

8. Main reason to leave your country
Escaping from the war
Persecution
Family reunification

1

In the case of a legal guardian, in this questionnaire the questions that refer to sons/daughters refer to all
minors under their care.
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9. Main reason to come to Spain
Having family
Having friends
Spain’s economic conditions
Other (please specify)_____________________________________

10. Residence time in Spain (in months)
____months
11. Since you arrived in Spain, have you always lived in the same locality/city?
Yes
No (please specify the first locality)_______________________________

12. The members of your household in your country of origin were (you can mark more than
one option):
Couple with children

Single mother/father with children

Grandparents

Uncles/aunts

Other (please specify)

Couple without children

13. Number of members of your household in the country of origin
14. Currently, the members of your household in Spain are (you can mark more than one
option):
Couple with children

Single mother/father with children

Grandparents

Uncles/aunts

Other (please specify)

Couple without children

15. Number of members of your household in Spain
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16. How many children do you have, how old are they, and where do they reside? (if
you don’t have any children, go to question 20)
Son/daughter

Age

Country of
residence

1
2
3
4
5
6
7
8

17. If your children are living in Spain, at what educational levels are your children
enrolled? (you can mark more than one option)
I don’t have children in school

Yes
Early Childhood Education
Primary Education
Compulsory Secondary Education (CSE)
Post-Secondary Vocational Training
Post-compulsory Secondary Education
Higher Vocational Training
University Education
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18. If you have children enrolled in Early Childhood, Primary and Compulsory
Secondary Education, please answer the following statements
Not at
A little
all

Quite a
lot

A lot

You attend meetings at your children’s school
You met your children’s homeroom teacher
You attend celebrations or parties at your children’s school
You participate in the activities organized by the Students’ Parents’
Association
You help your children with their homework
You encourage your children to study and work hard
You explain your children why it is important to study
You control your children’s attendance at school
You control the study schedule of your children at home
You tell your children what to expect if they don’t study
You have time to help your children with their homework
You are prepared to help your children with their homework

19. Do your children have difficulties in school?
No

Yes (you can mark more than one option)
Low level of proficiency in the official languages of the country
Rejection from peers
Teachers’ lack of involvement/support
Institutions’ lack of involvement/support
Rejection of their culture
Other (please specify)_____________________________________________

20. What is your education level?
Primary Education

Secondary Education

Higher/University Education

No studies
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21. Knowledge of languages
Comprehension Speaking Reading
Yes

No

Yes

No Yes

Writing

No Yes

No

Spanish
Arabic
English
Other (specify)___________

22. Use of language in the family context
Never

Sometimes

Always

Spanish
Arabic
English
Other (specify)________

23. What work did you do in your country?
_____________________________________________________

24. What work do you do in Spain?
_____________________________________________________

25. Only if you are a student, could you tell us whether you have encountered difficulties
with studying in Spain?
No

Yes (you can mark more than one option)
Low level of proficiency in the official languages
Rejection from peers
Teachers’ lack of involvement/support
Institutions’ lack of involvement/support
Rejection of my culture
Difficulties in gaining recognition for their academic tittles
Other (please specify)_____________________________________________
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26. Only if you work, how did you get your job in Spain? (you can mark more than one
option)
Social organization
Employment office
Friends
Ads
Direct contact with the employer
Other (please specify)____________________

27. Only if you work, have you encountered any difficulties with finding a job in Spain?
No

Yes (you can mark more than one option)
Religion
Social background
Restricted rights
Linguistic proficiency
Non-recognition of my qualifications
Having no papers
Other (please specify)_____________________________________

28. Type of housing in Spain
House
Apartment
Hostel/pension
Living in a social organization
Living in a camp

29. How would you describe your current economic situation?
Very bad

Bad

Regular

Good

Very good
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30. How would you describe the economic situation of your household, compared to
your neighbors in Spain?
A lot worse

Worse

The same

Better

Much better

31. In two years’ time, how do you think the economic situation of your household will
be?
A lot worse

Worse

The same

Better

Much better

I don’t know

32. Do you receive support in Spain from organizations, entities, relatives or friends?
No

Yes (you can mark more than one option)
International organizations_______________________________
Spanish government agencies_______________________
Local organizations (local government) ________________________
Social entities______________________________________________
Family in the country of origin
Family in the host country
Friends in the country of origin
Friends in the host country

33. Below we provide a series of statements about your life in Spain. Please answer
according to your degree of satisfaction or dissatisfaction with each of them
Very
dissatisfied

Dissatisfied

Neither
satisfied,
nor
dissatisfied

Satisfied

Very
satisfied

With friends who are from your country of
origin
With Spanish friends
With your current living conditions
With the support from people from your country
of origin
With the support from Spaniards
With your participation in the Spanish social life
With your health
With the health of the relatives who live with
you
With how the Spaniards treat you
With the treat you receive from people of your
country with whom you have a relationship
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34. Below we provide a series of items about future expectations. Please answer
according to the importance you give to each of them, and the degree to which they are
or are not currently met

None

Importance
Quite
Little
a lot

A lot

None

Compliance
Quite
Little
a lot

A lot

To find a job that I like
To have a house
My children to go to university
To be appreciated by my
Spanish neighbors
To be able to return to my
country
To bring my family to Spain
To move to another country
To train for work
To complete university studies
To have a happy life

35. How do you deal with your current problems?
Never

Sometimes

Several
times

Many
times

I try to do something, to fight them
I tell myself that I have no problems
I avoid making hasty decisions, and I wait for the right moment
to act
I speak with people who are in the same situation, to see what
they are doing
I look for support from my friends and people close to me
I make a plan and I follow it
I’m learning from experience and I have improved as a person
I talk about my feelings to other people
I focus on my tasks to forget about it, as if nothing happened
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36. We provide a series of items about your life in Spain. Please answer according to
your degree of agreement or disagreement with each of them2

Strongly
disagree

Disagree

Neither
agree, nor
disagree

Agree

Strongly
agree

I often see myself as if I were
Spanish
I feel comfortable talking with
Spaniards in my daily life
I often watch TV or listen to the
radio in Spanish
Spain feels like home to me
My Spanish neighbors treat me
badly because I am a refugee
During the past month, the police
have arrested me because I am a
refugee
I am isolated from the rest of my
fellow refugees
I often attend community
meetings, sports or other similar
events, with Spaniards and
refugees
My Spanish neighbors and I help
each other if necessary
The Spanish government is
making efforts to improve the lives
of refugees
The local government is concerned
about the refugee-related issues
For me and my family, health care
services are as easily available as
for our Spanish neighbors
If possible, I would like to be a
Spanish citizen
I am treated equally as Spaniards
under the law

2

Scale adapted from Beversluis, Schoeller-Diaz, Anderson, Anderson, Slaughter, & Patel (2016).
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I have an official identification
card that is recognized by local
authorities and businesses
I do everything in my power so
that my son/daughter could make
friends here

THANK YOU VERY MUCH FOR YOUR COLLABORATION
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V.2. APPENDIX 2. LIFE HISTORY
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LIFE HISTORY
A. Identifying data
1. How old are you?
2. What is your marital status? (To eliminate with teenagers)
3. How long (months, years) have you been living in this country?
4. What is the highest educational level you have achieved?
5. Can you tell us if you are currently working or studying? (Where do you work or
what do you study, if you do not study, would you like to go back to school? Why?)
6. Who do you live with here in Spain?

B. Life in country of origin
7. Can you describe what your life was like in your country (family, educational,
work, social, cultural ...) before thinking about leaving?
8. What were your goals or dreams, that is, your life project there?
9. What was the determining factor why you decide to leave your country? Who
made the decision? Did you think of a destination country? If so, why that country?
10. What was the most difficult thing to assume in that decision (to make that decision)?
11. What was your main fear or concern about the challenge that awaited you?

C. Journey
12. Can you tell us how the farewell was? How did you travel, with what
documentation (if you brought it or not) and with whom?
13. What was the itinerary followed/took and the difficulties that, as a woman in
that situation, have encountered along the way?
14. During that transit, was there any change with respect to the initial plans? (for
example, the country you wanted to reach) Why?
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15. What was the most difficult moment? (what or who else helped you)
16. What did you expect to find in the country of destination (family, educational,
employment, social, cultural ...)?

D. Country of destination
17. How do you get to live in Spain? (why this country, with whom it arrives, ...)
18. What was the feeling that you had when you arrived in Spain? (with people,
culture, with society, in general)
19. What difficulties or obstacles have you encountered here (at the family,
educational, work, social, cultural ...) as a woman/adolescent? And as a
refugee/asylum seeker? How did you overcome them?
20. How would you describe relationships with Spanish people at the present? And
with people from your country of origin?
21. What do you miss the most about your country in Spain?

E. Closure
22. How did the departure from your country change you? (positive and negative
changes, learning, losses or changes in the world view in a negative sense)
23. Do you regret the decision you made (leaving your country)? Why?
24. What are your dreams for the future? What would you like to achieve?
25. Any advice for other women in your country who are now coming to Spain?
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V.3. APPENDIX 3. QUESTIONNAIRE
OF ATTITUDES TOWARDS
REFUGEE FAMILIES (CAFARE)
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WP 2.1- RESEARCH PROJECT FOR
INTEGRATION

Questionnaire of Attitudes towards Refugee Families
Greece
(CAFARE-G)
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We are a research group from the universities of Santiago de Compostela,
National and Kapodistrian University of Athens (Greece) and Minho (Portugal). We are
conducting a study funded by the European Commission to analyze the integration
process of refugee families in Spain, Greece, and Portugal, in order to design socialeducational proposals that favor their integration.
Specifically, this questionnaire is aimed to gathering important information
about what the citizens of the European Union (EU) think about refugees in Greece.
The compiled data will be handled in the strictest confidentiality and may only
be used for the purposes of this study. Please, answer all the questions.

Thank you very much for your collaboration.

BASIC INSTRUCTIONS FOR FILLING IN THIS QUESTIONNAIRE
In the questions with a box, mark an X where appropriate. In the rest of the questions,
fill in the information as requested.
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1. Member of the family who fills the questionnaire
Father

Mother

Legal guardian3

Other (please, specify) _________________

2. Age
___________________
3. Country of birth
Greece

Other (please, specify): _________________

4. City/locality where you live
_____________________________

5. What is your educational level?
Compulsory Secondary Education
General High School
Vocational High School
Higher Vocational Training
University Education
No studies

6. Currently, the members of your household are (you can mark more than one option):
Couple with children

Single mother/father with children

Grandparents

Uncles/aunts

Other (please specify)

3

In the case of a legal guardian, in this questionnaire the questions that refer to sons/daughters refer to all
minors under their care.
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7. How many children do you have and how old are they?
Son/Daughter

Age

1
2
3
4
5

8. What work do you do currently?
__________________________________________________________________

9. Have you ever been living or working in another place or country?
No
Yes, where? _______________

10. We provide a series of items about the situation of refugees in Greece. Please, answer
according to your degree of agreement or disagreement with each of them.

Strongly
disagree

Disagree

Agree

Strongly
agree

Refugees´ values and beliefs regarding
social relations are compatible with the
beliefs and values of most greeks
Refugees should be eligible for the same
health care benefits as those received by
greeks
Refugees´ values and beliefs regarding
work are basically quite similar to those
of greeks
The quality of social services available
to greeks has remained the same, after
refugees coming to Greece
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Refugees are entitled to state support as
greeks on vulnerable situations
Refugees´ values and beliefs regarding
family issues and children socialization
are basically quite similar to the greeks´
ones

11. When you think about a refugee person, what feelings or emotions do you feel?

Not at all

A little

Quite a
lot

A lot

Admiration
Hate
Attraction
Anger
Fear
Sympathy
Discomfort
Disgust
Pity
Insecurity
Mistrust
Compassion
Indifference
Respect
Appreciation
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12. We provide a series of items about arrival of refugees to the European Union (EU)
countries. Please, answer according to your degree of agreement or disagreement with each
of them.
Strongly
disagree

Disagree

Agree

Strongly agree

The European democracy has been
negatively affected by the arrival
of refugees to the EU countries
The appreciation of cultural and
ethnic diversity in European
citizenship has decreased with
the arrival of refugees
The refugee crisis presented to
us by the media is more a
political problem than an
humanitarian one
The refugee crisis can
deteriorate the accord of the
democratic values that underpin
the European Union
The arrival of refugees to the
European Union has provoked an
increase of the rejection of this group
The arrival of refugees to the
European Union has reflected
the lack of agreement between
the leaders of their countries
The legislation of the European
Union with refugees has favored
their social integration
The European Union has actuated
properly in order to control the
massive influx of refugees
There is not enough place to
receive refugees due to the
economic crisis

THANK YOU VERY MUCH FOR YOUR COLLABORATION
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V.4. APPENDIX 4. INTERVIEW
SCHOOL PRINCIPAL
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INTERVIEW SCHOOL PRINCIPAL
To be filled by the interviewer
Type of school (Early Childhood Education, Primary Education, Compulsory Secondary
Education, General High School or Vocational High, public or private):

School address:
Number of students enrolled in the school:

1. Please, briefly indicate the characteristics of the foreign students enrolled in this
school (number, educational levels, origin, refugee/asylum seekers families, ...). Are
there any case of children from refugee families?
2. What measures or programs were implemented in the school for the integration of
these students and their families?
3. In your opinion, what are the main difficulties or socio-educational problems that
specially to affect these students? (language, integration problems, relationship with
teachers, relationship between peers, lack of knowledge of the culture of school, school
drop-out, educational achievement, change of school, ...).
4. In what dimensions or skills do you think these students stand out the most?
5. Do you know any examples of educational experience of integration of these
students?
6. How is the educational relationship with their families? What would you highlight in
this sense? (Participation in school, involvement in education, relationship with other
families, ...)
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7. Does the presence of these students influence the coexistence within the school?
How?
8. How does the presence of foreign students influence the training of the school
teachers? (For example, motivation to be trained in intercultural education)
9. Do you have the collaboration of other external professionals in terme of educational
attention? (attention to their social and health problems, learning difficulties, ...)
10. Finally, would you like to add any additional comment?

THANK YOU VERY MUCH FOR YOUR COLLABORATION
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